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STATISTICAL INFORMATION


1.1
i.
School:  Oakgrove Integrated, Londonderry
v.
Date of Inspection: W/C  18.03.03
ii.
School Reference Number:  226-0276
vi.
Area of Study:  Special Educational

iii.
Age Range:  11-18

Needs

iv.
Status:  Secondary Grant Maintained Integrated


1.2
Intake/Enrolment


	School Year
	1998/99
	1999/00
	2000/01
	2001/02
	2002/03

	Year 8 Intake
	146
	148
	146
	140
	146

	Total enrolment
	719
	755
	768
	789
	827


1.3
Attendance


	Year 2001/02
	8
	9
	10
	11
	12
	13
	14
	Average
2001/02
	NI Average
2000/01

	% Attendance
	95.1
	95.06
	94.28
	93.64
	94.95
	93.83
	95.13
	95
	90


	1.4
	i.
	Total Number of Teachers:
	
	52.14


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.82

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	15.86


	
	iv.
	Numbers of Teachers

involved in Area of Study:


	
	52.14


	Year 2002/03
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	83
	87
	98
	84
	93
	15
	21
	481

	Enrolment: Girls
	63
	57
	51
	71
	51
	28
	25
	346

	Enrolment: Total
	146
	144
	149
	155
	144
	43
	46
	827

	PTR
	17.1
	16.9
	17.5
	16.4
	15.7
	11.3
	11.2
	     


1.5
Staying On Rate (2001/02)  (Current year 13/14 as proportion of year 12 from 1/2 years previously)

	Year 13
	43.0
	
	NI Av
	Year 13
	27.1

	Year 14
	22.5
	
	NI Av
	Year 14
	17.9


1.6
Leavers’ Destinations (2000/01)

	
	Year 12
	NI %
	Years 13/14
	NI %

	Total Number of Leavers
	73
	     
	44
	     

	Another School
	3%
	8
	5%
	1

	Employment
	3%
	15
	9%
	22

	Full-Time Further Education
	88%
	32
	23%
	22

	Full-Time Higher Education
	N/A
	N/A
	64%
	39

	Full-Time Training
	7%
	38
	0%
	6

	Unemployed
	0%
	5
	0%
	6

	Destination Unknown
	0%
	2
	0%
	4


	NAME OF SCHOOL:  
	Oakgrove Integrated College, Londonderry
	             SCHOOL YEAR:
	       2001/2002


	GCSE & GCE A Level
	
2000
	
2001
	
2002

	Percentage of Year 12 taking GCSE in at least 5 subjects
	89.4
	94
	83.2

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	88
	85
	71

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	47.2
	48
	45

	Percentage of total exam entries obtaining Grades E or above in GCSE
	92.8
	93.2
	89.2

	Percentage of total exam entries obtaining Grades G or above in GCSE
	97
	94
	82

	Percentage of Year 14 obtaining Grades C or above in at least 3 GCE A level subjects
	28.6
	39
	39

	Percentage of Year 14 obtaining Grades E or above in at least 3 GCE A level subjects
	46
	61
	57

	Percentage of total subject entries obtaining Grade E or above at A level
	68
	61
	74


	2


Within this report, when commenting on examination results of individual subjects, the respective CCEA average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.

INTRODUCTION

Oakgrove Integrated College is situated within the grounds of Gransha Hospital, Londonderry, in the former Stradreagh building.  The school opened in September 1992 with an intake of 70.  The current enrolment is 827.  The pupils travel from a wide catchment area, which includes Strabane and Limavady.  Of the present year 8 pupils almost 50% did not participate in the Transfer Procedure, and 44% achieved C or D grades.  The school reports that almost 20% of the pupils in years 8 to 12 are in need of additional support from their class teachers.  The scope and nature of this inspection, were limited on account of industrial action on the part of a minority of the teaching staff.

The inspection focused on the provision for those pupils considered to have special educational needs (SEN).  The staff highlighted three areas of curricular development they felt had contributed to the overall SEN provision:

· the enrichment programme;

· the project relating to boys’ underachievement;

· a specially created ‘Resource Centre’.

Each initiative was led by a teacher and those involved spoke enthusiastically about progress made.  Comment is made on these initiatives in the body of the report.

As part of the process for the inspection of pastoral care, meetings took place with the Board of Governors, parents and pupils.  A sample of the parents’ views on the work of the school was sought by means of a questionnaire.  Of the 170 questionnaires issued to parents, 53% were returned.  Almost all of the parents endorsed the work of the school and the teachers’ care of and commitment to the pupils.  A high proportion of the parents also commented on how the school helped to promote confidence and raise the self-esteem of many of the pupils.

The school has in place clear procedures and guidelines in respect of child protection for all staff and ancillary staff, and appropriate training has been provided.  Records are carefully kept, there is good liaison with external agencies and necessary information is made available to relevant members of staff.  The parents receive regularly an updated version of the school procedures.  Aspects of personal safety are dealt with in the schools’ taught personal, health and social education (PHSE) programme.  The school’s provision is in line with the Department of Education’s (DE’s) Circular 1999/10:  “Pastoral Care in Schools:  Child Protection.”
2.
THE QUALITY OF TEACHING AND LEARNING
2.1
The majority of the pupils are respectful, courteous and well behaved in class.  The pupils are friendly, articulate and polite towards visitors.  The majority of pupils work well in groups and are keen to co-operate with their teachers.  The pupils’ behaviour was less good in those classes where the teaching lacked purpose and the teachers’ expectations were low.

2.2
Despite the condition of the accommodation, there are attractive displays of the pupils’ work and achievements in many classrooms and in the corridors.  Some attractive three-dimensional art work is displayed in the main entrance to the school and in a number of classrooms.

2.3
The quality of teaching varied from that which was barely satisfactory to that which was excellent.  In the majority of lessons seen the strengths outweighed the weaknesses.  In the best practice, the teachers had identified clear learning objectives for the lessons; they engaged the pupils in stimulating activities and skilfully consolidated the learning at the end of the sessions.  Many teachers have benefited from the focus on literacy awareness throughout the school.  As a result of this teachers’ questioning, in particular, is much more focused.  Opportunities which allowed the pupils to ask questions, to respond to clearly directed questions and to articulate their understanding and learning, provided some good quality teaching and learning.  On other occasions the questioning did not extend the pupils’ understanding at all.  When the pace was slow the pupils became unsettled, lacked engagement with the lesson and little progress was made.

2.4
The school has a detailed programme of PHSE which covers all year groups.  Each class has a weekly period of PHSE which is normally taken by a teacher who teaches the class one or more of their academic subjects.  In addition the classes meet daily for a short period with their form teacher.  The programme includes units on personal safety, bullying, sexual relationships and study skills, and is structured to ensure that there is clear progression.  The programme is evaluated regularly on the basis of feedback from the form teachers and the pupils themselves.  The evidence from discussions with groups of pupils is that they have a clear understanding of the school’s policies on discipline and associated sanctions and of the form teachers’ role in relation to pastoral matters.
2.5
All year 8 pupils take part in a range of tests over an initial two-month period.  The school identifies the pupils’ strengths and needs through reports from their class teachers and also their performance on literacy and numeracy tests.  This identification is informed and accurate but the help provided for some of the pupils is less so.  The school sets the pupils according to ability and creates smaller classes in years 8, 9 and 10 to support those pupils with additional needs.  In addition, small groups of pupils are withdrawn from a variety of their classes for extra support provided by many of the English teachers and teaching assistants.  Education plans, which are almost exclusively based on the pupils’ learning needs in basic literacy, are drawn up by members of the English department.  Insufficient emphasis is placed on the learning needs of the pupils across other areas of the curriculum and little guidance is provided to subject teachers to promote  progress in all subjects.

2.6
The English teachers withdraw pupils from a range of classes for extra support in English.  These lessons are conducted in an encouraging and supportive atmosphere.  Pupils benefit from the small group situation and get a variety of opportunities to participate in discussion about texts they have read.  The English department tests the pupils annually, in addition to regular English tests, on their spelling and reading ability.  In order to improve the provision for the pupils who need extra help with their learning, it will be necessary for all teachers, within and across departments, to work together to achieve improvement and monitor and evaluate the provision for those pupils and the progress being made.

2.7
English

2.7.1
The work in English has a number of strengths; the head of department is creative and willing, with the department, to explore additional learning strategies which may benefit those pupils who have learning needs.  The quality of teaching is always satisfactory and on many occasions very good.  In the best lessons observed, the work was challenging and the teachers held appropriately high expectations which the pupils understood and shared.  The pace of the lessons was lively and clear mutual respect was evident.  In most classes, a strong emphasis is placed on talking and listening; many of the pupils are confident and able to sustain their role in a group or class discussion.

2.7.2
There is a clear, coherent policy which guides the practice in the English department.  The department has identified suitable priorities for action, in particular, the support for those pupils in need of additional help.  As part of the school’s initiative which considered the issue of underachievement of boys, the department has spent considerable time and effort in an attempt to encourage boys to read and to engage them in English classes.  This initiative has been successful as the gap between boys’ and girls’ achievement at key stage (KS) 3 is much narrower in English than other subjects.

2.7.3
As part of the school’s attempt to meet all the needs of the pupils an enrichment programme is provided for groups of more able pupils in years 8, 9 and 10.  The pupils have good opportunities to develop independent research skills, to work individually, to follow their own interests, to develop initiative and to evaluate their own learning.  They enjoy the challenges and produce work of a good standard.  Ways of spreading the benefits of the programme to all the pupils should be considered.

2.8
Modern Languages

2.8.1
The overall planning for French and Spanish is good and makes some reference to the need for differentiation in order to meet the needs of pupils with differing abilities; a bank of differentiated assessment materials has also been prepared.  The majority of the teaching is, however, whole-class and there is little evidence of differentiation, other than in the degree of difficulty of the individual questions.  Relationships within the majority of the lessons seen were good; the pupils were attentive and responded well to their teachers.  In a minority of lessons, there was a failure to engage the pupils’ interest, the pupils were inattentive and the quality of their work was poor.

2.8.2
The majority of the lessons were conducted at a brisk pace, making good use of visual materials and engaging the pupils actively.  In the majority, good use was made of the target language by the teachers; in contrast, in a minority of the lessons English dominates.  The excessive use of English has a negative effect on the pupils’ understanding of the spoken language and their ability to reproduce it accurately.

2.8.3
The pupils’ work is carefully and conscientiously marked and graded, and written comment is often added to encourage the pupils, or to suggest ways in which they might improve.  In a minority of classes, written homework is not set often enough.

2.8.4
There are aspects of the management of the department which give cause for concern.  In view of the poor levels of success in external examinations, there is a clear need for closer monitoring and evaluation of the work and for a clear agenda for improvement.  Some action in this regard has been outlined in the action plan prepared by the teacher in charge of French, which indicates the need for much greater consistency in many areas of the work of the department.

2.9
Science
2.9.1
The relationships between the teachers and the pupils in science classes are generally good.  The pupils are responsive and are well motivated during lessons.  The science laboratories are enhanced by many good displays of the pupils’ work.

2.9.2
The comprehensive schemes of work which guide teaching and learning in science set out clearly the content to be covered and the teaching activities to be used.  The schemes helpfully refer to useful teaching resources that are suitable for pupils of differing abilities.

2.9.3
The best teaching was characterised by a suitable balance between practical and theoretical experiences, challenging activities and skilful questioning that encouraged the pupils to think and talk about scientific ideas.

2.9.4
The science department is well managed and there is evidence of good team‑work.  The department has a useful development plan which highlights important areas for improvement.  There are helpful action plans in place for the science provision.  Writing frameworks are used successfully in year 8 to encourage boys to express their own ideas and tiered entry in KS3 tests provides suitable challenges for pupils of differing abilities in year 10.  Strategies to share and consolidate good practice within the department need further development.

2.10
Mathematics
2.10.1
During the inspection the mathematics classes observed comprised primarily those in which the children had difficulties in the subject.  The planning for these classes provides appropriate guidance about the content to be covered; there is a need in the planning to give more consideration to the teaching strategies to ensure suitable variety in the pupils’ experiences.  The relationships between the teachers and the pupils are mostly good.  The majority of lessons observed took place in a business-like and respectful atmosphere.  The predominant teaching strategy combines direct teaching involving short oral exchanges, routine exercises and helpful individual support in the context of whole-class work.  Too often, the teaching focused on rules and techniques and the discussion and questioning was not sufficiently probing in order to extend the pupils’ understanding and help them to make important connections in their learning.  In general, the teaching approaches need to provide the pupils with more varied experiences, take more account of their interests and differing levels of understanding, and encourage them to contribute further in lessons.
2.10.2
In addition to the information gathered from the pupils’ previous schools and the Cognitive Ability Tests taken in year 8, the department uses standardised mathematics tests in KS3.  Greater cognisance of this information, both at a summative and individual question level, is needed when identifying those pupils who require further support in their mathematics and their particular areas of difficulty.  The individual learning plans (IEPs) for numeracy provide insufficient detail, especially in suggesting specific strategies which will address particular appropriate targets for each pupil.  There is also a need to share the information in each pupil’s IEP with all their teachers, especially those of science, technology, geography and home economics.  Small groups of year 8 pupils are withdrawn from other classes to receive support from a teaching assistant.  There is a need to review the organisation of these sessions in order that this support meets more fully the needs of all the identified pupils.
2.11
Technology and Design
2.11.1
The very poor quality of the buildings and equipment imposes severe limitations on the work of the technology and design department.  The teachers are conscientious and hard-working:  their expectations are realistically high and the pupils are, for the most part, motivated and most are appropriately challenged.  The long-term lesson planning is comprehensive, providing a sound strategy to support and develop further the subject.  In some topics, particularly electronics, pneumatics and manufacturing, most of the pupils work confidently and independently but the relevance of what they do should be more closely aligned to the development of their design and communication skills.  The teachers have made a good start in supporting the development of literacy skills through the use of subject vocabularies and writing frames.  The pupils are encouraged to write independently their product appraisal reports with a view to using and developing the technical language of the subject.  The quality and standard of practical work in wood, metal and plastics is satisfactory and at times it is good:  the pupils enjoy making technological products which can be used in the home.  The continuous assessment arrangements employed by the teachers are particularly good and supplemented by self-assessment arrangements used by each pupil on completion of every practical project.  The provision of computer hardware and software is grossly inadequate.  The use of information technology to present design ideas and to control the pupils’ own project work is underdeveloped.

3.
Management Arrangements
3.1
The management team encourages teachers to attend a range of in-service training (INSET) courses.  The content of these courses and the areas considered for the foci of in-school INSET days are discussed by the management team to ensure that they are pertinent to the areas identified in the School Development Plan.  There are clear procedures in place to facilitate the dissemination to all the staff of the knowledge or expertise gained on these courses.

3.2
The school has introduced a ‘Resource Centre’ scheme, which allows pupils with behavioural difficulties to withdraw from normal classes.  The centre is also open to pupils who, due to particular reasons, require a period of support before returning to mainstream classes.  It is decorated with interesting displays and is well resourced with suitable areas for relaxing and working with teaching assistants; computers with appropriate software are available.  The centre provides a calming atmosphere for the pupils.  The teaching assistants provide caring support and the co-ordinator manages the facility smoothly and effectively.  Detailed files on each pupil are maintained and readily available for consultation.  These include a record of behaviour, a profile providing appropriate advice, and the current behaviour target.  This resource is having a beneficial effect on the overall discipline of the school.

3.3
The school is aware of the importance of effective and efficient financial management.  Financial planning is well matched to school development planning.  Useful strategies are in place to address an overspend in the school budget in 2001/02.  The match between staffing costs and class sizes needs to be carefully monitored.

3.4
The results obtained by the pupils in public examinations are of a high standard although over the last three years there has been a slight decline.  In 2002, the majority of the year 12 pupils achieved grades A*-E in at least five subjects at General Certificate of Secondary Education (GCSE) level; just under half of the pupils achieved grades A*-C in at least five subjects at the same level.  These strong performances are above the corresponding Northern Ireland (NI) GCSE averages for similar non-selective schools.  Approximately one-fifth of the pupils stay on to complete a course at General Certificate of Education (GCE) Advanced (A) level; over the last three years, a majority of these pupils achieved grades A-E in three subjects.

3.5
Over the previous three years, in almost all GCSE subjects, the proportion of pupils obtaining grades A*-E was within or above five percentage points of the respective NI average for non-selective schools; in a significant minority of GCSE subjects, the proportion of pupils obtaining grades A*-C was more than ten percentage points above the respective NI average for non-selective schools.  In a majority of GCE A Level subjects, the proportion of pupils obtaining grades A-E was within or above five percentage points of the respective NI average.  More details about the results for each subject are provided in the Appendix.

3.6
The principal knows the children and their parents well; she is caring and sets a positive tone for the work of the school.  The school has a development plan which identifies as a priority the provision for those pupils with SEN.  The priorities are clear but, there is a need to be more precise as to how the priority will become a reality; to ensure that procedures are in place to monitor and evaluate all aspects of the provision and practice for those pupils with SEN and the progress that is made.

4.
CONCLUSION
4.1
This inspection has identified a number of strengths in the work of the school including the strong emphasis placed on pastoral care; the high quality provision evident in the Resource Centre; the good quality of much of the teaching, the displays in many classrooms and the pleasant and articulate pupils.

4.2
The inspection has identified a number of weaknesses in the school’s provision for SEN.  There is a need for:

· the special educational needs co-ordinator (SENCO) to have a clear overview of the SEN provision and progress;

· the dissemination of the good practice observed;

· more effective monitoring and evaluating at all levels.


APPENDIX

Table 1 showing GCSE and GCE A Level subject results, over the three years ending in June 2002, in comparison with the respective Northern Ireland (NI) averages

Table 1

	
	More than 10 percentage
	Between 5 and 10
	Within 5 percentage
	Between 5 and
	More than

	
	points above
	percentage points above
	points
	10 percentage points
	10 percentage points

	
	
	
	
	below
	Below

	
	
	
	
	
	

	GCSE A*‑E
	Technology and Design,
	Art and Design,
	Biology,
	
	Additional Mathematics

	
	Information Technology,
	Business Studies,
	Chemistry,
	
	

	
	Motor Vehicle Studies
	English,
	Drama,
	
	

	
	
	Geography,
	English Literature,
	
	

	
	
	Irish,
	French,
	
	

	
	
	Mathematics,
	German,
	
	

	
	
	Music,
	History,
	
	

	
	
	Single Award Science,
	Home Economics,
	
	

	
	
	Sport/PE Studies
	Physics,
	
	

	
	
	
	Religious Studies,
	
	

	
	
	
	Double Award Science,
	
	

	
	
	
	Spanish
	
	

	
	
	
	
	
	

	GCSE A*‑C
	Art,
	Chemistry,
	Biology,
	Additional Mathematics
	French,

	
	Technology and Design,
	Mathematics
	Business Studies,
	
	German,

	
	English,
	
	Drama,
	
	Physics,

	
	English Literature,
	
	Geography,
	
	Double Award Science,

	
	History,
	
	Home Economics,
	
	Single Award Science

	
	Information Technology,
	
	Irish,
	
	

	
	Motor Vehicle Studies,
	
	Religious Studies,
	
	

	
	Music,
	
	Spanish
	
	

	
	Sport/PE Studies
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Table 1 (continued)

	
	More than 10 percentage
	Between 5 and 10
	Within 5 percentage
	Between 5 and
	More than

	
	points above
	percentage points above
	points
	10 percentage points
	10 percentage points

	
	
	
	
	below
	Below

	
	
	
	
	
	

	GCE
	
	Technology and Design,
	Art and Design,
	English Literature,
	Biology,

	A LEVEL
	
	Religious Studies
	Business Studies,
	Geography
	French,

	A-E
	
	
	Chemistry,
	
	Mathematics

	
	
	
	German,
	
	

	
	
	
	History,
	
	

	
	
	
	Home Economics,
	
	

	
	
	
	Irish,
	
	

	
	
	
	Further Mathematics, 
	
	

	
	
	
	Music,
	
	

	
	
	
	Physics,
	
	

	
	
	
	Spanish
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	GCE 
	Art and Design,
	Chemistry,
	French
	Physics,
	Biology,

	A LEVEL
	Technology and Design,
	History,
	
	Religious Studies
	Business Studies,

	A-C
	Home Economics,
	Further Mathematics 
	
	
	English Literature,

	
	Irish
	
	
	
	Geography,

	
	
	
	
	
	German,

	
	
	
	
	
	Mathematics,

	
	
	
	
	
	Music,

	
	
	
	
	
	Spanish

	
	
	
	
	
	


Table 2  showing the spread of the NI subject averages which have been used in the determination of Table 1

Table 2

	
	100%-96%
	95%-86%
	85%-76%
	75%-66%
	65%-0%

	GCSE A*‑E
	Biology,
	Art and Design,
	Business Studies,
	Motor Vehicle Studies
	Information Technology

	
	Chemistry,
	English,
	Technology and Design,
	
	

	
	Drama,
	French,
	Geography,
	
	

	
	English Literature,
	Music,
	History,
	
	

	
	German,
	Sport/PE Studies
	Home Economics,
	
	

	
	Physics,
	
	Irish,
	
	

	
	Double Award Science,
	
	Mathematics,
	
	

	
	Spanish
	
	Additional Mathematics,
	
	

	
	
	
	Religious Studies,
	
	

	
	
	
	Single Award Science
	
	

	GCSE A*‑C
	
	Biology,
	
	Art and Design,
	Business Studies,

	
	
	Chemistry,
	
	English Literature,
	Technology and Design,

	
	
	German,
	
	Music,
	Drama,

	
	
	Physics
	
	Double Award Science,
	English,

	
	
	
	
	
	French,

	
	
	
	
	
	Geography,

	
	
	
	
	
	History,

	
	
	
	
	
	Home Economics,

	
	
	
	
	
	Information Technology,

	
	
	
	
	
	Irish,

	
	
	
	
	
	Mathematics,

	
	
	
	
	
	Additional Mathematics,

	
	
	
	
	
	Motor Vehicle Studies,

	
	
	
	
	
	Religious Studies,

	
	
	
	
	
	Single Award Science,

	
	
	
	
	
	Spanish,

	
	
	
	
	
	Sport/PE Studies


Table 2 (continued)

	
	100%-96%
	95%-86%
	85%-76%
	75%-66%
	65%-0%

	GCE
	Biology,
	Art and Design,
	Business Studies,
	Motor Vehicle Studies
	Information Technology

	A LEVEL
	Chemistry,
	English,
	Technology and Design,
	
	

	A-E
	Drama,
	French,
	Geography,
	
	

	
	English Literature,
	Music,
	History,
	
	

	
	German,
	Sport/PE Studies
	Home Economics,
	
	

	
	Physics,
	
	Irish,
	
	

	
	Double Award Science,
	
	Mathematics,
	
	

	
	Spanish
	
	Additional Mathematics,
	
	

	
	
	
	Religious Studies,
	
	

	
	
	
	Single Award Science
	
	

	GCE 
	
	Art and Design,
	Biology,
	Business Studies,
	

	A LEVEL
	
	Mathematics,
	Chemistry,
	Technology and Design,
	

	A-C
	
	Further Mathematics
	English Literature,
	German,
	

	
	
	
	French,
	Home Economics,
	

	
	
	
	Geography,
	Religious Studies
	

	
	
	
	History,
	
	

	
	
	
	Irish,
	
	

	
	
	
	Music,
	
	

	
	
	
	Physics,
	
	

	
	
	
	Spanish
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