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STATISTICAL INFORMATION


1.1
i.
School:  City of Armagh High School
v.
Date of Inspection: W/C  11.02.02


ii.
School Reference Number:  521-0121
vi.
Area of Study:
English, 

iii.
Age Range:  11-18

Mathematics, Technology & Design

iv.
Status:  Secondary Controlled


1.2
Intake/Enrolment


	School Year
	1997/98
	1998/99
	1999/00
	2000/01
	2001/02

	Year 8 Intake
	94
	91
	87
	76
	86

	Total enrolment
	660
	620
	579
	541
	489


1.3
Attendance


	Year 2000/01
	8
	9
	10
	11
	12
	13
	14
	Average
2000/01
	NI Average
1999/00

	% Attendance
	95
	93
	90
	89
	89
	90
	85
	90
	91


	1.4
	i.
	Total Number of Teachers:
	
	38


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.805

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	13


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	14


	Year 2000/01
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	55
	47
	43
	53
	46
	6
	1
	251

	Enrolment: Girls
	31
	30
	46
	49
	54
	8
	20
	238

	Enrolment: Total
	86
	77
	89
	102
	100
	14
	21
	489

	PTR
	13.4
	13.8
	15.1
	13.3
	12.3
	8.62
	9.5
	     


1.5
Staying On Rate (2000/01)  (Current year 13/14 as proportion of year 12 from 1/2 years previously)

	Year 13
	25.0
	
	NI Av
	Year 13
	25.1

	Year 14
	17.5
	
	NI Av
	Year 14
	15.9


1.6
Leavers’ Destinations (1999/00)

	
	YEAR 12
	NI %
	Years 13/14
	NI %

	Total Number of Leavers
	98
	     
	27
	     

	Employment
	4%
	14
	6%
	24

	Another School
	1%
	9
	1%
	3

	Full-Time Further Education
	61%
	34
	5%
	25

	Full-Time Higher Education
	N/A
	N/A
	4%
	32

	Full-Time Training
	28%
	37
	7%
	8

	Unemployed
	3%
	5
	3%
	6

	Destination Unknown
	1%
	1
	1%
	2


	NAME OF SCHOOL:  
	City of Armagh High School
	             SCHOOL YEAR:
	       2001/2002


	GCSE & GCE
	
1999
	
2000
	
2001

	Percentage of Year 12 taking GCSE in at least 5 subjects
	96
	97
	94

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	74
	78
	83

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	34
	38
	39

	Percentage of total exam entries obtaining Grades E or above in GCSE
	84
	87
	87

	Percentage of total exam entries obtaining Grades G or above in GCSE (Non-Sel only)
	96
	98
	97


	2


Within this report, when commenting on examination results of individual subjects, the respective CCEA average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.

INTRODUCTION

1.
The City of Armagh High School is situated on the north-west side of the City.  Of the 489 pupils enrolled at the school, 33 are in the sixth form.  Over the last three years the number of pupils attending the school has decreased by 15%; external circumstances have contributed to this reduction in the enrolment.  The pupils come to the school from a wide catchment area, stretching from Aughnacloy to Newtownhamilton.  The majority of the pupils who come to the school choose not to take the Transfer Test.  Approximately 19% of the pupils are entitled to free school meals, and 18% of the pupils are deemed by the school to have special educational needs (SEN).

The inspection focused on the school’s arrangements for pastoral care and child protection, on the school’s work in literacy, numeracy and, information and communications technology (ICT).  A detailed inspection of English, mathematics and, technology and design was also carried out.  In addition, the school asked the inspectors to assure the quality of the induction programme for its year 8 pupils.

Prior to the inspection, the parents of 124 pupils were asked to complete a questionnaire on the school; 29% of the questionnaires were returned to the Department of Education (DE); of these, 20% included additional written comments on the life and work of the school.  Two members of the inspection team met with representatives of the Board of Governors (BOG) and spoke to groups of pupils from year 8 and year 12.  None of the parents chose to attend the meeting arranged for them.  The representatives of the BOG spoke very highly about the school and its work; in particular they referred to the improvement in the results obtained by the pupils in public examinations over the last three years.  Almost all of the responses from the parents were very positive about the work of the school; in particular, the parents commented on how well their children settled into the school, and on the dedication of the staff during and after school hours.  The very few issues raised by the parents have been shared with the principal and the BOG, and are dealt with in the body of the report.  The inspection confirms the positive comments of the BOG and the parents.  The groups of pupils who met with the inspectors spoke confidently; they all felt secure and safe in the school and on the educational trips arranged for them.

2.
THE QUALITY OF THE PUPILS’ WORK

2.1
The staff of the school are committed fully to securing the pastoral care and welfare of the pupils.  The Senior Management Team (SMT) has invested heavily in providing time for the pupils to meet each day with their form teachers.  In their work, the form teachers are well supported by the heads of year.  The daily registration sessions for each form class and the regular year group assemblies help the pupils identify closely with their form teachers and heads of year.  In addition, the school also has very good and well-organised arrangements in place for dealing with the medical needs of the pupils.  When necessary, the pupils can meet with the school counsellor to discuss matters of personal concern.  In the main, the relationships between the teachers and the pupils are very good.

2.2
A few members of staff, including the principal and vice-principal, visit the feeder primary schools prior to the pupils’ transfer to the school.  There is an organised activity day for the year 6 pupils and an induction evening for the year 7 pupils who are transferring to the school.  The school works hard, and with success, to ease the pupils’ transition from their 

primary schools to the secondary school.  The BOG and the parents of the pupils can have every confidence in the induction procedures used to help the new pupils settle into the school.

2.3
The planning for, organisation and co-ordination of, the pastoral programme are thorough.  The heads of year and the form teachers remain with their year groups and form classes for five years, and build up a comprehensive knowledge of the pupils.  There is a weekly, taught pastoral programme in years 8 and 9.  The content of the programme is designed to allow the form teachers sufficient flexibility to re-order the sequence of the topics or to introduce a new and pertinent topic.

2.4
In year 10, there is a weekly programme of careers guidance which helps the pupils identify their personal qualities, skills and particular interests.  This programme makes a significant and worthwhile contribution to guiding the pupils in identifying their own particular strengths, and allows the pupils to make informed choices when choosing their key stage (KS) 4 subjects.  After surveying the pupils about their possible choice of subjects, the setting of the options arrangements is carefully planned to allow the pupils maximum opportunities to select their preferred subjects.

2.5
The school’s arrangements for pastoral care, including child protection, are in line with the guidance in the DE circular 1999/10.

2.6
While there are good displays of interesting, subject-related materials and pupils’ work in many classrooms, this practice is varied.  There are few displays of the pupils’ work in the circulation areas of the school.  The school is well maintained and the level of caretaking is very good.  The staff supervise the pupils very well throughout the school day.  Given the school’s developing work on promoting attitudes of positive behaviour among the pupils, the staff should seek to introduce opportunities for the pupils to take responsibility for their own behaviour.

2.7
The school provides a good range of extra-curricular activities for the pupils, with a significant concentration on sport.  Through being involved in these activities the pupils learn to work together in teams and, to develop good social and leadership skills.  The pupils have opportunities to enhance their school studies outside set class lessons, either by working in specific classrooms or in the library.

2.8
There is a wide variation in the quality of planning throughout the school.  There are examples of excellent planning which takes account of the range of learning needs of the pupils, identifies suitable teaching strategies and ensures that the pupils make consistent progress in their learning.  The planning for sixth form studies is thorough.

2.9
The quality of the teaching varies in quality; for the most part it is good, in a significant minority of instances it is excellent and, in a small number of lessons weaknesses outweighed strengths.  In the best practice, relationships are good, the teachers plan thoroughly for their lessons, take account of the learning needs of all the pupils, use a range of suitable teaching strategies, give the pupils opportunities to work independently and in small groups, and to arrive at an informed understanding of the content of the lesson.  In the less good practice, the lessons lack purpose, the pupils are passive participants and the intended learning outcomes are not clearly identified.

2.10
In the main, the pupils are willing learners.  They respond well to good teaching, apply themselves to challenging tasks, are mutually supportive of one another and co-operate well in group discussions and activities.  On a few occasions, the pupils had no opportunities to develop their independence as learners and became passive participants in these lessons.  The good practice in planning, teaching and learning should be shared and disseminated across the school.

2.11
The school’s marking policy is of limited value.  In this document the emphasis is on the broader secretarial procedures for marking; these agreed procedures are not always implemented.  There are examples of good marking practices already in place in a few departments.  A recently prepared document on assessment is more comprehensive and should be used to stimulate open debate on marking the pupils’ work in a way that helps them understand how to improve their work in a consistent and progressive manner.  Currently, there is unhelpful variation within and between departments in relation to formative assessment and marking.  In the best interests of the pupils, the school should work towards developing a whole-school approach to marking for improvement and should involve the pupils in the process.

2.12
In year 8, the school organises the pupils into classes according to their ability, based on evidence from their achievements at the end of KS2, and from the tests administered to the pupils just before they transfer from their primary schools.  Insufficient use is made of the data available on the pupils’ level of achievements and learning difficulties to ensure continuity and progression in their work in KS3 and 4.  There needs to be a more precise diagnosis of the actual learning difficulties experienced by individual pupils so that the planning for teaching and learning takes account of the pupils’ specific learning needs and informs the completion of education plans (EPs) where these are used.  The school has provided some additional teaching support in English and mathematics for the slower learners in years 8 and 9.  This provision is not planned sufficiently nor monitored and evaluated in terms of its value and benefit to the pupils.  It will be important that the current system of additional support for English and mathematics is monitored and evaluated by staff at senior management level and the Heads of Department, and adjusted, as appropriate, to ensure a sharper focus on the areas of most need and to provide greater consistency and balance among class work, team teaching and out of class support.

2.13
Literacy and numeracy are not co-ordinated across the school and require further development.  A few departments have made a useful start in mediating subject-specific key words and language to the learners.  The opportunities for the pupils to develop their skills in talking, listening and reading vary.  There is a need to plan more coherently across the curriculum to ensure that the pupils have more opportunities to develop their use of language and numeracy in a variety of contexts.  The school plans to develop its work in numeracy in the near future.  This planning is timely.

2.14
The school has developed a useful ICT policy and schemes of work.  In years 8-10, ICT skills are taught in timetabled discrete classes.  The pupils have access to the four strands of ICT and are introduced to a wide range of ICT resources.  The pupils in year 10 are assessed in ICT skills at the end of KS3 and the vast majority achieve levels four or five; most subjects contribute to the ICT accreditation scheme for information technology (IT) organised by the Northern Ireland Council for the Curriculum Examinations and Assessment (NICCEA).  A growing number of pupils work effectively, independently and confidently with others in using a range of ICT software and equipment.  At KS4, two groups of pupils in years 11 and 12 follow a GCSE course in information systems; this is a popular option.  In addition, two groups are taking a certificate of achievement in ICT.  The pupils who follow courses in business studies and office applications are also developing appropriate ICT competence.

Sixth form pupils follow a six-unit advanced vocational certificate in education (AVCE) in ICT as an additional study to their courses in health and social care and business.  In addition, there is provision for ICT as a key skill in the General National Vocational Qualification (GNVQ) courses at intermediate level which are offered in three vocational areas.  The pupils have good opportunities to undertake purposeful and challenging activities in a range of relevant software applications including spreadsheet modelling, the creation of interactive web pages and multimedia presentations.  The pupils make effective use of presentation software to enhance the quality of their assignments and of the internet as a source of research and technical work.

A comprehensive programme of staff development for ICT has been drawn up and implemented; up to one half of the staff has commenced ICT training under the New Opportunities Fund (NOF) initiative.  A minority of teachers are beginning to integrate ICT increasingly into their subject teaching as their levels of competence and confidence improve.  It will be important for subject departments to incorporate the use of ICT to support more effectively the pupils’ learning across both key stages.

The school needs to enhance its computer resources, acquire better quality equipment and increase its Internet access.  Most departments have acquired extra ICT software.

2.15
Almost all of the pupils in year 12 take GCSE in at least five subjects.  In the last three years, the percentage of pupils who obtained grades A*-E or above in at least five subjects has increased substantially from 77% to 87%.  In the same period, the percentage of pupils who obtained grades A*-C or above in at least five subjects has increased from 35% to 40%.

The school offers two AVCE courses.  There has been an 88% success rate in advanced level health and social care, and in advanced business there was an 83% success rate.

At intermediate level, GNVQ courses are offered in three vocational areas.  In intermediate business, there has been a 66% success rate and, in health and social care there has been a 70% success rate over the last three years.  In construction and the built environment, which operates as a link course with the local College of Further Education, there has been a 39% success rate.

2.16
In English, the teachers have established a strong rapport with their pupils and provide a secure climate for learning in which the achievements of all of the pupils are valued.  In classes, there is much mutual respect and good working relationships; the rooms have a clear subject identity consisting, in the main, of displays of the pupils' current work.

The quality of teaching in English is always satisfactory, often good and, in some instances, it is very good; the majority of lessons observed were well paced and suitably varied; the teachers confidently use a range of appropriate teaching approaches and are effective in their questioning within the context of whole-class teaching.  A strong feature of the lessons observed is the suitable integration of talking and listening with reading and writing.  Across the ability range the pupils have good opportunities to work in pairs and groups and to make presentations of their work to their peers; many do so with a natural ease and confidence.  In both key stages the pupils have good opportunities to respond to poetry, drama and media texts and to participate in practical drama activities both in class and on an extra-curricular basis; this work is restricted by lack of access to the purpose-built drama studio.  The more able pupils produce written work which is well illustrated and of sound content; where the less secure pupils have opportunities to write for different purposes, they are learning to use language in a variety of ways.  Written presentation is generally good.  As they progress through the key stages the majority of pupils are reaching standards broadly in line with their abilities.

The English department recognises the need to promote more fully certain aspects of its provision.  The teachers are reviewing the content of the KS3 programme and have developed some units of work as a result of their initial involvement in the Southern Education and Library Board (SELB) literacy support programme.  It will be important as this work progresses that the new or revised units of work reflect appropriate learning outcomes and assessment opportunities to meet the needs of the wide range of ability in the classes, and to provide progression and continuity within and across key stages.  An additional priority is the need for increased integration of ICT in the work of the English department.  The inspection affirms that these developments would enhance the already good provision in this subject.

In the past three years, results in both English and English Literature at GCSE for grades A*-E have been within 5% of the Northern Ireland average for non-selective schools; only a small number of pupils are entered for English Literature.

2.17
The planning for mathematics at KS3 is based on the levels of attainment laid out in the programme of study of the Northern Ireland Curriculum (NIC).  Additional worksheets, which supplement the textbooks, form an integral part of the schemes of work and are a helpful resource for the non-specialist teachers of mathematics.  In the early part of the year there is an over-concentration on number and algebra; the department should review this practice so that the pupils receive a balanced mathematics curriculum throughout the year.  In both key stages there is a need to focus more on the intended learning outcomes and on the evaluation of the pupils’ progress to inform future teaching.  The teachers should make full use of the range of available ICT to enhance their teaching and the pupils’ learning.  The mathematics department needs to review its current practices for promoting the use of mental mathematics strategies; the pupils often use their calculators unnecessarily when dealing with a routine calculation.

During the inspection, the teaching observed was mostly fully satisfactory or good.  In the best practice, the purpose of the lesson was clear, the pupils settled to their work quickly and received good individual support from their teacher.  In a minority of the lessons, the activity undertaken lacked purpose and meaning for the pupils and a few pupils were slow to settle.  In almost all the lessons, neither the intended nor actual learning outcomes were shared and discussed with the pupils to help them improve their level of mathematical understanding.  Most of the questioning employed by the teachers resulted in brief responses and there was little discussion or meaningful interaction between teachers and pupils, and amongst pupils.

The department has an agreed homework policy in line with the whole school marking policy.  Within the department the quality of marking varies.  The pupils’ work needs to be corrected in full more consistently, thus enabling the pupils to develop further their understanding and improve their skills.

Over the last three years the department’s GCSE results in the range A*-E have been within five percentage points of the Northern Ireland average for non-selective schools.

2.18
The quality of teaching and learning in technology and design lessons is very good.  The teachers’ comprehensive and detailed planning takes account of the limited time available for the subject at KS3, the POS requirements of the NIC and the need to provide an appropriate balance between practical and theoretical work.  Lesson preparation is detailed sufficiently to cater for the needs and interests of the pupils in every class.  The system of assessment is appropriate and contributes positively to the pupils’ involvement in, and enjoyment of the subject.  The quality and standards of the pupils’ work at both key stages are consistently high in manufacturing, and excellent in communication through the use of graphics whether produced by hand or generated on the computer.  The pupils display sound knowledge of electronic and mechanical systems, including pneumatics.  A significant number of pupils are entered each year for GCSE technology and design:  the results for grades A*-E are more than ten percentage points above the respective average for non-selective schools.

During the inspection, a number of health and safety concerns were identified within the technology and design department and are listed in the Appendix.

3.
MANAGEMENT ARRANGEMENTS

3.1
The principal is committed fully to the school and caring of the staff and the pupils.  He works hard to ensure that the arrangements for securing the pastoral care and welfare of the pupils are appropriate and that they are implemented.  As part of his work, he visits the feeder primary schools to make early contact with the new pupils transferring to the school.  He knows the pupils and their parents well.  In his leadership role he has encouraged the teachers to set appropriate targets for improving the pupils’ results in public examinations; in this work he has been largely successful.

3.2
Teachers with specific responsibilities in the school work hard and carry out their duties conscientiously.  The SMT has ensured that those members of staff with pastoral duties have the skills necessary to support the pastoral care and welfare of the pupils.  The pastoral team is ably led, works well together and the different skills and expertise of the members complement each other in maximising the effectiveness of the pastoral arrangements.

Those teachers with curriculum responsibilities work in a more independent way.  There is insufficient discussion and debate about teaching and learning among the staff.  Arrangements for the assessment, monitoring and evaluation of the effectiveness of teaching and the outcomes for the learners are left to individual departments.  There is a need to formalise departmental and curriculum meetings, and to ensure that future curriculum planning is based on a clear evaluation of learning and teaching throughout the school.  The SMT has a key role to play in setting up and facilitating a more corporate approach to curricular matters.

3.3
Curricular organisation is a strength of the school’s provision.  In KS3, the pupils have access to all the components of the NIC and to a suitable range of extra-curricular activities.  The principal and staff of the school, supported by the careers department, work very hard to organise the KS4 curriculum to meet the preferred choices of the pupils and are, for the most part, successful in meeting these choices.  In the sixth form the pupils have access to an appropriate range of courses.

3.4
The staff of the school are suitably qualified and most of them are deployed in line with their qualifications.  There is a small number of instances when a few teachers are working partially outside their main specialism.  It will be important for Heads of Departments to provide regular support to, and monitor the work of, the teachers who are not specialists, to ensure consistency in the learning experiences of all the pupils.  It is the practice of the school to maintain small class sizes; to that end, the school has allocated a significant amount of its annual budget to keeping these agreed arrangements in place.  Those staff with management responsibilities throughout the school need to monitor and evaluate the effectiveness of the small class sizes in meeting the learning needs of the pupils, and use the information gathered to inform future staffing levels and class sizes.

3.5
Staff development in recent years has focused mainly on government initiatives such as literacy, numeracy and ICT.  The school makes good use of the SELB Curriculum and Support Service (CASS) and values the support it provides for specific and whole-school matters.  In addition, the school has reviewed aspects of its pastoral care programme to include an increased emphasis on positive behaviour.  Under the auspices of the NOF programme, up to one-half of the staff are participating currently in ICT training.  The school should review its staff development programme in order to address whole school issues related to teaching and learning.

3.6
The main thrust of the school’s curricular developmental work has been in setting targets for enhanced examination results at GCSE level.  The pupils’ progress and agreed targets for achievement have been monitored carefully by the senior management team, and subject departments have focused on raising attainment.  The effectiveness of these efforts is reflected in the improvement in the pupils’ success in public examinations, particularly at GCSE level, over the last three years.

3.7
At present, six departments in the school are involved in the ‘Dissemination of Good Practice’ project.  This work is at an early stage of development and the initial action planning by each department takes account of previous developmental work.  The school is also involved in a project on promoting and sustaining good behaviour.  There has been a review of the school’s present practices and the training needs for key members of the pastoral team in the school have been identified.

3.8
The SMT updated a number of existing school policies, especially the policies relating to aspects of pastoral care.  As a result of this review work, a positive behaviour programme has been introduced and several procedures have been changed.  For example, a two-stage referral system and conduct logbooks have been introduced.  The SMT, through the curriculum committee, has changed the reporting system.  Parents receive one annual report and an interim assessment.  The principal and vice-principal read and comment on the reports of all the pupils.

A useful teaching and learning policy has been drafted and will be discussed by the curriculum committee before presentation to the staff.  It will be important for the staff at all levels of management in the school to monitor more closely the quality of the learning and teaching, and especially, the quality of the pupils’ experiences across both key stages.

3.9
The library is an attractive feature of the school and the pupils are encouraged to use the full range of resources available to them.  The pupils have timetabled library periods and the taught programme ensures a good balance between reading for pleasure and research related to ongoing work in English.  Book resources in the library are very good but the stock of CD-Roms and videos is poor and requires updating.

4.
CONCLUSION

4.1
This inspection has identified a number of major strengths in the work of the school.  These strengths include:  the commitment and loyalty of the principal and staff to the pupils and to the school; the appropriate and very effective pastoral care arrangements, including the arrangements for induction and child protection; the good range of extra-curricular activities; the good behaviour of the pupils; the good quality of most of the teaching observed; the improving examination results; the well-planned curricular organisation in both key stages and in the sixth form provision.  The inspection has identified a few areas for improvement which include: corporate planning for monitoring and evaluating the quality of teaching and learning, including the provision for the pupils with special learning needs, the development of literacy and numeracy across the curriculum, and the provision of up-to-date resources to support the further development of ICT.

4.2
The commitment of the principal and the staff to improving the pupils’ standards of achievement provides a firm basis for addressing the areas identified for improvement.

APPENDIX

HEALTH AND SAFETY ISSUES

TECHNOLOGY AND DESIGN

1.
Accessory Service Boards have not been provided adjacent to each machine.

2.
The safety zones around individual machines should not be used to store additional unrelated equipment.

3.
The layout of the oxy-acetylene pipe installation is not in accordance with the DE Building Handbook.

4.
The Hegner jigsaw should be permanently installed, hard wired and fitted with a foot operated stop switch.

5.
The teachers’ potential supervision through the glazing between the systems rooms, and the manufacturing rooms is poor; the arrangements do not conform with the requirements of the DE Building Handbook.

6.
The access door from one of the manufacturing rooms to the systems room is compromised by the location of a machine safety zone and the position of a general tool cupboard.

7.
The blackboards within the suite are not suitable for teaching graphics:  the boards should be fitted with fully adjustable horizontal rulers.

8.
The floor tiles in the machine areas are not slip resistant and are in some instances, in a poor state of repair.

9.
The workshop technician should be appropriately trained to service the requirements in the manufacturing rooms.
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