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1.
INTRODUCTION

1.1
CONTEXT

Priory College is situated in a quiet residential area near the centre of Holywood, County Down.  The school transformed to integrated status in September 1998.  Over the past three years the number of pupils has remained fairly constant; the ratio of boys to girls is 61% to 39%.  The attendance is one percentage point below the Northern Ireland average, with the poorest attendance in years 10 and 11.  Approximately 27% of the pupils are entitled to free school meals.

1.2
FOCUS

The inspection focused on the process of transformation and the school’s provision for pastoral care, including child protection.  As part of this inspection the school was invited to submit an evaluative report that would highlight the progress that the school has made since transformation.

1.3
The responses of the Board of Governors, the parents and the pupils

As part of the inspection process, there were meetings with the Board of Governors (BoG) and with pupils in years 8 and 12.  The parents’ views on aspects of the life and work of the school were sought by means of a questionnaire; almost 60% of the parental questionnaires were completed and returned.  The majority of the responses were supportive of the work and the staff of the school.  The parents commended particularly the approachable and dedicated staff, the good pastoral care system and the increase in their child’s confidence and self-esteem.  Six of the BoG attended a meeting with the inspectors; the BoG recorded their appreciation of the work of the staff and their positive response to promoting the integrated nature of the school.  A minority of the parents raised the issue of the challenge of some of the work and the variation in the challenge and regularity of homework.  This issue is commented on in the body of the report.  Other issues, raised through the questionnaires, have been discussed with the Principal.

1.4
The pupils stated that they knew to whom to turn if they were having problems.  They commented on the good extra-curricular activities, the friendly environment and the positive attitude of many of the teachers.  A number of the pupils felt that there was a variation in the measure of respect with which they were treated, that there were limited opportunities for healthy eating in the canteen, that there was a lack of challenge and interest in some of the work they were asked to do, and that the opportunity to obtain a good grade, in some subjects, at General Certificate of Secondary Education (GCSE) level was being limited by the school.

1.5
All of the groups commented on the poor quality of the accommodation.  The inspection findings concur that the accommodation varies from good to poor, that in some cases the poor standard of accommodation is having an adverse effect on the pupils’ progress and that there are health and safety issues which need to be addressed immediately.

2.
The quality of the pupils’ work

2.1
Ethos

The vast majority of the staff work hard to promote positive behaviour and have a common sense of purpose in supporting the pupils.  Relationships between the pupils and teachers are in the main good; at times they are excellent; in a minority of cases they are strained.  At its best, there is an ethos of mutual respect which is often reflected in good-humoured exchanges.  There is a need on occasions for more praise for the pupils’ efforts when they work well in class.  Most of the pupils act in a co-operative and responsible manner in most classes; the behaviour of a minority of the pupils is challenging.  The movement of pupils around the school is generally good, but on too many occasions it is boisterous.

2.2
There is a wide variation in the use of displays in the classrooms to recognise the pupils’ efforts and celebrate their achievements.  In the best practice, in a significant minority of the rooms, the teachers created a stimulating environment which reflects the subject identity and, in a few cases, also reflects the integrated ethos.

2.3
There are useful links with schools from other sectors; the school has developed e-mail links with a school in the United States; they participate in the European Studies Senior programme and they have developed good links with a youth club in Downpatrick and a school in Cork.

2.4
Pastoral care
The members of the senior management team (SMT) are committed to developing further pastoral care within the school.  They have shown good leadership through various initiatives to promote greater personal responsibility in the pupils.  The school’s pastoral care procedures are generally in line with the guidance offered in the Department of Education’s (DE) circular 1999/10 - ‘Pastoral Care in Schools:  Child Protection’.  There are appropriate policies on discipline and anti-bullying to support the work of the school; the school has identified the review of its pastoral care policies as a priority in the school development plan.  The school recognises that there is a need to appoint a deputy designated teacher, to ensure that all the ancillary staff receive training, and to make provision for substitute teachers and the families of new pupils who arrive during the school year to be informed of the school’s procedures for pastoral care and child protection.

2.5
The tutorial system addresses issues which support the personal and social development of the pupils.  In addition to the pupils meeting with their form tutors at registration each morning, the majority of the year groups have at least one tutorial period a week.  The topics discussed help to promote the self-esteem of the pupils, and give them the opportunity to discuss and to listen to the opinions of others.  The teachers recognise the need to review some of the topics to ensure that there is progression in the activities.  In one lesson observed, the pupils presented arguments for and against lockers in the school; the teacher highlighted the importance of listening, and the pupils were able to put forward questions and ideas to develop the arguments before taking a vote.  The pupils do not always see the relevance of the tutorial activity; there is a need to disseminate the good practice which exists among all of the tutors.

2.6
Peer mediation
Increasingly the school is developing ways in which the pupils can play a fuller role in its life and work.  In years 8 and 9, a successful peer mediation initiative has been started to give the pupils opportunities to take responsibility and to help each other.  In the training sessions observed, the pupils learned the importance of working together to find a solution through practical activities.  They were able to link effectively the lessons learned to the role of the peer mediator.  There have also been elections to the student council and there are plans to develop its remit in supporting the integrated ethos.

2.7
There is an effective merit system to support the pupils and to enhance their self-esteem.  There are good systems of recording the pupils’ behaviour and effective monitoring of their success.  The ‘Future Skills’ programme, recently introduced by the school for key stage (KS) 4 pupils, complements the merit system in KS3.  The emphasis on behaviour and organisation has the potential to recognise and further enhance the pupils’ efforts.  There are links to be made with the Princes’ Trust XL programme which is successfully offered to a group of pupils in years 11 and 12 by the youth tutor in the school.

2.8
Overall planning, teaching and learning
There is evidence of good quality planning at whole-school and departmental level.  The school has made good progress in embedding and developing an agreed plan for promoting the integrated ethos further within and beyond the school.  The excellent work of the integration committee, which has included representatives of the Northern Ireland Council for Integrated Education (NICIE), has laid a sound foundation for promoting integration and inclusiveness.  In several instances the subject planning requires adjustment to address more effectively the context in which the school is operating.  The school development plan is comprehensive with appropriate areas for improvement.

2.9
The quality of teaching is always satisfactory.  In the lessons observed the quality ranged from satisfactory to excellent, with most of the lessons being good or better.  In the best practice, the subject content captured the interest of the pupils, the learning objectives were made explicit to them and there was a good structure to the lesson.  The teachers used a wide range of suitable strategies, which engaged the pupils effectively, and there was good pace and sufficient challenge.  In the less successful lessons, the teachers’ expectations of the pupils were low, there was insufficient account taken of previous learning and there was a lack of challenge in the activities.  There is a preponderance of whole-class teaching, which is not always effective.  There is a need to use a broader range of strategies to provide the pupils with more opportunities to develop their thinking and extend their responses.  There is also a need for the teachers to place a greater emphasis on marking for improvement by highlighting more clearly the strengths and the areas for improvement in the pupils’ work.

2.10
Special Needs provision
The school has identified a number of pupils who require additional support in literacy.  There are notable strengths in the current provision, including effective documentation, whole staff training and good liaison between the teachers.  There is evidence of improvement in the attainment of many of the pupils who have received support.  As part of the school development plan, it is appropriate that the school has chosen to concentrate on improving the use of education plans to inform planning within individual subjects.

2.11
Examination results

In 2003, all of the year 12 pupils were entered for five or more GCSE subjects, with 75% gaining a grade E or above in at least five subjects.  The number of pupils gaining grade C or above in at least five subjects has almost doubled in the past three years.  The school has recently introduced several new GCSE subjects, with some success.  More details about the results for each subject are provided in Appendix 3.

2.12
Management
The Principal and the vice-principal demonstrate a strong commitment to the development of the integrated ethos through the good quality of their leadership and their innovation.  The teachers report that the SMT is highly supportive of their work.  The SMT makes good use of the staff’s expertise and has provided opportunities for them to lead initiatives in developing the integrated ethos of the school more fully.  Those teachers who have accepted responsibility for leadership take their roles seriously, they have a shared vision of the school’s aims, and they are developing well as a team.

2.13
The school is becoming more self-evaluative in the interests of the pupils.  It is appropriate that the school plans to link the development of the integrated ethos more overtly to the improvement of the quality of learning and teaching.  The school is currently carrying out an audit of departmental planning to include the main aims of integration.  There are effective monitoring and evaluation strategies to assess the success of the implementation of the school’s development plan.  Subject departments have set targets based on the available data with a view to the improvement of the overall performance of pupils.  It will be important that the improvement agenda within departments is linked more closely to specific teaching strategies which could bring about such improvement.

2.14
Staff Development

The BoG and the SMT have ensured that all those connected with the school are involved in developing the integrated ethos of the school.  In February 2001, the teaching and ancillary staff took part in an in-service training (INSET) day focused on integration, the results of which have formed the basis for the present structure of committees and the school’s action plan.  An audit of integration has been carried out among the staff, the parents and the pupils and their responses have informed current developments.

2.15
The inspection confirms that the staff are fully committed to the pupils’ continued progress and to the further development of the integrated ethos of the school.  The Principal and the BoGs are pro-active in marketing the school and its integrated ethos.  However, the school will face challenges in meeting the religious balance of the enrolment as laid down by DE because of the demographic trends within the area.
3.
CONCLUSION
3.1
The strengths of the school include:

· the commitment of the members of the BoG, the Principal and the staff to developing further the integrated ethos and status of the school;

· the good relationships in the majority of classes;

· the good behaviour of the majority of the pupils;

· the examples of excellent teaching observed;

· the effectiveness of the Principal and the SMT;

· the improvement in external examination results;

· the good use of the staff expertise;

· the innovative work in a number of areas in the school to promote the principles of integration;

· the good start made in monitoring and evaluation to improve overall standards.

3.2
The areas for improvement include:

· the need to develop more active teaching strategies which will engage the full range of ability.
3.3
In developing the integrated ethos since transformation, the school has many strengths in most aspects of its educational and pastoral provision; the areas for improvement need to be addressed if the school is to meet as fully as possible the needs of all the pupils.
Appendix 1

HEALTH AND SAFETY

1.
There are several heaters with exposed wiring in the school corridors which need to be repaired as they constitute a hazard.

2.
In several classrooms the damage to walls needs to be repaired to prevent injury to pupils.

3.
The tiled flooring in several classrooms is uneven.

4.
The toilets are in a poor state of repair and there is extensive damp in some of the walls.

APPENDIX 2

STATISTICAL INFORMATION


1.1
i.
School:  Priory College
v.
Date of Inspection: W/C  01.12.03


ii.
School Reference Number:  425-0024
vi.
Area of Study:


iii.
Age Range:  11-16

Transformation Process & the 

iv.
Status:  Secondary Controlled Integrated


Outcomes

1.2
Intake/Enrolment


	School Year
	1999/00
	2000/01
	2001/02
	2002/03
	2003/04

	Year 8 Intake
	72
	102
	100
	82
	86

	Total enrolment
	392
	437
	452
	446
	440


1.3
Attendance


	Year 2002/03
	8
	9
	10
	11
	12
	Average
2002/03
	NI Average
2001/02

	% Attendance
	90.7
	88.9
	86.7
	86.5
	89.1
	88
	90


	1.4
	i.
	Total Number of Teachers:
	
	34


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.6741

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	12.94


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	34


	Year 2003/04
	8
	9
	10
	11
	12
	TOTAL

	Enrolment: Boys
	55
	50
	54
	62
	47
	268

	Enrolment: Girls
	31
	30
	44
	40
	27
	172

	Enrolment: Total
	86
	80
	98
	102
	74
	440


1.5
Leavers’ Destinations (2001/02)

	
	Year 12
	NI %

	Total Number of Leavers
	92
	     

	Another School
	14
	15%

	Employment
	23
	25%

	Full-Time Further Education
	38
	41%

	Full-Time Higher Education
	N/A
	N/A

	Full-Time Training
	10
	11%

	Unemployed
	7
	8%

	Destination Unknown
	0
	0%


APPENDIX 3

	NAME OF SCHOOL:  
	Priory College
	             SCHOOL YEAR:
	       2003/2004


	GCSE & GCE
	
2001
	
2002
	
2003

	Percentage of Year 12 taking GCSE in at least 5 subjects
	94.4
	98.8
	98.7

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	71.8
	80
	83.1

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects*
	25.4
	34.1
	44.2

	Percentage of total exam entries obtaining Grades E or above in GCSE
	81.7
	83.2
	83.9

	Percentage of total exam entries obtaining Grades G or above in GCSE
	97.9
	98.5
	95.3

	Percentage of Year 14 obtaining Grades C or above in at least 3 GCE A level subjects
	N/A
	N/A
	N/A

	Percentage of Year 14 obtaining Grades E or above in at least 3 GCE A level subjects
	N/A
	N/A
	N/A

	Percentage of total subject entries obtaining Grade E or above at A level
	N/A
	N/A
	N/A


	


Within this report, when commenting on examination results of individual subjects, the respective CCEA average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.

APPENDIX 4

EXAMINATION RESULTS
Table 1 showing the GCSE subject results, over the previous three years, in comparison with the respective Northern Ireland (NI) averages

	GCSE:  grades A*-E:  3 year summary
	
	
	

	>10% above average
	5-10% above 

average
	Within 5% of the average
	5-10% below average
	>10% below average

	Business Studies

Information technology
	Geography

Music*
	English

English literature**

French

Mathematics

Personal and Social Education

Religious Studies*
	Economics*

Home Economics

Home Economics (Child Development)

Science Double Award
	Art and Design

Design and Technology

History

Science Single Award

Sport/PE studies


*These subjects had less than thirty pupils over the three-year period

**English literature was discontinued in 2003.

The school introduced Home Economics (Child Development) and Sport/PE studies two years ago; Religious Studies was introduced last year for the first time.
Table 2 showing the spread of the NI averages which have been used in Table 1

	
	
	
	

	100%-96%
	95-86%
	85-76%
	75-66%
	65-0%

	English Literature

Science (Double Award)


	Art and Design

English

Home Economics (Child development)

Music

Sport/PE Studies


	Business Studies

Design and Technology

Economics

French 

Geography

History

Home Economics

Mathematics

Personal and Social Education

Religious Studies

Science (Single award)
	
	Information technology
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