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STATISTICAL INFORMATION (SPECIAL SCHOOLS)








1.1	i.	School:  Killard House Special	iii.	Date of Inspection: 27.01.03�		                Newtownards





	ii.	School Reference Number: 431-0013	iv.	Nature of Inspection: Focused��1.2


�School Year�
�1998/99�
�1999/00�
�2000/01�
�2001/02�
�2002/03��
�
�Total Enrolment�
�201�



194�



178�



190�



188�
�



	The enrolment for the current year is the figure on the day of notification of inspection.  For previous 	years it is the figure in the annual return to the Department of Education.





1.3	Number of Pupils in Outreach Programme:	59





1.4	Average Attendance for the Previous School Year:	90.52%





1.5	i.	Number of Teachers in School: 	32		on Outreach Programme: 6		(including the Principal and p/t teachers)�		(f/t equivalent = 25 teaching hours)





	ii.	PTR (pupil/teacher ratio):	5.87





	iii.	Average Class Size:	10





	iv.	Number of Classroom Assistants:	15	





	v.	Ancillary Support:


		Number of Hours per week:�


	Clerical Support:	46	


		


	vi.	Number of Families in School:	175





	vii.	Percentage of children in receipt of free


		school meals:	32.4%





�
1.	INTRODUCTION





1.1	Killard House Special School is situated on the outskirts of Newtownards.  The present enrolment of 188 has remained stable over the last few years.  Current staffing is principal, plus 31 teachers with 15 classroom assistants.  Six full-time equivalent teachers provide Outreach Support Services to mainstream schools.  The pupils travel to school by bus or taxi from a wide area throughout North Down, Ards and the Ards peninsula.





1.2	This inspection focused on information and communication technology (ICT), pastoral care including child protection, and English.  The arrangements for the inspection of pastoral care included the completion of questionnaires by the parents as well as meetings with the governors and pupils from years 6 and 10.





2.	THE QUALITY OF THE PUPILS’ WORK





2.1	There is a pleasant ethos promoted throughout the school.  The school is welcoming, and the staff have done much to make the corridors and open spaces friendly and interesting for the pupils and the visitors.  The pupils’ work is prominently and attractively displayed in classrooms and corridor areas.  The quality of caretaking and cleaning is good.





2.2	The pupils work eagerly and with good levels of concentration and interest.  The morale of the staff and the pupils is high and the pupils are well-motivated to learn.  The evident good relationships among the staff enable them to work collaboratively in the best interests of the pupils.  The pupils are courteous and welcoming to staff and visitors:  their behaviour in class and about the school is exemplary.





2.3	The quality of pastoral care provided for the pupils is a significant strength of the school.  The school places a strong emphasis on the care, welfare and safety of the pupils.  The teachers know the pupils well and work hard to enhance their self-esteem and promote their respect for others.  All staff teaching and ancillary, attended training for the provision of “Quality Circle Time”.  This approach is used extensively in the school and, for most pupils, it provides a useful method for expressing their feelings in group situations.  The school also has access to a professional, external counselling service which provides individual counselling for pupils where appropriate.





2.4	The school procedures for Pastoral Care and Child Protection are outlined clearly in the school policy document and reflect appropriately the Department of Education (DE) Circular 1999/10.  The teachers have received appropriate in-service training (INSET) and sensible guidance on procedures is included in the school prospectus.  While no parents attended the meeting with the inspectorate, the evidence from the parental questionnaires revealed a high level of satisfaction with the quality of education provided.  A small minority of parents indicated, in written responses, that they would like more information on aspects of their child’s progress.  In the meetings with the pupils, in year 6 and year 10, the pupils indicated that they felt safe and secure in school and they were supportive of recent initiatives like the reward system for good behaviour and the pupil forum.


�



2.5	Links with parents and the wider community are actively promoted; information meetings for parents are held twice-yearly and regular contact ensures that parents are fully informed about the progress of their child.  Good use is made of the home/school diaries to maintain close liaison between the parents and the teachers.





2.6	The quality of the teachers’ planning for lessons is good; the teachers have collaborated effectively to develop sound school policies, subject guidelines and schemes of work.  The individual pupil profile drawn up by staff informs the teachers’ planning and indicates appropriate learning targets.  However, individual teachers’ planning is not consistent throughout the primary department and would benefit from better co-ordination.





2.7	The majority of the teaching observed during the inspection was always satisfactory, mostly good and at times, it was excellent.  Teaching in the latter category was typified by high expectations and sensibly paced lessons:  in these circumstances, the pupils engaged actively in activities which stimulated their interest and imagination.  A notable feature of the best practice was the participation of the pupils in discussions about the outcomes of their learning.





2.8	In the majority of classes, the pupils benefit from a good range of experiences across the curriculum.  They take an obvious pride in the presentation of their work and achieve standards commensurate with their ability level.  The pupils respond well to the purposeful atmosphere engendered in the classrooms.





2.9	In general, the teachers’ assessment of the pupils’ work is regular and conscientiously done; where it is supportive, it enables the pupils to enhance their own performance and learn from their mistakes.  Useful ongoing, formative assessment is an integral part of the teaching situation.  However, as pupils move to years 8 and 9 there needs to be more effective liaison between the primary and post-primary departments.





2.10	The planning for English across the school is thorough and provides a coherent programme reflective of the programme of study.  The staff have prepared helpful documentation which sets out the content for the subject clearly and helps to ensure consistency across the classes.  Over a period of three years the teachers have been ably supported by the South-Eastern Education and Library Board’s (SEELB’s) Curriculum Advisory and Support Service (CASS).  The teachers report that this INSET has had a positive impact on the range and variety of approaches they use in all areas of study.  The inspection affirms in large measure the impact of this work in raising teachers’ awareness of the importance of high quality language experiences in all aspects of the curriculum.





2.11	In years 1 to 3, the pupils are placed in one of three classes in the Diagnostic Unit so that their particular needs can be diagnosed and their progress monitored carefully.  The teachers provide a secure and caring environment.  They are aware of the individual needs of the pupils, and take these into account as they work and play with them.  The pupils are at ease with the adults and turn to them confidently to meet their needs, and for reassurance and support.  The teachers design many of the learning resources used in the classes; they ensure that the work is well matched to the range of ability and encourage maximum participation by the pupils.  Good use is made of topic work to integrate many aspects of the curriculum.  The 


�
pupils learn to communicate through structured play, “Circle Time” and the many co-operative activities provided.  The adults participate skillfully in the various activities, and help promote effectively the pupils’ language, thinking, independence and self-esteem.





2.12	As they move through the primary department, the pupils experience many valuable opportunities to talk and listen during discussions as a whole class or through working in pairs or small groups.  The teachers often use effective questioning and whole-class discussion to promote and extend the pupils’ oral and thinking skills, and to provide a foundation for their writing activities; the pupils are keen to discuss and express their experiences and ideas.  In the best practice observed, the teachers encouraged the pupils to summarise and consolidate their learning orally at the close of activities; this practice could usefully be extended across the classes.





2.13	Systematic attention is paid to developing the pupils’ reading skills; the teachers use a sound range of teaching strategies and appropriate reading techniques and resources to support and meet the wide range of needs, interests and abilities of individual pupils in classes.  In addition, the pupils’ interest in reading is stimulated through opportunities, particularly as they progress through the key stage (KS), to experience library books and novels, and to undertake research using computers.  A small number of pupils receive effective additional withdrawal support in reading through regular sessions of Reading Recovery; all have made discernible progress.





2.14	In recent years, the school has placed a productive emphasis on widening the range of the pupils’ writing activities at KS2; for example, the pupils, in each year, are provided with opportunities to compose poetry.  Good use is made of class outings and of shared writing activities to encourage the pupils’ skills as writers.  By the end of the KS, the majority of pupils are writing effectively in response to newspaper accounts.  Overall, the pupils experience a sound variety of writing activities that are well integrated into their learning across the curriculum.





2.15	In the post-primary classes, the pupils write for a variety of purposes and in many different contexts.  The majority of the lessons observed were well prepared and effective use was made of a good range of resources.  In a minority of lessons observed, the pace of the lessons was too slow and the pupils were insufficiently challenged.  Talking and listening activities are a regular feature of the work in all classes; the majority of the pupils talk readily to their teachers or visitors and listen with interest to the views expressed by their peers.  In the best practice seen there was effective use of questioning by the teacher and good use of group and paired discussion.





2.16	Observation of a number of specialist subject areas including music, technology and design, and art and design, highlighted the priority afforded by the teachers to developing the pupils’ literacy skills through the medium of practical subjects.  In music, the young pupils responded enthusiastically to the activities which encouraged talking and listening, taking turns, identifying sounds and performing with simple instruments.  In art and design, the senior pupils were encouraged to develop their literacy skills alongside the creative and there were many examples of good writing accompanying well-produced art work, while in 


�
technology and design, the pupils discussed their wind direction models with enthusiasm and insight.  In home economics, the Team Enterprise group had many valuable opportunities to develop their English in a real-life context and to promote the activities of the school company.





2.17	The school maintains a self-contained Speech and Language Unit situated within the grounds of the main school.  The unit has five classes and caters for KS1 pupils who have difficulties with speech, language and communication.  The teachers are hard-working and their work is well-organised.  The programmes are based on a detailed assessment of each pupil’s needs, and involve the teachers working effectively with the speech and language therapists.  The work observed was based on well-chosen themes, which helped give coherence and relevance to the pupils’ language activities, and provided contexts for well-integrated talking and listening, reading and writing.  The classroom assistants provide good support for teachers and pupils.  The recent expansion of the Speech and Language Unit has resulted in a shortage of toilet facilities, storage facilities and accommodation for meeting parents and visiting professionals.  This needs to be reviewed by the SEELB.





2.18	The schools’ use of ICT is guided by a detailed and appropriate policy.  Approximately half of all staff have recently completed the New Opportunities Funding (NOF) training.  There is evidence of increasing staff confidence and competence in using ICT to support the pupils’ learning and to help the pupils communicate and handle information.  The use of the digital camera is particularly effective and there is widespread use of word-processing in the primary department to record the pupils’ experiences, composing directly on to the screen.  There is evidence of good use of CD-ROMs to enhance the pupils’ learning.  The work in ICT would benefit from an audit of ICT across the year groups and in the specialist subjects in order to ensure a progression in the range of experiences and skills for all pupils.





2.19	Two teachers provide Outreach Support for speech and language to approximately 29 children in 23 primary schools in the eastern half of the Board area.  Four teachers provide support for 32 children with moderate learning difficulties (MLD) in 16 primary schools throughout North Down, Ards and the Ards peninsula.  All of the children have been referred through the educational psychology service for support and have a statement of special educational needs.





2.20	The organisation, management and the monitoring and evaluation of the service by the principal is efficient and effective.  Priority is placed on enabling the schools to work more effectively with the referred pupils through regular liaison between the Outreach teacher and the class teachers and the setting of appropriate targets.  The teachers’ planning is detailed, appropriately matched to the pupils’ ability and is effective in meeting the needs of individual pupils.  Education plans are written clearly, include measurable targets, and are drawn up in collaboration with the class teachers.





2.21	The quality of teaching is uniformly good and there is substantial evidence that the pupils are making good progress in identified areas.  All the teachers have built up a good rapport with their pupils.  It is evident that the pupils are at ease during the one-to-one withdrawal sessions.  The service has established good liaison with class teachers, special educational needs co-ordinators (SENCOs)and principals; all the schools visited valued the work of the Outreach teachers.





2.22	While the overall quality of the Outreach Support Service is good, a number of areas for improvement should be considered.  Where a classroom assistant has been assigned to support a pupil in their class, it would be appropriate for the assistant to observe the withdrawal support session to facilitate follow-up work during the rest of the week.  Consideration should also be given to devising a contingency plan to cater for the times when the Outreach teacher has no teaching commitment due to a pupils absence.  It would be appropriate for the service to devise guidelines enabling the teachers to be re-deployed within the school to provide advice or support on other areas of SEN provision.





2.23	The principal provides the school with very effective leadership.  Since his appointment, he has displayed commendable commitment to the school and has been effective in leading curricular initiatives, developing policies and establishing a climate where staff work well together as a team.  His drive, vision and enthusiasm set the tone for the school and have been largely responsible for the provision of additional resources and for the recent introduction of other SEELB support services.





2.24	The principal is ably supported in the management of the school by the two vice-principals and the senior management team.  Given the expansion in the range of provision offered by the school through the Diagnostic Centre, the Speech and Language Unit and the developing role of the Outreach Service to primary schools in its area, it would be timely for management to review the roles and responsibilities of its senior staff to ensure a more equitable spread of duties.





2.25	This school serves its pupils and their families very well and has many strengths including the positive ethos, the very good behaviour of the children, the dedicated and conscientious teachers, the quality of pastoral care and the evident good relationships among the staff.  Other strengths include the well-planned and implemented development work in literacy across the school, the good quality teaching and multi-disciplinary co-operation and the good progress made in using ICT to support the pupils’ learning.  The areas for improvement include, a review of the management responsibilities to ensure a more equitable spread of duties among senior staff, improved liaison between the primary and post-primary departments (on pupils’ progress), revisiting individual teacher planning in the primary department in order to ensure better overall co-ordination, consistency and cohesion, and the need to address the issues raised in relation to the Outreach Service.  Given the high quality of leadership in the school and the dedication and commitment of the staff, the school is well placed to meet the challenges identified in this report.
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