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BASIC INFORMATION SHEET (BIS) - PRIMARY SCHOOLS

A.
i.
School:  St Mary’s Primary, Killyleagh
iii.
Date of Inspection: W/B 17.05.04


               


ii.
School Reference Number:  403-3036
iv.
Nature of Inspection:  FI/ 





Mathematics/ICT
B.
	School Year
	1999/00
	2000/01
	2001/02
	2002/03
	2003/04

	Year 1 Intake
	16
	24
	12
	17
	17

	Enrolments
Primary
	136
	136
	131
	131
	135

	Reception
	3
	2
	3
	4
	0

	Nursery Class/Classes
	0
	0
	0
	0
	0

	Special Unit
	0
	0
	0
	4
	4



The enrolment for the current year is the figure on the day of notification of inspection.

For previous years it is the figure in the annual return to the Department of Education.



The calculations at C and D should be based on the total of the primary and reception enrolments only.


C.
Average Attendance for the Previous School Year

(expressed as a percentage):
93.47%




Primary &
Nursery
Special


Reception
  Unit
  Unit
D.
i.
Number of Teachers


(including the principal and part-time teachers):
8
     
     


(Full-time equivalent = 25 teaching hours)



ii.
PTR (Pupil/Teacher Ratio):
16.88

     NI PTR:  19.9



iii.
Average Class Size:
22.5



iv.
Class Size (Range):
16 to 25



v.
Ancillary Support:


Number of Hours Per Week:
i.
Clerical support:
25




ii.
Official Making A Good
10





Start Support:



iii.
Making A Good Start funding
5





additional hours and other





classroom assistant support:



vi.
Number of pupils with statements of special educational needs:
4



vii.
Number of children who are not of statutory school age:
0



viii.
Percentage of children entitled to free school meals:
19.25%

1.
INTRODUCTION
1.1
St Mary’s Primary School is situated just outside Killyleagh, County Down.  Over the past two years the enrolment has remained constant.  It has risen slightly this year and is currently 135.  The children come from the villages of Killyleagh and Shrigley, and from the surrounding area.  The school identifies approximately 22% of the children as requiring special help with their learning, and just over 19% are entitled to free school meals.

1.2
As part of the arrangements for the inspection of pastoral care, all parents were invited to complete confidential questionnaires.  Of the 98 questionnaires issued, 52 were completed and returned to the Department of Education (DE); 19 of these included extended written comments.  During the inspection, the inspectors held separate meetings with representatives of the Board of Governors and had a discussion with a group of children in year 6.  The parents and governors commented particularly on the good quality of the work of the staff, their interest in the children’s education and welfare, their ability to support and encourage the development of individual children and the good standing of the school in the community.  A small number of issues, raised by the parents, have been shared with the Principal.  During discussions with year 6 children, they responded positively to the positive reward system which enabled them to gain homework passes, and they spoke enthusiastically about the extra-curricular programme.  The inspection findings endorse the favourable comments made by the Governors, parents and children.

1.3
The inspection focused on mathematics, information and communication technology (ICT) and the arrangements for pastoral care, including child protection.

2.
THE QUALITY OF THE CHILDREN’S WORK
2.1
The quality of the relationships at all levels within the school is good.  The teachers are hard-working and committed to the welfare of the children.  They treat them with respect and value their work.  The teachers and the classroom assistants work well together to provide a caring and supportive learning environment.  The children are welcoming to visitors, keen to learn and they settle quickly to their work.  The setting of class targets promotes positively aspects of personal and social development.  In addition, the year 7 children are developing a sense of responsibility through the implementation of a useful playground mentoring system.

2.2
The staff are aware of their responsibilities in relation to pastoral care and child protection matters; effective training has been provided for all members of staff.  A wide range of policies, including Code of Practice leaflets for teaching, non-teaching staff and substitute teachers, has been developed and implemented in line with the guidance outlined in the DE Circular 1999/10, “Pastoral Care in Schools:  Child Protection” and in Circular 2003/13 “Welfare and Protection of Pupils Education and Libraries (Northern Ireland) Order”.  The parents are informed of the school's policy and procedures for child protection and the school is already reviewing how to develop further communication with parents concerning this aspect of school life.

2.3
The curricular and pastoral links with the parents are good.  The parents are encouraged to become involved in many aspects of school life and their views on the curricular provision are sought, for example, through a questionnaire.  Parents have attended Reading Recovery sessions and a small number of them have been trained through the ‘Reading Partnership’ initiative organised by the South-Eastern Education and Library Board (SEELB).  The parents are given helpful information about the topics that their children are to learn across the curriculum and, through detailed reports and interviews, they are informed about their children’s work and progress.

2.4
Across the school, there is a growing sense of reflection and self-evaluation which is effectively informing the teachers’ forward planning.  The teachers are hard-working and well-prepared for lessons; they work well with the classroom assistants to support learning effectively.  The quality of teaching observed during the inspection was always good; in a significant minority of the lessons it was very good.

2.5
The children are motivated, responsive, settle well and show good levels of perseverance with the activities they are set.  They work well in groups and are supportive of one another.  In all lessons observed, they were confident and willing to offer information, opinions and solutions to problems.

2.6
All of the teachers have completed successfully the New Opportunities Fund (NOF) computer training course and they make effective use of ICT for lesson planning and to compile school documents and guidance.  Through a detailed audit of provision followed by effective monitoring and evaluation, the ICT co-ordinator has worked hard to ensure the dissemination of good ICT practice across the school.  The co-ordinator has prepared a well-documented ICT policy outlining the aims and the progression of skills to be developed in each class.  The documentation also includes very helpful guidance and support for staff, an Internet policy and valuable monitoring and evaluation materials.  Individual pupil record books are used effectively to ensure that the children have good quality learning opportunities across all strands of ICT.  The school has identified data-handling as a particular focus for development, linking ICT effectively with the numeracy strategy.  The school is participating in the Council for the Curriculum, Examinations and Assessment (CCEA) ICT accreditation scheme and this involvement adds to the learning experiences of the year 7 children.  In key stage (KS) 2, the children make presentations with the aid of software packages, using images of school trips captured on digital camera.  With SEELB Curriculum Advisory and Support Service (CASS) support, ICT has been developed well and is having a positive impact on classroom practice.

2.7
The children in years 1-3 benefit from well-managed sessions of structured play and the range of activities is linked effectively to class topics.  During the structured play sessions observed, the children were co-operative, involved and had opportunities to be creative and to consolidate their understanding and learning, including mathematical concepts and ideas.  In addition, follow-up discussion developed further the children’s talking and listening skills.  The good interaction between the adults and the children supports well their learning and enjoyment.  The teachers plan together carefully to match the intended learning outcomes to curricular themes and to a good range of learning activities.  Further thought needs, however, to be given to planning for a more progressive programme of play throughout KS1.  The School Development Plan (SDP) identifies accurately the need to review policy, planning, organisation and assessment for structured play.

2.8
The school is in the second year of the Northern Ireland Numeracy Strategy and the staff have been supported well by a field officer from the SEELB CASS.  The teachers completed an audit of provision and identified areas for development.  During the first year, the school identified understanding the number system, mental mathematics, problem-solving and investigations as areas for particular focus.  Data-handling, which links mathematics with ICT, is the focus for the second year.  An extensive mathematics policy, agreed by all the staff, is in place.  Effective monitoring of the teachers’ planning and the children’s work by the mathematics co-ordinator, and the good use made of the teachers’ self-reflections, have ensured that the children enjoy a good breadth of experiences across the attainment targets for mathematics.  Increasingly the co-ordinator is using effectively assessment data to identify improvements in the children’s standards and to inform future planning.

2.9
Year group plans identify clearly the content and breadth of the mathematics work to be taught.  A useful review, by the co-ordinator, has identified the need to develop, from these plans, a whole-school scheme of work which will include anticipated learning outcomes for the children, mathematical language to be developed and identify where ICT will be used to support learning and teaching.  The review also highlights the need for an agreed marking policy.

2.10
The teachers plan thoroughly for lessons and all teachers identify appropriately learning outcomes for lessons and share them with the children.  In a small number of lessons observed, the learning outcomes were too broad and it was difficult for the teachers to assess the children’s learning at the end of the lesson.  In the best practice observed, there was an appropriate use of mental mathematics, clear learning outcomes were identified and a good range of well-paced practical activities used.  In addition, perceptive questioning by the teachers encouraged the children to explain and use their personal strategies and those of others to reach solutions.

2.11
The vast majority of the teaching observed took place within a whole-class context, but most of the teachers also carefully differentiated the tasks and games to support the wide range of ability in each class.  It is appropriate that the teachers continue to provide frequent opportunities for the children to apply their mathematical skills and concepts in more unfamiliar and challenging situations.

2.12
In the early years, the teachers use a range of activities and resources to motivate the children and to develop their confidence and competence in applying mathematical knowledge and using mathematical language.  During play, for example, the children use ICT well to consolidate mathematical concepts.

2.13
In KS2, the children focus well on the tasks set and the teachers provide very good practical and oral opportunities for investigation, application of concepts and analysis of strategies to consolidate understanding.  The majority of children are developing sound methods of personal calculation and are being encouraged to express orally and in writing, their thinking processes and opinions.  By the end of KS2 they show a developing ability to think logically when presented with open-ended tasks.

2.14
Support for those children who require help with their learning has a high priority in the school.  Children who experience difficulty are identified at an early stage through the use of diagnostic tests and teacher observation.  Additional help in English and numeracy is provided for individuals or small groups through periods of withdrawal from class; a small number of teachers help with this withdrawal programme.  In one lesson observed, the teacher used appropriate strategies and resources to address the child’s needs and to improve her confidence and understanding of number.  The class teachers write individual education plans (IEPs) for the children; these inform appropriately their planning and teaching.  Although the IEPs are detailed, a majority of the targets set for the children are too extensive; further refining of the targets is necessary.  The school is beginning to use the information available from internal and external data to record and monitor the children’s progress.  The results of tests carried out by the school, on year 3 children who are withdrawn from class for support, suggest that almost all of the children are making steady progress.

2.15
The teachers have benefited from attending a range of in-service training (INSET) courses, mostly linked to areas identified on the SDP.  This professional development is having a positive impact on classroom practice.

2.16
The Principal is enthusiastic and committed to the development of the school.  He has a clear and progressive vision for the school and sets high standards.  He provides clear and effective leadership and is supported very well by the Vice-principal, the senior management team and the other teachers.  The SDP identifies accurately the areas for development in the school.  He has worked hard to implement an extensive range of monitoring and evaluation strategies across the school.  In addition, he has promoted the professional development of curriculum co-ordinators and individual staff by encouraging reflective practice of learning and teaching.  The inspection team recognises the ethos of self-evaluation within the school and acknowledge that the useful practices are having a good impact on the work of the school and the standards achieved.

3.
CONCLUSION
3.1
The strengths of the school include the:

· positive, caring ethos;

· very positive working relationships;

· hard-working and committed staff;

· quality of the teaching observed;

· development of the work in mathematics;

· quality of the ICT provision;

· ethos of self-evaluation;

· work of the Principal.

3.2
The areas for improvement include:

· the continuing development of a whole-school programme of structured play.

3.3
In the areas under focus the school has many strengths.  Within the ongoing development of the school the area for improvement needs to be addressed if the school is to meet as fully as possible the needs of all the children.
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