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STATISTICAL INFORMATION


1.1
i.
School:  Monkstown Community, Newtownabbey
v.
Date of Inspection: W/C  05.11.01


ii.
School Reference Number:  321-0200
vi.
Area of Study:
Mathematics

iii.
Age Range:  11-18

     

iv.
Status:  Secondary Controlled


1.2
Intake/Enrolment


	School Year
	1997/98
	1998/99
	1999/00
	2000/01
	2001/02

	Year 8 Intake
	130
	120
	138
	145
	125

	Total enrolment
	720
	682
	681
	702
	708


1.3
Attendance


	Year 2000/01
	8
	9
	10
	11
	12
	13
	14
	Average
2000/01
	NI Average
1999/00

	% Attendance
	93.46
	92.46
	91.71
	88.52
	89.33
	92.49
	85.77
	89
	91


	1.4
	i.
	Total Number of Teachers:
	
	46


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.76

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	15.39


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	8


	Year 2000/01
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	71
	80
	71
	68
	64
	6
	6
	366

	Enrolment: Girls
	54
	69
	67
	50
	76
	16
	10
	342

	Enrolment: Total
	125
	149
	138
	118
	140
	22
	16
	708

	PTR
	
	
	
	
	
	
	
	


1.5
Staying On Rate (2000/01)  (Current year 13/14 as proportion of year 12 from 1/2 years previously)

	Year 13
	16.2
	
	NI Av
	Year 13
	25.1

	Year 14
	10.9
	
	NI Av
	Year 14
	15.9


1.6
Leavers’ Destinations (1999/00)

	
	YEAR 12
	NI %
	Years 13/14
	NI %

	Total Number of Leavers
	96
	     
	34
	     

	Employment
	28%
	14
	44%
	24

	Another School
	9%
	9
	3%
	3

	Full-Time Further Education
	22%
	34
	15%
	25

	Full-Time Higher Education
	N/A
	N/A
	24%
	32

	Full-Time Training
	38%
	37
	6%
	8

	Unemployed
	1%
	5
	9%
	6

	Destination Unknown
	2%
	1
	0%
	2


	NAME OF SCHOOL:  
	Monkstown Community School, Newtownabbey
	             SCHOOL YEAR:
	       2001/2002


	GCSE & GCE
	
1999
	
2000
	
2001

	Percentage of Year 12 taking GCSE in at least 5 subjects
	78
	88
	90

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	64
	62
	67

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	20
	23
	30

	Percentage of total exam entries obtaining Grades E or above in GCSE
	97
	93
	94

	Percentage of total exam entries obtaining Grades G or above in GCSE (Non-Sel only)
	87
	94
	99

	Percentage of Year 14 obtaining Grades C or above in at least 3 GCE A level subjects
	0
	0
	0

	Percentage of Year 14 obtaining Grades E or above in at least 3 GCE A level subjects
	9
	20
	11

	Percentage of total subject entries obtaining Grade E or above at A level
	82
	80
	67


Within this report, when commenting on examination results of individual subjects, the respective CCEA average is used as a proxy for the corresponding average for all pupil in Northern Ireland taking that subject.

INTRODUCTION

Monkstown Community School is an urban school situated on the Monkstown Road, Newtownabbey.  It draws its pupils from a large catchment area between Carrickfergus and the Antrim Road, Belfast.  About half of the pupils travel to school by bus.  Since 1996/97, the numbers attending the school have fluctuated; the current enrolment is 708.  Approximately 27% of the pupils enrolled are entitled to free school meals.  The school identifies about 15% of the pupils as having special educational needs, including 22 pupils with statements, most of whom are enrolled in the school’s unit for pupils with moderate learning difficulties.
Over the past three years, the proportion of year 12 pupils taking General Certificate in Secondary Education (GCSE) in at least five subjects has increased significantly, as has the proportion of those pupils obtaining at least a grade C in five or more subjects.  There are 13 subjects for which there have been examination entries in each of these years and for which there are Northern Ireland (NI) comparisons.  The school’s performance at grades A*-E, relative to the respective NI averages for non-selective schools, has been over ten percentage points above in two subjects, within five percentage points in four subjects, between five and ten percentage points below in one subject, and over ten percentage points below in the remaining six subjects.

The report is based on an inspection of the school’s work in mathematics and of the youth provision under the management of the youth tutor.  One member of the mathematics department was absent during the inspection; a temporary teacher had been redeployed fully into the department.  Another temporary teacher was providing relief teaching in a few mathematics lessons.

As part of the inspection process, the parents’ views on aspects of the life and work of the school were sought by means of a questionnaire.  Members of the inspection team also met with governors, groups of parents and groups of pupils to hear their views at first-hand.  The governors and parents were supportive of the work of the school and of the principal.  They expressed concerns about the discontinuity in staffing in the mathematics department.  The parents were particularly appreciative of the youth provision.  Most respondents to the parents’ questionnaire expressed satisfaction with most aspects of the school’s provision.  A majority of the respondents indicated that they felt well-informed about the school’s procedures for child protection and how to help their children with their work; a minority of respondents did not feel well-informed about these matters.  The pupils indicated that they feel secure in school and that almost all of the teachers are supportive of them and treat them with respect.

2.
THE QUALITY OF THE PUPILS’ WORK
2.1
An orderly and purposeful atmosphere permeates the general life of the school; the pupils behave well, co-operating effectively with the school’s routines and procedures.  There are interesting displays which celebrate the pupils’ work and achievements; the pupils contribute to the maintenance of an attractive and tidy environment.  The School Councils provide effective channels for the pupils to bring forward their ideas about the school’s development.  The provision of a homework club is valued by the pupils.  Classroom assistants and other helpers provide good support for the pupils.
2.2
The teachers have developed a range of policies on the pastoral aspect of school life.  They contain clear information on agreed procedures and guidelines, including, for example, strategies to promote and sustain good behaviour.  Displays around the school emphasise the promotion of positive self-esteem and attitudes to others.  The pupils demonstrate a good understanding of the pastoral care structure, of the need for a code of conduct, and of how they could bring forward any pastoral concerns which they might have.  They have confidence that the school will deal appropriately with any concerns.
2.3
The school is working towards the implementation of the guidance outlined in the Department of Education’s Circular 1999/10, ‘Pastoral Care in Schools:  Child Protection’.  A draft policy has been agreed, key personnel have been trained and relevant information has been sent to parents.  However, aspects of the policy require further clarification; the training of staff and the vetting of adult helpers also need to be completed fully.
2.4
MATHEMATICS

2.4.1
The main classrooms used for mathematics provide a distinctive mathematical environment through the display of pupils’ work, posters related to mathematical matters and key mathematical terms.  Most lessons proceed in an orderly and co-operative climate; relationships between the teachers and their pupils are satisfactory or good.  The teachers’ support for the pupils extends to their willingness to provide additional tuition after school.  Most pupils settle to their work, and apply themselves to the task in hand with sustained attention and effort; on occasions they show enthusiasm.  In a minority of the lessons observed, the pupils were unsettled, and did not concentrate consistently on their work.

2.4.2
The department sets out appropriate and valuable aims for the pupils’ work in mathematics, such as the development of the pupils’ ability to engage in useful discussion, their use of a range of techniques including practical and computerised approaches, and their involvement in independent and co-operative working.  Schemes of work for key stage (KS) 3 classes have been drawn up within the department; they provide for progression and a good element of differentiation in the pupils’ learning and they promote variety in the teaching approaches.  The outworking of the departmental aims and the range of experiences suggested in the KS3 guidance are not sufficiently evident in the department’s practice.  The KS4 schemes are based on modules developed by a GCSE examining board; each teacher devises separately their own schedule of teaching topics.  There needs to be much greater co-operation to develop this planning further and more cohesively.  The teachers are generally well organised for their lessons in terms of preparing the activities and materials to be used.

2.4.3
The pupils study a broad and balanced range of mathematics in line with the content strands of the Northern Ireland Curriculum (NIC).  The teaching is systematic.  A significant minority of the lessons seen during the inspection were sound or better; almost all of the rest were satisfactory or fair.  In the best practice observed, the teaching included elements such as the skilful questioning by the teachers to develop the pupils’ understanding and reasoning, the use of relevant contexts or appropriate resources, the valuable recapping of key points, or the challenging of pupils to work independently.  In these instances, the pupils responded with interest and enthusiasm, sometimes achieving good standards.  More often, the teaching is over-directed, lacks appropriate pace and/or structure, the range of approaches is too narrow, the work is dull and repetitive, or insufficient account is taken of the range, within classes, of the pupils’ abilities, interests and levels of understanding.

2.4.4
The vast majority of the pupils present their work neatly.  Generally, they persevere with their assigned tasks.  Some show interest and pose questions; many are passive and dependent learners.  The majority of the pupils make satisfactory progress in completing routine tasks on the current topic following standard procedures.  Generally, they lack confidence in talking about their work; many are insecure in their knowledge and reasoning.  Many of the pupils could do better.  In general, the pupils need a much wider range of experiences in learning their mathematics, including oral, practical and more independent approaches; they also need to be challenged or supported, as necessary, to engage more actively, to deepen their understanding and to consolidate their learning.

2.4.5
The KS3 schemes for mathematics make good reference to the use of information and communications technology (ICT) as a resource in the learning of mathematics.  A few of the classes have worthwhile opportunities to use ICT in their study of mathematics.  For example, year 10 pupils carried out a simple survey, recorded their results on a spreadsheet and used it to produce a variety of representations of their data; the pupils worked with interest and enthusiasm and achieved sound standards with growing confidence.  However, ICT is not used consistently across the department to enhance the pupils’ learning, and needs to be developed much further.  There is evidence of some difficulties in accessing the ICT facilities.
2.4.6
It is appropriate that the department has identified the need to improve aspects of the pupils’ GCSE coursework and to develop coursework tasks in KS3.  The existing KS3 scheme identifies some opportunities to develop the pupils’ process skills; however, such activities are not being used across the department with sufficient consistency.  Consideration should also be given to the more systematic development of the assessment of coursework, and to how mathematical processes can be integrated as a more normal part of classroom practice.

2.4.7
Homework marks and the results of class tests are systematically collected to provide a record of individual pupils’ progress.  In the best practice observed, the pupils’ homeworks and tests are marked routinely by the teachers with supportive guidance for improvement, and relevant corrections are completed by the pupils.  Examples of close monitoring of the pupils’ classwork were also seen.  This good practice in assessment is not sufficiently consistent across the department.  The classes affected by the long-term absence of a teacher have had insufficient homework.  The lack of standardisation in the setting of examination papers is inefficient and unhelpful, for example, in monitoring standards across the department.

2.4.8
There is good access to GCSE programmes in mathematics for pupils of all abilities.  There has been considerable improvement in recent GCSE examination performance at grades A* to E.  The results in GCSE mathematics, taken over the past three years, remain more than ten percentage points below the NI average for non-selective schools.

2.4.9
The head of mathematics is hard-working and provides caring support for new colleagues.  Several members of the department carry other responsibilities within the school.  The work of the department lacks sufficient coherence.  There is a need for stronger leadership and greater co-operation amongst the teachers in order to promote greater shared understanding, more consistent and efficient practice, and more effective and rigorous monitoring and evaluation of the work of the department and of the standards achieved by the pupils.

2.4.10
In recent years, despite the strenuous efforts of the principal and the governors to secure suitable staffing, the school has had significant difficulty in recruiting mathematics teachers to fill vacancies or provide temporary cover.  The consequent changes in staffing have resulted in significant discontinuity in the teaching of certain classes.  In the current year, the head of department ensures that the classes affected by prolonged staff absence are following planned programmes of work.  In deploying teachers, appropriate efforts are made to take account of the needs of examination classes; certain practices, such as the use of the head of department in other subjects and the sharing of classes should be reconsidered.

2.4.11
Three main mathematics classrooms are helpfully located in close proximity; the dispersal of other rooms used for mathematics does not promote departmental cohesion.  The department has been in receipt of additional funding to build up its resources; there are still insufficient practical resources readily available within the classrooms.

2.5
YOUTH PROVISION MANAGED BY THE YOUTH TUTOR

2.5.1
The youth centre, under the management of the youth tutor, makes a significant contribution to the personal and social development of the young people who participate in a wide range of activities.  The opportunities provided within the youth centre complement the school curriculum, allow the young people to practise existing skills and develop new skills and interests.  The educational principles of youth work are well developed and are illustrated through the range of opportunities and activities that allow for progression and personal development; the value of education clearly permeates the centre’s programmes.

2.5.2
The youth tutor manages the youth centre effectively and maintains and develops the ISO 9001 Quality System Award that has a created a standard of excellence within the centre.  Parents acknowledge the value and the extent of good quality provision.  Young people also recognise the value in attending the centre and frequently make reference to their increased self-esteem, confidence and respect for others.

3.
CONCLUSION
3.1
The school has important strengths including the orderly and purposeful atmosphere, the pupils’ general level of behaviour and co-operation and the school’s improving GCSE performance.  The youth provision is excellent, the educational principles of youth work being implemented innovatively, the value of education permeating the centre’s activities, and the value of attending the youth centre being recognised by the young people.  Strengths of the mathematics provision include the departmental aims and KS3 planning, the quality of some of the teaching and the presentation of the pupils’ work.

3.2
The inspection has identified a number of issues relating to the mathematics provision which need to be addressed if the school is to meet, more consistently, the needs of all the pupils.  These issues include the need:  for more varied and appropriate mathematical experiences; to improve the pupils’ understanding of, and confidence in, their mathematics; for greater cohesion and consistency in, and more effective monitoring and evaluation of, the work of the department.

APPENDIX

HEALTH AND SAFETY

The school reports concerns about the absence of traffic calming measures on Bridge Road; fast-moving traffic on this road is a potential hazard to the pupils, particularly when they are walking to and from the school’s playing fields.
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