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STATISTICAL INFORMATION


1.1
i.
School:  Strangford Integrated College,
v.
Date of Inspection:  W/C  06.05.03




Carrowdore


ii.
School Reference Number:  426-0295
vi.
Area of Study:
Management &

iii.
Age Range:  11-16

Pastoral Care

iv.
Status:  Secondary Grant Maintained Integrated


1.2
Intake/Enrolment

	School Year
	1999/00
	2000/01
	2001/02
	2002/03

	Year 8 Intake
	87
	88
	88
	89

	Total enrolment
	239
	328
	416
	446


1.3
Attendance

	Year 2001/02
	8
	9
	10
	11
	12
	Average
2001/02
	NI Average
2000/01

	% Attendance
	93.83
	90.94
	90.01
	91.48
	92.63
	92
	90


	1.4
	i.
	Total Number of Teachers:
	
	32


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.76

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	13.85


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	N/A


	Year 2002/03
	8
	9
	10
	11
	12
	13
	TOTAL

	Enrolment: Boys
	40
	48
	46
	39
	48
	9
	230

	Enrolment: Girls
	49
	38
	38
	46
	34
	11
	216

	Enrolment: Total
	89
	86
	84
	85
	82
	20
	446


	NAME OF SCHOOL:  
	Strangford Integrated College, Carrowdore
	             SCHOOL YEAR:
	       2002/2003


	General Certificate of Secondary Education (GCSE)
	
2002

	Percentage of Year 12 taking GCSE in at least 5 subjects
	97

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	89

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	72

	Percentage of total exam entries obtaining Grades E or above in GCSE
	97

	Percentage of total exam entries obtaining Grades G or above in GCSE (Non-Sel only)
	99


	2


Within this report, when commenting on examination results of individual subjects, the respective Council for the Curriculum, Examinations and Assessment (CCEA) average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.

INTRODUCTION

Strangford Integrated College is situated on the edge of Carrowdore village.  It is a grant maintained integrated co-educational school for pupils aged 11-18, with an enrolment of 446.  The sixth form was introduced in September 2002 with an enrolment of 20 pupils.  A significant majority of the pupils travel from a wide area which extends to North Down and all parts of the Ards Peninsula.  The school reports that 7% of the pupils are entitled to free school meals and that 27% of the pupils in years 8-12 are identified by the school as having special educational needs (SEN).  Of the present year 8 pupils, 17% achieved A or B grades in the transfer procedure and 53% C or D grades:  30% of the pupils did not participate in the transfer procedure.

Over the past year, the Department of Education (DE) has expressed its concern to the school about aspects of management including financial management in the school.  As a consequence, it requested the Education and Training Inspectorate (the Inspectorate) to conduct an inspection.  This inspection focused on two areas of the school’s work, namely, the management arrangements and the quality of the school’s provision for pastoral care, including child protection, as evidenced in the school’s arrangements and the work seen.  As with all inspections, the inspection included observation, and evaluation, of the quality of teaching and learning in a range of lessons; it also included an evaluation of the provision for pupils who have SEN, as well as a scrutiny of examination results.

An intrinsic part of the inspection process was the engagement of the Inspectorate in discussions with pupils, teachers, and members of staff with middle and senior management responsibilities.  In addition, meetings took place with the governors, parents and pupils.  Confidential questionnaires were distributed to a sample of parents seeking their views of the school:  approximately 38% of these questionnaires were returned to DE of which 19 had additional comments.  

The vast majority of the parental responses were positive, and acknowledged the care, attention and dedication of almost all of the teachers, who know the pupils well and keep good contacts with parents.  Most of the parents and the pupils with whom discussions were held agreed that the teachers were for the most part supportive and caring in recognising the pupils’ achievements, and were dedicated to their well-being.  In responding to the questionnaires, or in their spoken comments at the meeting with the inspectors, a minority of parents raised concerns about a range of issues broadly related to management and organisation including the inappropriateness of some of the timetabling arrangements and the insufficient information provided for parents on smoking and drugs education, and on the school’s policy on child protection.

In interviews with pupils from year 8, the pupils displayed a sense of loyalty to the school and spoke with appreciation about the good induction programme and the support of their teachers.  In contrast, a significant minority of senior pupils spoke negatively of aspects of their school experiences in terms of, for example, their lack of identity with the school and inconsistencies in academic provision.  There is an urgent need to improve the negative perception of provision shared by that minority of the pupils.

All the issues raised by the parents, and the substance of the pupils’ views, have been reported orally to the principal and governors, and some are dealt with, where appropriate, in the main body of the report.

2.
THE QUALITY OF PROVISION

Pastoral Care

2.1
A range of comprehensive policies guides the work of the school in relation to pastoral matters; these include policies on pastoral care generally, and, more specifically, on drugs education, anti-bullying strategies, positive behaviour, relationships and sexuality education.  The policy on pastoral care, recently reviewed with help from the South-Eastern Education and Library Board (SEELB) Curriculum Advisory and Support Service (CASS), is broadly in line with the DE Circular 1999/10 ‘Pastoral Care including Child Protection’; staff training in dealing with child protection issues was provided two years ago and the newly appointed acting designated teacher has written a comprehensive action plan for further development of this area.  Two matters need to be addressed in the shorter-term in order to improve the present arrangements:  an appropriate line of referral needs to be communicated clearly to all staff including substitute teachers and ancillary staff, and the guidance for parents on the school’s policy on child protection should be an integral part of the school’s prospectus.

2.2
The school provides a taught pastoral programme and the heads of year and form tutors who are involved in its implementation have formed a cohesive team in support of the pupils; however, the time currently allocated to them to carry out fully their pastoral responsibilities is insufficient.

2.3
Appropriately, the taught pastoral programme includes a component on personal and social development (PSD) which addresses such issues as anti-bullying strategies, study skills, health education and personal relationships; the decision to review aspects of the taught programme is timely to ensure its greater relevance to the changing needs of the pupils.  In addition, there is a need for staff development in this area to be prioritised so that all pupils experience a consistency of approach and achieve the intended outcomes.
2.4
Form tutors monitor their pupils’ homework diaries and school reports, and have an overview of the behaviour and academic progress of the classes for which they have specific responsibility.  The present system of special mentions to celebrate the pupils’ good work, behaviour and other achievements could usefully be more regularly integrated, as appropriate, into year and whole-school assemblies.  The school’s recent introduction of a scheme for the sixth form to mentor year 8 pupils has the potential to enhance the school’s work in pastoral care generally.

2.5
The school has effective arrangements to keep the parents informed of their children’s progress.  The detailed written reports, which are sent to parents following the annual examinations, include a helpful action plan completed by individual pupils through which they reflect on their academic progress and set targets for the next year.  Appropriate opportunities are provided for parents to consult with their child’s class teachers, form teacher and year head.  The college maintains an appropriate file for each pupil that includes background information, copies of annual reports, records of correspondence with parents and other relevant information.  Each year, pupils are given effective guidance when updating their Record of Achievement (ROA).  The summative ROA, issued at the end of year 12, is in accordance with DE recommendations.

Teaching and Learning

2.6
A range of lessons was observed during the inspection.  The quality of the teaching observed was always satisfactory; in a majority of instances it was good and in a few lessons it was excellent.  In the best practice, the pace of the lessons and the suitability of the work engaged the interest of the pupils; a broad range of teaching strategies was used to encourage discussion, debate and learning.  In these lessons, the pupils were highly motivated, involved with their work and had a positive attitude to learning.  In the less effective practice, the teaching was over directed, worksheets were used too frequently and the pupils were not actively involved in the learning process; these pupils often saw little purpose in their work and were reluctant to participate fully in the lessons; their responses reflected a poor understanding of, and lack of interest in, the topic under consideration.

Special Educational Needs

2.7
The provision for pupils who have SEN is restricted to those in years 8, 11 and 12.  A range of screening tests in English and mathematics determines the special needs of individual pupils.  The teachers are aware of the scores gained by the individual pupils.  It would be helpful for the school to foster curricular links with the feeder primary schools to ensure that its provision for SEN builds effectively on the support provided in the primary schools and on the pupils’ previous learning experiences.  Useful educational plans (EPs) are in place for those pupils who are on Stage 2 to Stage 5 of the code of practice for SEN.  The special educational needs co-ordinator (SENCO), in consultation with the pupils, sets achievement targets; the teaching staff are not involved sufficiently in this process.  At present, small groups of year 8 pupils are withdrawn from their English lessons and receive support for their spelling and reading difficulties.  The provision for those year 11 pupils who opt to have additional support with their learning is sometimes insufficiently focused on their individual learning needs.  To improve the effectiveness of individual EPs, use should be made of more comprehensive evidence available from subject teachers to ensure a better overview of the pupils’ learning needs and to improve the subsequent planning for progression in learning for individual pupils.  A co-ordinated process of monitoring and evaluating the pupils’ progress is required to meet their changing learning needs and to support them in all curricular areas.  The deployment of the SENCO needs to be reviewed to ensure that the provision for SEN across the school meets the specific needs of all of the pupils who require support with their learning.

Examination Outcomes

2.8
In summer 2002, the first pupils from Strangford Integrated College entered for the General Certificate of Secondary Education (GCSE) examinations so it is not possible to see trends over time.  In the 2002 examinations most of the year 12 pupils achieved grades A*-E in at least five subjects; just over half of the pupils achieved grades A*-C in at least five subjects.  These strong performances are above the corresponding Northern Ireland (NI) GCSE averages for similar non-selective schools.  One-quarter of the pupils stayed at school to study for the General Certificate of Education (GCE) Advanced Subsidiary (AS) examination and Key Skills at level 3.

3.
MANAGEMENT ARRANGEMENTS
3.1
The principal has been in post since the foundation of the school and is committed to the ethos of the integrated school system.  She cares about the pupils and has established a special relationship with the foundation pupils, some of whom are now in the sixth form.  The principal has a positive vision for the college as an all-ability, co-educational 11-18 school that provides a broad and balanced education for all of the pupils.  There are weaknesses in the principal’s leadership relating to her organisational planning, her communication and her relationship with a majority of the staff and some members of the Board of Governors (BoG).

3.2
There is evidence of strain in the working relationships and communication between the principal and a majority of the staff; these members of staff report that they feel undervalued, not trusted sufficiently with the information that they need in order to be involved effectively in discussing and agreeing those decisions which are essential to the present and future development of the school.  There is evidence that these difficulties have contributed to a lowering of morale and a diminution in commitment on the part of some staff.  The strained working relationships are also affecting adversely the decision-making processes and the running of the school.

3.3
Over the last year there has been a breakdown in relationships among the principal, the Chairperson and some members of the BoG.  This ongoing situation is having a detrimental effect on the management, organisation and future development of the curricular and pastoral provision of the school and is evidenced by a lack of collegiality and corporate identity among those charged with the effective running of the school.  The disagreements have restricted the pursuit of strategic objectives and the creation of, and commitment to, a clear vision for an effective institution.

3.4
The roles and responsibilities of the staff are not matched to the current needs of the school; they are not clearly defined and transparent to the other members of staff.  In particular, the inspection team identified concerns about the quality of communication throughout the school and access for teachers and middle management to information essential to the effective development of the school.  The principal and those with senior management responsibilities need to review the demands made on the teaching staff by the inappropriate arrangements for staff deployment to ensure that the teachers have sufficient time to carry out their present additional responsibilities and to contribute to addressing the issues identified in this report.

3.5
Currently, the school does not have a staff development policy:  the present opportunities for staff development are not linked effectively to the most important school priorities.  For example, the senior management team, and the teachers with middle management responsibilities have had some initial management training in their roles.  However, given the lack of management experience of these groups, it is important that this training is developed further.

3.6
Whole-school monitoring and evaluation of the pupils’ work is underdeveloped.  Senior, middle and classroom managers need to work openly together and agree a process for strengthening, and sharing, the monitoring, evaluation and improvement process across the school.  The senior managers need to use fully the Computerised Local Administration System for Schools (CLASS) system to help them to analyse information and trends from data gathered through monitoring and evaluation, and identify future strategies to address issues arising from the monitoring, evaluation and review work.

3.7
The management of the human, financial and material resources of the school is poor; this weakness is reflected in, for example, the timetabling and curriculum arrangements which are neither efficient nor cost-effective.  In the financial year 2002-2003, the school began to scrutinise its budget using the Financial Management System (FMS) module of CLASS and employing a financial consultant.  It will be important that the procedures used for scrutinising the school’s expenditure enable the school to operate within its annual budget, and take account of its future development.  The school has established a sixth form; given the newness of this provision it would be inappropriate to make an evaluative comment in this report.  In light of the current small sixth form enrolment, the school will need to monitor closely the situation regarding this investment of human and material resources as well as the breadth of the provision that it will be able to offer.

3.8
The school has a School Development Plan; however, it is over-ambitious and is not well enough focused on improving the pupils’ achievements.  It is important that the school’s priorities are systematically costed and the implications anticipated, set within a realistic timescale, and monitored and evaluated regularly against relevant success criteria.  The 2003-2006 School Development Plan needs to be founded on secure evaluation, focus on teaching and learning, be practicable, take into account the budgetary constraints that exist and the proposed curriculum for next year, and remain sufficiently flexible to respond to unanticipated needs.  All staff need to be involved in its formulation so that there is agreement on and shared ownership of the priorities for attention.  The development plan should also take into account and begin to address the findings of this inspection.

4.
CONCLUSION

4.1
Strangford Integrated College has important strengths: these include the commitment of the teaching staff, year heads and form teachers to the well-being of the pupils.  Other strengths include the induction programme for year 8 pupils, the GCSE examination results, and the quality of teaching, the pupils’ attendance and the extra-curricular activities programme.

4.2
The poor relationships amongst the Chairperson of the BoG, some of the governors, the principal and the staff of the school are having an adverse effect on the quality of decision-making, the morale of staff, the quality of human resource management and curricular planning in line with the financial constraints and consequently, the corporate identity and collegiality of the school.  The governors and the principal need to review the detrimental situation identified in this report and begin to set in motion the development of a corporate recovery plan to motivate, inspire and engage governors, parents, staff and pupils and the wider community.  In the interests of the pupils, their parents and the staff they need to devolve responsibilities equitably, delegate tasks, monitor practice and to work as together as a team, transparently and sensitively, to resolve the present conflicts.

ã CROWN COPYRIGHT 2003

This report may be reproduced in whole or in part, except for commercial purposes or in connection with a prospectus or advertisement, provided that the source and date thereof are stated.

Copies of this report may be obtained from the Inspection Services Branch, Department of Education, Rathgael House, 43 Balloo Road, Bangor, Co Down BT19 7PR. A copy is also available on the DE website:  www.deni.gov.uk
PAGE  

_1063452786.bin

