BASIC INFORMATION SHEET (BIS) - PRIMARY SCHOOLS



A.	i.	School: St Patrick’s Primary	iii.	Date of Inspection: W/B 31/1/2000�		                Donaghmore



	ii.	School Reference Number: 503-2678	iv.	Nature of Inspection: General



B.

School Year�1995/96�1996/97�1997/98�1998/99�1999/2000��Year 1 Intake�29�33�34�27�27��Enrolments

Primary�

233�

224�

230�

222�

212��Reception�0�0�0�0�0��Nursery Class/Classes�0�0�0�0�0��Special Unit�0�0�0�0�0��

	The enrolment for the current year is the figure on the day of notification of inspection.�	For previous years it is the figure in the annual return to the Department of Education.�

	The calculations at C and D should be based on the total of the primary and reception enrolments only.�

C.	Average Attendance for the Previous School Year�	(expressed as a percentage):	95.71%�

		Primary &	Nursery	Special			Reception	  Unit	  Unit



D.	i.	Number of Teachers�		(including the principal and part-time teachers):	10.5	0	0�		(Full-time equivalent = 25 teaching hours)�

	ii.	PTR (Pupil/Teacher Ratio):	20.2		     NI PTR:  19.9�

	iii.	Average Class Size:	26.5�

	iv.	Class Size (Range):	19 to 33�

	v.	Ancillary Support:�		Number of Hours Per Week:	i.	Clerical support:	27.5

			ii.	Official Making A Good	25.0

				Start Support:�			iii.	Making A Good Start funding	42.5

				additional hours and other

				classroom assistant support:�

	vi.	Number of pupils with statements of special educational needs:	3�

	vii.	Number of children who are not of statutory school age:	0�

	viii.	Number of families in school:			132�

	ix.	Percentage of children entitled to free school meals:	23.1%

�1.	INTRODUCTION



1.1	St Patrick’s Primary School is situated in a low�lying area on the outskirts of Donaghmore.  It is the largest of the four primary schools which serve the local parish.  The children come from the village and the surrounding rural areas; some travel from the suburbs of Dungannon, about two miles from the school.  The current enrolment stands at 212 and just over 23% of the children are entitled to free school meals.



1.2	The arrangements for the inspection of pastoral care included the completion of questionnaires by the parents as well as meetings with parents, governors and children.  Prior the inspection, about half of the parents received a confidential questionnaire from the Department of Education seeking their views about the school; over 80% of the families returned the completed questionnaire and in many instances, they added additional comments.  Nearly all of the parents were satisfied and supportive of the work of the school and expressed their confidence in the education received by their children.  The most common issues raised were the accommodation deficiencies experienced by the school and the class sizes; the inspection report confirms these views and they are dealt with in the body of the report. 



2.	SUMMARY OF MAIN FINDINGS



2.1	The relationships between the teachers and the children are very good.  The children are welcoming to visitors and they show respect for their teachers and for one another; they respond with enthusiasm to effective and good-humoured teaching. 

2.2	The staff, including the ancillary personnel, work as a team with a shared sense of purpose.  The classroom assistants, make a valuable contribution to the children’s pastoral care and education. 



2.3	A particular feature of the school is the wide range of educational visits organised by the teachers as part of the programme for Education for Mutual Understanding (EMU).  Extra�curricular activities form an important aspect of school life; large numbers of children take part successfully in the local music and verse�speaking festival as individuals or as members of the school’s recorder or traditional music groups.  The children take part in local netball and Gaelic football competitions.



2.4	The school has developed comprehensive policies for both pastoral care and child protection which set out clear procedures and guidelines.  The quality of pastoral care provided for the children is a significant strength of the school.  All of the children are aware of the rules of the school and are totally confident about seeking help from their teachers if they have any difficulties. 



2.5	The school provides a, generally, broad and balanced programme for the children in Key Stage 1 (KS1) which reflects the requirements of Northern Ireland Curriculum (NIC); the curriculum for KS2 tends to be unduly narrow and consideration should be given to broadening the experiences of the older children. 



�2.6	The teachers work hard and are conscientious in their individual planning for lessons.  There are detailed policies and schemes of work for most subjects.  The planning focuses appropriately on subject content, the children’s experiences and the intended learning outcomes.  The teachers need to plan more rigorously and consistently for the range of abilities within their classes and to take account of the context within which the school is working.



2.7	The teaching is always satisfactory, most of it is good and in a few instances it is excellent.



2.8	The several deficiencies in accommodation have an adverse effect on the operation of the school.  The school makes best use of its accommodation, and in spite of working under very difficult physical conditions, morale among the teachers is high.  



2.9	Although the principal has set up several structures and committees for curriculum development, and identified priorities for action, clearer direction is required to take forward the work of the school.  There is a need for more effective monitoring of the standards and quality of the children’s work, as a basis for improving provision, and for the setting of realistic expectations of what the school can achieve for its children.



2.10	This school has many significant strengths such as its positive ethos, the high quality of its pastoral care, the valuable contribution of the ancillary staff and classroom assistants, the help provided by the Parents-Support group, the good quality of almost all of the teaching and the sound standards achieved by most of the children in English and mathematics, the good provision for music, physical education (PE) EMU, cultural heritage and the extra-curricular activities.



2.11	This report recognises the very positive nature of much of the school’s work, and to improve this further, the school should build upon aspects of its provision.  The inspection has identified the need for the school to provide further staff training for child protection, to plan more consistently for the range of abilities within the classes, to broaden the curricular experiences of the children in KS2, to extend the role of the subject co-ordinators and to monitor and evaluate the standards of the children’s work more systematically.  These issues need to be addressed if the school is to meet, more consistently, the needs of all the children.



3.	ETHOS



3.1	The relationships between the teachers and the children are very good.  The children are welcoming to visitors and they show respect for their teachers and for one another. 



3.2	The children are interested in their learning and they co-operate very well when working in groups and pairs; they respond with enthusiasm to effective and good-humoured teaching. 



3.3	The children move about the school in an orderly way and they display very good standards of behaviour; some of the children in year 1 are unsettled in class and firmer routines need to be established for the learning to be more effective. 



3.4	The teachers have created a stimulating environment within the classrooms with displays of the children’s work and interest areas for several subjects.  The main corridor contains photographs recording events in the life of the school.  The standard of caretaking is very good.



3.5	The staff, including the ancillary personnel, work as a team with a shared sense of purpose.  The classroom assistants, make a valuable contribution to the children’s pastoral care and education. 



3.6	The Parents-Support group plays a leading role in organising a range of activities to assist the school financially.  In recent years, the substantial funds raised have been used for the acquisition of additional educational resources. 



3.7	A particular feature of the school is the wide range of educational visits organised by the teachers as part of the EMU programme.  The school, also, makes good use of the nearby leisure centre, and of the local environment to promote aspects of cultural heritage.  The children are involved in raising funds for several local and national charities 



3.8	Extra-curricular activities form an important aspect of school life; large numbers of children take part successfully in the local music and verse-speaking festival as individuals or as members of the school’s recorder or traditional music groups.  The children participate in local netball and Gaelic football competitions.



3.9	The quality of pastoral care provided for the children is a significant strength of the school.  In addition to the care and concern shown for the children within the classrooms, there are excellent supervisory arrangements in place to ensure that the children are happy and secure during their break and lunch-times.  During the inspection, those children who met with the inspectors spoke very highly of their experiences of school and were very appreciative of the extra-curricular opportunities provided for them.  All of the children are aware of the rules of the school and are totally confident about seeking help from their teachers if they have any difficulties. 



3.10	The school has developed comprehensive policies for both pastoral care and child protection which set out clear procedures and guidelines.  The principal and two representatives of the Board of Governors have received appropriate training; one of the designated teachers is to attend a child protection course shortly.  Other members of staff, including the ancillary personnel, have not received specific training.  Although the school has in place most of the procedures outlined in the guidance given by the Department of Education on Child Protection, further training for some members of staff  is needed as a matter of urgency. 



4.	THE QUALITY OF THE PUPILS’ WORK



4.1	The school provides a, generally, broad and balanced programme for the children in KS1 which reflects the requirements of NIC; the curriculum for KS2 tends to be unduly narrow and consideration should be given to broadening the experiences of the older children. 



�4.2	The school has a long-standing involvement in EMU with the local controlled primary school.  Currently, the children in years 3, 4 and 7 have regular opportunities to meet together and to take part in a range of educational visits.  These opportunities often relate to work in geography and history and feature local sites and facilities.  In addition, the children take part in a very well-structured and interesting series of shared activities in Dungannon Leisure Centre.  The school also takes advantage of the rich cultural heritage of Donaghmore and its hinterland.  In KS1, there are well-planned and effective opportunities to integrate local and other cultural traditions into the children’s classroom and other work.  Health education is promoted, notably, as a key element within the school’s science programme.  Appropriate attention is given in the science programme, and in other aspects of the work, to fostering the children’s awareness of issues such as healthy eating, drugs education, and safety on the road, at home and on the farm.



4.3	Training in information and communication technology (ICT) skills among teachers is currently one of the areas being developed in the school.  The teacher-leader, who is also the ICT co-ordinator, and the core team have availed of the training provided by the Southern Education and Library Board (SELB).  The school has a suitable range of software for the computers as well as other communication resources including listening centres, taped recordings and video materials to support the children’s learning in both key stages.  In KS1, the youngest children enjoy working with the computers and are developing their manipulative skills very well.  The older children in this key stage work confidently and skilfully with the computer.  In both key stages, there are examples of the children’s work, which has been word-processed, on display in the classrooms.  The staff have made a good start to developing ICT throughout the school.  There is a draft school policy for ICT and an action plan has been drawn up to guide future developments.  It will be important for the teachers to integrate the use of ICT, where appropriate, in their planning for each area of the curriculum; to identify the range of ICT skills that the children need to acquire progressively through both key stages and to give the children further opportunities to develop and apply their ICT skills in their work.  



4.4	Planning for structured play is thorough, and sufficient time is devoted to this aspect of the children’s education.  A wide range of high quality resources is available for the children’s use.  In addition to sand, water, building blocks, painting and, themed activities and areas, there are very suitable computer programs available for the children to use and they do so with enjoyment and skill.  Small groups of children use the listening centre and the headphones provided to listen to stories, without interruption, during their structured play time.  The concentration span of some of the younger children is short; they would benefit from spending shorter periods of time on more of the activities.  There is a need to ensure that the children have access to more of the activities available and are helped develop their manipulative, social and oral skills.  The classroom assistant is well deployed during structured play time and provides valuable support for the children.



4.5	The teachers work hard and are conscientious in their individual planning for lessons.  There are also, detailed policies and schemes of work for most subjects.  The planning focuses appropriately on subject content, the children’s experiences and the intended learning outcomes.  The teachers need, however, to plan more rigorously and consistently for the range of abilities within their classes and to take account of the context within which the school is working.



4.6	During the inspection, many examples of skilful teaching were observed.  Although the children had some opportunities to work in groups and in pairs, especially when engaging in practical tasks, most of the teaching was characterised by effective whole class approaches.  The majority of the lessons were well organised and enjoyable, and the pace of the work was well judged; on some occasions, the children were actively involved in their learning.  The teaching is always satisfactory, most of it is good and in a few instances it is excellent.



4.7	The policy for Special Educational Needs (SEN) has been reviewed recently and contains a helpful action plan. The school has identified about 10% of the children who experience learning difficulties in English and mathematics.  The children requiring help are withdrawn individually or in groups from class for short sessions of intensive teaching; they also receive some additional in-class support, and, on a few occasions, team-teaching is employed as an effective strategy.  This provision is well organised and  the children are making progress in their learning.



4.8	The three children with statements of educational need are supported effectively in class by the teachers and the classroom assistants; the children are well integrated into the life of the school.  In addition, four children in year 2 with more acute reading difficulties are benefiting from an intensive programme of Reading Recovery; the quality of this provision is very good.  The education plans devised for the children receiving special support, particularly, for English, need to be more sharply focused to help to evaluate the progress made by the children within a more specific time scale.  The school should also give consideration to developing a more consistent system of recording the children’s standardised scores in order to monitor their progress from year to year.  The children learn in a caring environment and they are involved in a suitable range of practical activities. Many are gaining gradually in confidence and skills, and some have made satisfactory progress. 



5.	AREAS OF STUDY



5.1	CREATIVE AND EXPRESSIVE



5.1.1	In spite of the limited facilities available for this area of the curriculum, the children are given good to excellent opportunities to develop their skills in art and design, music and PE.  Where appropriate, links with other aspects of the children’s curriculum are supported and enhanced by their learning in the creative and expressive area.  The teachers have availed of and value the in-service training (INSET) provided by the SELB’s Curriculum Advisory and Support Services (CASS) for these subjects. 



5.1.2	From the earliest age the children enjoy their art work and as they progress through each key stage they have opportunities to work in two- and three-dimensional forms.  There is variation in the standards of achievement in different year groups.  In the best practice observed, the children were enthused by the teaching approaches used and worked conscientiously and effectively to complete their work within the given time scale.  Further work is needed on matching the programme of work to the age and ability range of the children and to developing progressively their skills in art and design.  



�5.1.3	The school places a strong emphasis on the development of the children’s musical skills.  The musical expertise that exists among the staff and the additional tuition provided by the SELB’s peripatetic music service and by a member of the community who teaches the children to play the tin whistle extend the children’s experiences in music; ten children receive tuition on brass and string instruments from the SELB staff.  In KS1, the children use tuned and untuned percussion instruments effectively and, by the end of this key stage the children are keen to participate in their music classes and to improve their musical skills in recorder playing.  They are confident in performing what they already know and they reach a very good standard of performance and understanding.  By the end of KS2, many of the children are competent players of the recorder and other instruments.  The children have opportunities to perform for the school at assemblies, for church services and for the community.  Large numbers of children take part successfully in the local music and verse-speaking festival as individuals or as members of the school’s recorder or traditional music groups. 



5.1.4	During the inspection, observation of the teaching of PE was limited to KS2 only.  Although the teaching of PE is restricted by the inadequate indoor facilities available in the school, the teachers make the best possible use of this accommodation and the children are alerted to potential safety hazards.  The parents’ support group has provided finances to upgrade the PE equipment and the school is well resourced for the teaching of PE in both key stages.  Through the school’s involvement in the Rural Schools Programme, organised by the SELB and financed by Co-operation Ireland, the older children are able to access the excellent facilities and the tutoring available at the leisure centre in Dungannon and to learn alongside another primary school as part of the programme’s education for mutual understanding dimension.  During the 18 weeks programme the year 7 children have good opportunities to develop their basketball, athletic and striking skills.  The children in years 6 and 7 also use the local swimming pool for a fixed period of time each year.  In the summer term the boys are tutored in Gaelic football by an experienced member of the Gaelic Athletic Association while the girls have netball activities.  The additional arrangements provided for the children in PE make a very valuable contribution to the children’s enjoyment of and learning experiences in this subject.



5.2	ENGLISH



5.2.1	The school policy for literacy is currently under review; each teacher plans on a half-termly basis for a range of work in talking and listening, reading and writing.  The documentation for English lacks detail and insufficient thought has been given to planning for balance and progression in the children’s learning over both key stages.  



5.2.2	The children talk readily, and with confidence about their current work.  They respond enthusiastically during whole class question and answer sessions.  The younger children listen attentively to their teachers and to one another, and they can follow instructions carefully during lessons.  The older children have opportunities to perform in school assemblies and annual productions which help to build their confidence.  The teachers promote effectively the development of the children’s talking and listening skills.



�5.2.3	As part of the school’s work on literacy in recent years, reading has been identified as a priority.  Each class has an attractive library area and the central library is well-stocked with fiction and reference materials.  In KS1, the children are taught to read through the use of commercial reading schemes.  The teachers use suitable strategies to help them become independent readers from an early age and some of the children are beginning to benefit from reading extension novels which cater more specifically for their reading abilities.  In KS2, the children read class novels, library books and short stories for which they complete comprehension and grammar exercises.  Group novels are being introduced gradually; this will add breadth to the programme for the older children.  The teachers need to plan for the systematic use of group novels matched to the children’s varying abilities and to give further consideration to the personal writing opportunities associated with this work.  By the end of KS2, the majority of the children read confidently and fluently; standards in reading throughout the school are good.  



5.2.4	The children have some opportunities to write stories, letters, poems and book reviews, and the year 3 class has an effective correspondence link with children in other parts of Northern Ireland.  There is an imbalance, however, in much of the written work which tends to focus on the completion of grammar exercises and other routine tasks.  Little emphasis has been given to the progressive development of writing skills in English and across other subjects, particularly in KS2.  The children require further opportunities for personal and extended writing, and for re-drafting their work.  The majority of the children reach satisfactory standards in English.  



5.3	ENVIRONMENT AND SOCIETY



5.3.1	The planning for geography and history is generally thorough, focuses largely on the content to be covered and provides for educational visits.  Links with other subjects are noted, though the development of literacy and numeracy is not emphasised sufficiently.  In general, geography and history are more developed in KS1 than in KS2.  In geography, a sound emphasis is given to skills development but more attention should be given to issue-based and locational work.  In history, in KS2, greater attention should be given to investigative and evidence-based work.



5.3.2	Interesting and well-structured work in KS1 promotes effectively the children’s awareness of chronology, historical continuity and change and encourages consideration of local traditions, family history, toys and other artefacts.  In geography, helpful attention is given to world events and issues.  Good use is made of educational visits and these lead to effective discussion and written work.  The children respond well to all of these opportunities. 



5.3.3	In KS2, in general, the children’s written work is more limited and focuses mainly on the completion of routine tasks, work-sheets, short structured writing and transcription.  While there is evidence of useful comparative work in geography, for example, on India, and the helpful use of textbooks in respect of Victorian Britain and Ireland, limited attention is given to investigative work, problem-solving and extended writing.  During the inspection the year 6 children responded well to a complex issue in Viking history which drew upon their geographical, scientific and mathematical skills.  Greater opportunities should be taken in KS2 geography and history to promote more challenging work and develop the children’s reasoning, literacy and numeracy skills. 



5.4	MATHEMATICS



5.4.1	Planning for mathematics is thorough and in almost all of the planning the intended learning outcomes for the children are identified.  A whole-class approach is the main teaching strategy used in mathematics.  While this is generally successful, there are occasions when the older children would benefit from working in smaller groups on open-ended, problem-solving activities set in real life contexts.



5.4.2	In KS1, the younger children are introduced to early mathematical learning in a variety of ways.  Good use is made of different resources to help the children’s learning in number and to make the learning activities more enjoyable.  By the end of KS1, most of the children are confident in using and applying their mathematics in a variety of ways.  They are enthusiastic about their work and keen to be successful in what they are asked to do.  Throughout KS1 the children’s learning is enhanced through their use of well-chosen, mathematical computer programs.  



5.4.3	In KS2, the teaching of new aspects of mathematics is thorough and well-paced to ensure that the children understand the underlying concepts of the particular topic.  The use of real data, provides the children with good opportunities to apply their learning in appropriate contexts.  The children would benefit from having more opportunities to work in this way.  Insufficient account is taken of the range of ability within some classes; the whole-class teaching approach used is not sufficiently effective in addressing the learning needs of some of the children.  By the end of KS2 the standards of achievement for most of the children are good.



5.4.4	While the school has a specific policy on numeracy, with suitable aims, the policy is not yet implemented fully.  In KS1, the children are developing well their personal methods of calculation; further work is needed in KS2 to build on this earlier experience and to increase the children’s confidence and sense of achievement in solving more challenging and unfamiliar tasks.  When given the opportunity to work in this way, the children are keen to rise to the challenge and almost all of them persevere to achieve success.



5.5	SCIENCE AND TECHNOLOGY



5.5.1	The planning for science and technology is detailed and appropriate; it promotes educational visits and the use of the school’s science garden and pond.  Health education is an integral part of the science programme.  In addition, an interesting and distinctive feature of the planning, notably in KS1, is the emphasis given to the use of the local environment and the traditions of the Donaghmore area to illustrate some of the scientific concepts to be developed in the programme. 



5.5.2	In KS1, the well-structured and effective science and technology lessons observed were characterised by the good involvement of the children, the strong emphasis on practical work and the sound focus on the underlying scientific concepts.  In one lesson, the imaginative and skilful integration of the scientific content with the traditions of the local area provided the children with an excellent opportunity to acquire both subject-specific knowledge and understanding as well as discussion and groupwork skills.  The children’s animated response demonstrated their interest and involvement in the work.



5.5.3	In KS2, the lessons observed were well structured and sound and gave the children useful opportunities to experience practical work.  The children responded well to these experiences.  Their written work tends, however, to reflect more limited tasks and, in the main, an emphasis on information sheets and work�sheets which provide limited opportunities for personal writing, or for recording the outcomes of practical and investigative work in science and technology.  



6.	MANAGEMENT ARRANGEMENTS  



6.1	The several deficiencies in accommodation have an adverse effect on the operation of the school.  The accommodation is comprised of two classrooms in the main building and seven temporary classrooms; just over 75% of the children, from years 3-7, and including children with special educational needs and those following the Reading Recovery programme, are taught in temporary accommodation.  Some of the older children are taught in cramped conditions in the small temporary classrooms.  Space for practical work in a range of subjects and for storage is very limited.  In the main building, the dining-hall is too small to permit its use for whole-school assembly and it restricts the teaching of PE.  The school makes best use of its accommodation, especially the music resources room, which is used for structured play, music tuition, computer work and as a central library area.  Hard play space is also restricted.  The secretary’s office is very small and has little natural light. 



6.2	There is a restricted set-down area at the entrance to the school.  The small lay-by situated on a busy main road provides inadequate parking at the beginning and end of the school day.  The school site is open and insecure, and could pose a risk to the safety of the children; the fencing at the back of the school is inadequate.  In spite of working under very difficult physical conditions, morale among the teachers is high.  In general, the accommodation provided for this school is poor.



6.3	The focus for whole-school staff development in recent years has been on the development of literacy, ICT and structured play.  Much of this work has been school-based and supported by the Curriculum Advisory and Support Service (CASS) of the SELB.  In addition, the teachers have attended a satisfactory range of external INSET covering a good variety of subject.  The participation by the teachers in these courses is having, in some instances, a positive influence on classroom practice.



6.4	The infant teachers are deployed with other classes in the afternoon to release the teachers in KS2 for curriculum development work or preparation, or to assist the senior management team (SMT) to meet on a weekly basis.  Most teachers are deployed in subject areas in which they have an interest and expertise.  The unusual arrangement, however, of deploying the teacher of year 7 children, as KS1 co-ordinator, should be reviewed.  The SMT does not include representation from teachers working within KS1.



6.5	The staffing comprises the principal, who has been in post for 19 years, and ten assistant teachers, one of whom is part-time.  All of the teachers work together effectively and take seriously the responsibilities they carry.  The role of the subject co-ordinators, however, needs to be extended in order to facilitate the development of an overview of progression and standards in the children’s learning across the key stages.



6.6	The School Development Plan (SDP) sets out a list of key aspects of schooling which are to be addressed, including ethos, teaching and standards.  In addition, the SDP also focuses on important issues, identified by the school as priorities, including literacy, ICT, pastoral care and child protection.  The current SDP lacks appropriate coherence and is not being implemented effectively.  It will be important that the school evaluates the strengths and weaknesses of its current practice and standards in order to provide a clearer rationale for deciding on and taking forward its own priorities. 



6.7	A formal written report is provided to parents once a year; there are various opportunities for parents to visit the school to discuss their children’s progress.  The school has a marking policy which sets out challenging principles and appropriate targets. In practice, the school’s marking policy is not adhered to, nor is applied consistently.  The teachers mark the children’s work regularly and routinely, but they need to draw more attention to the strengths and weaknesses of the children’s work and to require the children to act on the advice given. 



6.8	Although the principal has set up several structures and committees for curriculum development, and identified priorities for action, clearer direction is required to take forward the work of the school.  There is a need for more effective monitoring of the standards and quality of the children’s work, as a basis for improving provision, and for the setting of realistic expectations of what the school can achieve for its children.



7.	CONCLUSION



7.1	This school has many significant strengths such as its positive ethos, the high quality of its pastoral care, the valuable contribution of the ancillary staff and classroom assistants, the help provided by the Parents-Support group, the good quality of almost all of the teaching and the sound standards achieved by most of the children in English and mathematics, the good provision for music, PE, EMU, cultural heritage and the extra-curricular activities.



7.2	This report recognises the very positive nature of much of the school’s work, and to improve this further, the school should build upon aspects of its provision.  The inspection has identified the need for the school to provide further staff training for child protection, to plan more consistently for the range of abilities within the classes, to broaden the curricular experiences of the children in KS2, to extend the role of the subject co-ordinators and to monitor and evaluate the standards of the children’s work more systematically.  These issues need to be addressed if the school is to meet, more consistently, the needs of all the children.

�APPENDIX



HEALTH AND SAFETY



1.	Low glass panelling at the exterior of the assembly-dining hall poses a hazard for children.



2.	The fencing at the back of the school is insecure. 



3.	The current septic tank is inefficient and backs up, with an obnoxious smell, during stormy weather.



4.	Given the large the number of adults on site the present toilet facilities are inadequate.



5.	In periods of heavy rain a residue of silt from adjacent farmland causes drainage problems. 



6.	The school playing field is inadequately drained and unusable for most of the year.
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