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1.
INTRODUCTION
1.1
Coleraine College is a non-selective secondary school situated on the outskirts of Coleraine.  The school was formed in September 2001 by the merger of Coleraine Boys’ Secondary School and Coleraine Girls’ Secondary School.  The Principal, the staff and the Board of Governors (BoG) have worked hard to create a shared sense of purpose since the school opened; they have successfully created a well-ordered and secure environment in which the welfare of the pupils and the development of their self-esteem and confidence is given a high priority.  The staff share a sense of loyalty to the school and are committed to its aims.  The school draws its pupils mainly from the town of Coleraine.  The school operates on a split site; the science and technology accommodation is widely dispersed.  The current enrolment is 626.  Approximately 36% of pupils are entitled to free school meals.

1.2
The report is based on an inspection of the school’s work in the science and technology area of study and the procedures for pastoral care, including child protection.  As part of the inspection of pastoral care, inspectors visited classes in a range of subjects, as well as science and technology.

2.
PASTORAL CARE AND CHILD PROTECTION
2.1
The arrangements for the inspection of pastoral care and child protection included the completion of questionnaires by a sample of the parents, as well as meetings with the Board of Governors and with groups of pupils in years 8, 12 and 13.  Prior to the inspection, 136 confidential questionnaires were sent to parents; 24% of the parents responded, with 13 taking the opportunity to write additional comments.  The responses from the questionnaires, and the comments from the parents and governors, indicate general satisfaction with the work of the school.

2.2
The school is implementing the procedures in the Department of Education (DE) Circular 1999/10, Pastoral Care in Schools:  Child Protection.  The school has compiled a range of relevant documentation to guide the provision for pastoral care and child protection, including a useful code of practice card that is issued to adults working in the school.  The designated teacher for child protection and her deputy have received appropriate training and they, in turn, have provided training for all staff, including the ancillary staff.  The school’s personal, social and health education programme contributes to the positive approach to discipline and the Principal and staff make good use of school assemblies to celebrate the achievements of the individual pupils and the school community.  The designated teacher has developed thorough and well-documented procedures for child protection, and has established strong multi-disciplinary links with the diverse range of agencies involved with the school.  There is, for example, an excellent link with the Education Welfare Service, who work in close partnership with the staff and pupils.

3.
THE QUALITY OF THE PUPILS’ WORK
3.1
Whole-school examination results
The comments made on General Certificate in Secondary Education (GCSE) examination results refer to those of pupils who took the examinations in June 2003.  The GCSE results across all subjects show significant variation in comparison to Northern Ireland (NI) averages.  The school offered 16 GCSE subjects in 2003.  The results, in the grade A*-E range, indicate that three subjects achieved results which were between 5% and 10% above the Northern Ireland (NI) average for non-selective schools; six subjects achieved results which were within 5% of the average; two achieved results which were between 5% and 10% below the average and six had results which were more than 10% below the average.  In addition, the school enters a number of year 12 pupils for vocational GCSE qualifications in business studies and leisure and tourism.  Five pupils were entered for this qualification in business studies all of whom achieved the award.  Twenty-five pupils were entered for leisure and tourism, 22 of whom achieved the award.  The number of pupils achieving five or more GCSEs at grade C or above, and grade G or above, is low.

3.2
Teaching across the curriculum
The quality of the teaching observed during the inspection varied significantly.  In approximately half of the lessons seen the strengths outweighed any weaknesses; in the remainder of lessons the weaknesses outweighed strengths.  In the best practice, the pupils were challenged by well-planned and purposeful tasks, engaged enthusiastically in the lessons and were encouraged to reach high standards.  The teachers had high expectations of the pupils and focused, in particular, on ways of improving their learning.  By contrast, in the weaker practice seen, the teachers took insufficient account of the pupils’ prior learning or abilities, interaction between the pupils and teachers was limited, effective classroom management strategies were not in place, and there was little enjoyment evident in pupils’ learning.

3.3
Teaching and learning in science
3.3.1
In science lessons, the relationships between the teachers and the pupils are generally satisfactory; the pupils are mostly well behaved.  The learning environment in most laboratories is enhanced by displays of commercial posters and examples of the pupils’ work.

3.3.2
The science department has drawn up schemes of work for all science courses taught.  There is, however, a wide variation in the usefulness of the guidance provided in the schemes.  For example, the science programme for pupils in years 8 to 10, which is based on the content of a commercial scheme, sets out the topics to be covered but provides insufficient guidance on teaching methods, assessment, specific practical work to be done, homework and the use of information and communication technology (ICT).  Overall the current planning requires significant revision.

3.3.3
In the majority of science lessons observed weaknesses outweighed strengths.  In the best practice, a range of suitable resources was used well to stimulate the pupils’ interest; for example, a year 9 class viewed a video on elements and compounds to assist their understanding of atomic structure, after which they consolidated their learning by completing an experiment using metals and compounds.  In contrast, many pupils were not actively engaged in learning or challenged by the activities provided; for example, the year 8 pupils spent excessive amounts of time copying notes from textbooks.  The pupils have few opportunities to learn through practical activities and to develop investigative skills.  The teachers need to employ a wider range of teaching strategies to stimulate the pupils’ interest in, and enthusiasm for, science.  In a few of the lessons seen, the teachers posed questions 

that encouraged the pupils to develop their oral skills and scientific vocabularies.  In general, the pupils have insufficient opportunities to clarify their thinking through discussion, or to express scientific ideas in their own words.  At the time of the inspection two specialist science teachers were absent through illness.  The school experienced difficulty in obtaining suitably qualified substitute teachers.  While some good examples of the teachers’ marking of the pupils’ written work were observed, this practice is not sufficiently widespread.  Closer monitoring of the pupils’ written work by the teachers is required.

3.3.4
The science department has produced a useful policy for science, and a development plan for improvement in the science provision.  The plan needs to be reviewed to set out how the areas for improvement identified in the inspection will be addressed.  Monitoring and evaluating the quality of learning and teaching in science are an urgent priority.  The science accommodation, comprising seven permanent laboratories, is dated and dispersed.  The resources available to teach practical science are inadequate.

3.4
Teaching and learning in technology and design
3.4.1
In technology and design, the teachers have made good use of the new accommodation to create a warm and welcoming atmosphere that is conducive to learning.  The positive ethos is underpinned by the good relationships between the teachers and their pupils.  Interesting displays of the pupils’ work are evident in all the rooms, which are adequately maintained and well organised to ensure that the pupils can work safely.

3.4.2
The planning for lessons generally reflects the requirements of the programme of study in the Northern Ireland Curriculum for technology and design.  In addition, useful teacher-generated resource books that provide guidance on individual lessons and homework, and ensure that relevant information is available to the pupils for examination revision, supplement the comprehensive planning.

3.4.3
The teaching seen in technology and design ranged from good, in a few instances, to satisfactory generally.  While the teachers strive to achieve appropriate standards in all classes, there are a number of areas for improvement, which need to be addressed.  All classes cover many useful topics within the limited time available for key stage (KS) 3 lessons.  The balance of time is, however, too heavily weighted towards mechanical and electrical systems, to the detriment of design and manufacture.  Consequently, by the end of KS3, the pupils are not well enough prepared for GCSE courses.  In KS4, the teaching would be more effective if the product design methodology pervaded the whole course, rather than solely the course work element in year 12.

3.4.4
While the standard of the pupils’ work at the end of KS4 is sound in most cases, their competence to generate and communicate information and to manufacture products using wood, metal and plastics is not well enough developed.  In order to improve the up-take of GCSE courses and the examination results, a greater emphasis should be placed on the generation and development of design proposals, and a greater use made of ICT to research and consolidate information and to formalise design proposals.  There needs to be a greater emphasis on practical work for all pupils in all year groups.

3.5
Examination results in science and technology
3.5.1
Examination results in science and technology indicate that the school is below NI averages for similar schools.  In the GCSE single award science, the course taken by the majority of the pupils in 2003, the number of pupils achieving grades A*-E were more than 5% below the NI average for schools of a similar type.  The results for double award science, which was taken by approximately 24% of the year group, were also below the corresponding NI average; in this instance by more than 10%.  The results for technology and design were more than 10% below the NI average.

4.
MANAGEMENT ARRANGEMENTS
4.1
The Principal and the management team set a positive tone for the work of the school; they have successfully negotiated the challenges often associated with amalgamation.  They have prioritised the development of good working relationships throughout the school, and in particular have established a positive approach to discipline and pupils’ behaviour.  There is clear evidence of the beneficial affect of school policies, though they are not yet effectively implemented in all instances.  The school has placed considerable emphasis on curriculum development and, in particular, the provision of a relevant curriculum for pupils in years 11 and 12.  The school has effectively established its own sense of identity.
4.2
The school has a development plan, which defines a number of important areas for improvement, for example, raising standards.  The plan needs to be revised to take account of the findings of the inspection.  There needs to be a clearer emphasis on ways of improving learning and teaching.  The senior management team needs to implement systematic monitoring and evaluation of the effectiveness of, and standards in, learning and teaching, in order to improve the quality of the school’s provision.

5.
CONCLUSION
5.1
The strengths of the school include the:

· progress made in establishing and consolidating the new co-educational school;

· effective system for the pastoral care of the pupils, and the co-operation with outside agencies;

· examples of good teaching observed during the inspection;

· emphasis placed in developing positive discipline;

· ethos in the technology and design department, which is conducive to the pupils’ learning;

· provision of a relevant curriculum for pupils in years 11 and 12.

5.2
The areas for improvement include:

· school development planning, linked to action planning and associated success criteria, which is more clearly focused on improving the standards that the pupils’ reach;

· the quality of teaching and learning in science;

· the need for the pupils to be more actively engaged in their learning, and to be challenged and stimulated by a wider range of experiences.

5.3
The school has many strengths in its pastoral provision and some strengths in aspects of its provision for science and technology, which can be built upon.  There are shortcomings in many areas of the work and these need to be addressed if the school is to meet effectively, the needs of all the pupils.

APPENDIX A

HEALTH AND SAFETY

· The windows in many of the rooms above ground floor level open too widely.

APPENDIX B

STATISTICAL INFORMATION


1.1
i.
School:  Coleraine College
v.
Date of Inspection: W/C  03.11.03


ii.
School Reference Number:  321-0300
vi.
Area of Study:

iii.
Age Range:  11 - 18

Science and Technology

iv.
Status:  Secondary Controlled


1.2
Intake/Enrolment


	School Year
	2000/01
	2001/02
	2002/03
	2003/04

	Year 8 Intake
	0
	137
	127
	96

	Total enrolment
	0
	717
	677
	626


1.3
Attendance


	Year 2002/03
	8
	9
	10
	11
	12
	Average
2002/03
	NI Average
2001/02

	% Attendance
	91.1
	89.77
	85.96
	83.93
	86.23
	88
	90


	1.4
	i.
	Total Number of Teachers:
	
	49


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	78

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	1:13


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	10


	Year 2003/04
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	32
	65
	58
	67
	60
	4
	0
	286

	Enrolment: Girls
	64
	65
	75
	53
	62
	21
	0
	340

	Enrolment: Total
	96
	130
	133
	120
	122
	25
	0
	626


1.5
Leavers’ Destinations (2001/02)

	
	Year 12
	NI %

	Total Number of Leavers
	160
	     

	Another School
	13
	10

	Employment
	19
	14

	Full-Time Further Education
	70
	33

	Full-Time Higher Education
	N/A
	N/A

	Full-Time Training
	37
	35

	Unemployed
	12
	6

	Destination Unknown
	9
	1


APPENDIX C

	NAME OF SCHOOL:  
	Coleraine College
	             SCHOOL YEAR:
	       2003/2004


	GCSE & GCE
	
2003

	Percentage of Year 12 taking GCSE in at least 5 subjects
	81

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	57

	Percentage of Year 12 obtaining Grades C or above in at least 5/7 subjects*
	15

	Percentage of total exam entries obtaining Grades E or above in GCSE
	80

	Percentage of total exam entries obtaining Grades G or above in GCSE (Non-Sel only)
	94

	Percentage of Year 14 obtaining Grades C or above in at least 3 GCE A level subjects
	N/A

	Percentage of Year 14 obtaining Grades E or above in at least 3 GCE A level subjects
	N/A

	Percentage of total subject entries obtaining Grade E or above at A level
	N/A


	8


* 5 Subjects in non-selective schools.
   7 Subjects in selective schools.

Within this report, when commenting on examination results of individual subjects, the respective CCEA average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.
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