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A number of quantitative terms are used in the report.  In percentages, the terms correspond as follows:


More than 90%
-
almost/nearly all


75%-90%
-
most


50%-74%
-
a majority


30%-49%
-
a significant minority


10%-29%
-
a minority


Less than 10%
-
very few/a small number

The quantitative data used in this report was provided by the college, and its accuracy confirmed by the Principal.

PART ONE

1.
INTRODUCTION
1.1
Castlereagh College is a small college of further education located at the Montgomery Road in East Belfast.  Most of the students enrolled in the college live in East and South Belfast.  The college is recognised by the Department for Employment and Learning (DEL) as a centre of excellence for telecommunications.

1.2
In the 2002/03 academic year, 10,322 students were enrolled in the college, accounting for 1,524 gross full-time equivalent students (FTES).  The number of student enrolments has declined by 12% over the last three years; this figure is equivalent to a decline of 108 gross FTES.  The decline is largely the result of the decision to curtail growth in student enrolments, and particularly in part-time enrolments, as part of the college’s financial recovery strategy.  In 2002/03, 35% of the gross FTES enrolled at the college, were accounted for by students enrolled on full cost recovery and Jobskills programmes.

1.3
The focus of the inspection was to evaluate the quality of the provision across the eight curriculum areas of, art and design, business and management, engineering including, telecommunications, essential skills including English for speakers of other languages (ESOL), Access to Higher Education (HE), information and communication technology (ICT), media and communication, and programmes for students with learning difficulties and disabilities (SLDD).  The inspection team sampled a range of courses in each curriculum area.  With the exception of the essential skills programme, most of the courses inspected were at National Qualifications Framework level 3, but they also included one level 2 course and a range of part-time higher education courses.  The inspection also evaluated the quality of management and leadership, at all levels, and included the college’s external links with key stakeholders.  The college’s provision under the DEL Jobskills programme was not included in the inspection.

2.
SUMMARY OF MAIN FINDINGS
2.1
The students, on most of the courses inspected, achieve good or better standards in their work; they have satisfactory or better vocational skills, are well-motivated and are enthusiastic about their work.  Weaknesses outweigh strengths in the remaining courses; the Advanced Vocational Certificate in Education (AVCE) course in engineering has significant weaknesses.  In most vocational areas, the students achieve satisfactory or better standards in literacy and numeracy to support their work. 

2.2
The average success rates over the last three years, for most courses are excellent; the overall success rate for the courses inspected is 92%.  The average retention rates over the same period, range from excellent to very poor, but are mostly modest.  Modest or poor retention rates account for low levels of achievement across a range of courses, especially on the AVCE double award courses in engineering and ICT, and AVCE single award courses in business and ICT.  The arrangements to monitor retention across the college are inadequate.

2.3
The levels of achievement on the essential skills courses in literacy and numeracy, and in ESOL programmes have improved in recent years.

2.4
Progression to higher education and employment is generally good for students who complete their courses.

2.5
The good or excellent relationships between staff and students are a feature of all the courses inspected; they are particularly good in art and design, the Chartered Institute of Marketing (CIM) courses, essential skills, the certificate in foundation studies Access, and the SLDD courses.

2.6
The college has been particularly successful in widening access, and increasing the participation rates of learners who are generally under-represented in further and higher education; this success has been achieved through its extensive provision of essential skills courses, including ESOL, the large certificate in foundation studies Access course, and the college’s expanding provision with special schools.

2.7
The curriculum is well-planned for most vocational areas, particularly in art and design, and in HE Access, where most students have an excellent choice of optional units.  There are weaknesses in curriculum planning for students on the AVCE in engineering.

2.8
With the exception of the intermediate General National Vocational Qualification (GNVQ) course in ICT and the Jobskills programmes, there is no planned provision for full-time students, to develop and gain accreditation in the key skills of application of number and communication.

2.9
The quality of teaching and learning was good or better in 81% of the lessons inspected.  There were significant strengths in 17% of the lessons.

2.10
Assessment arrangements are well-organised in nearly all vocational areas.  Assessment and internal verification procedures, however, lack rigour, on the AVCE in engineering.

2.11
The college has effective arrangements to support students with learning difficulties.

2.12
The arrangements for the pastoral care of students are mostly good; students on full-time courses have good access to weekly timetabled tutorial classes, and the college has established a suitable child protection policy, to meet the requirements of the Department of Education’s circular 1990/10, ‘Pastoral Care in Schools:  Child Protection’.

2.13
The full-time lecturers are suitably qualified and experienced, and good use is made of part-time lecturers with current and relevant industrial experience.  Although, the college has a mentoring system to support recently-appointed members of staff, more needs to be done to support these lecturers in their lesson planning and assessment strategies.

2.14
Good progress has been made in the last six months to develop the use of information learning technology (ILT) across the curriculum, including the appointment of a network manager, the upgrading of college resources, and the implementation of an internal curriculum development project on ILT.  Although nearly all full-time lecturers, have completed their ICT training to level 2, progression to level 3 training is poor.

2.15
The college learning resource centre is well-used with extensive opening times, which include Saturday mornings.  The centre is stocked with a good range of text resources, and ILT resources.  It is well-managed; the staff are well-qualified and provide good support and guidance to students.

2.16
The quality of the accommodation in the college is generally satisfactory, and is well-maintained.  In spite of the recent difficult financial position of the college, appropriate measures have been implemented to improve the quality of the college estate.  There are, however, weaknesses in the quality of the accommodation in art and design, electronic media (e media) and in science; insufficient use is made of the specialist equipment in the telecommunications workshop. With the increased number of link courses provided to special schools, there is a need to ensure that effective arrangements are in place to monitor the appropriateness of the accommodation for SLDD.

2.17
The management arrangements in six of the curriculum areas inspected have at least more strengths than weaknesses.  They are particularly strong in art and design, but weaknesses outweigh strengths in ICT and in engineering.

2.18
Appropriate measures have been implemented to strengthen the financial position of the college.  These measures include stringent financial controls and reporting mechanisms, and the delegation of budget planning to curricular heads of centre.

2.19
College governance is good; the governors are committed to the success of the college, and to ensuring that the needs of the local economy are met.  They are fully involved in the college development planning process, and have played an important role in determining the seven strategic objectives of the college development plan (CDP).  Although, the main focus of the CDP has been to ensure a sustainable financial future for the college, it is not focused sufficiently on the quality of the provision for students.  The strategic themes do not state explicitly the importance of good quality education and training, nor the skills and competences that students should develop on their courses.

2.20
The quality of management information is variable.  Although reliable information is provided on levels of college efficiency, the quality of management information on the levels of the achievements by students is poor in most vocational areas.

2.21
The college has implemented satisfactory procedures to review and evaluate the quality of the full-time and the main part-time courses.  Although the teaching staff has received initial training in how to manage course reviews, more needs to be done, to develop competence of the staff in making evaluative judgements on the quality of teaching and learning, and to ensure that appropriate emphasis is placed on the standards and outcomes achieved by students.

2.22
The college has good links with external stakeholders, including industry, community groups and with local schools.

PART TWO

3.
STANDARDS AND OUTCOMES
3.1
The standards achieved by the students are good or better in 64% of the courses inspected, and excellent in 14%.  In these courses, students are well-motivated, they respond well to the high standards set by the tutors, and are enthusiastic about their work.  They have satisfactory or better vocational skills and are well-informed about their progress.  Weaknesses outweigh strengths in the remaining courses, and the AVCE course in engineering has significant weaknesses.  Where students are poorly motivated, their assignments do not meet industry-standards, and they do not make sufficient progress in their work.  Most students achieve satisfactory or better standards in literacy and numeracy to support their work.  The quality of the written work of a minority of students is poor and more action is needed to support these students.

3.2
The level of retention, over the last three years, for the courses inspected, is modest at 64%.  Retention rates, however, vary considerably across the courses inspected, and range from excellent to very poor.  They are mostly excellent in the art and design courses.  The average retention rate on the AVCE double award courses inspected is poor at 53%, and particularly so in ICT and engineering where it is 51% and 40% respectively.  Retention on the single award course in ICT is unacceptable; none of the 41 students enrolled completed the course.  Retention rates on the part-time higher education courses range from 89% on the CIM postgraduate diploma in marketing, to 62% on the Higher National Certificate (HNC) in computing.  The level of retention on the HE Access course is poor at 58%.  Although the senior management team (SMT) has recently identified retention as a key area for improvement throughout the college, the arrangements to monitor retention across the college are inadequate.

3.3
Although the average success rates for the courses inspected range from excellent to satisfactory, they are mostly excellent at 92%.  On most courses inspected, nearly all the students who completed, were successful in gaining their qualification.  Four of the courses, namely the AVCE single award in business, the advanced diploma in e media, and the national certificate in telecommunications, all maintained a success rate of 100%.  Success rates are satisfactory on the CIM advanced certificate and postgraduate diploma courses, the intermediate GNVQ in ICT, and the HNC in telecommunications.

3.4
The levels of achievement on the essential skills courses in literacy and numeracy have improved in recent years.  There has been a marked increase in the numbers of learners achieving success both in the new adult literacy qualifications and in the ESOL qualifications.

3.5
Progression to higher education and employment is good for students who complete their courses, particularly in the AVCE double award course in business.

3.6
The analysis of the student questionnaires, completed prior to the inspection, indicates that most of the students enjoy being at the college and that they find their work interesting and challenging.  The key features, highlighted by nearly all students, include their feeling safe and secure in the college, the harmonious staff student relationships, the good access to the learning resource centre, and the students being kept well informed about the standards on their course.  Only a significant minority of students, however, stated that there was a good range of extra-curricular activities, and that there were good links between their course and work-experience.  A frequent issue raised by a significant minority of students was the college’s poor facilities for relaxation with other students.
4.
QUALITY OF TEACHING AND LEARNING
4.1
The good or excellent relationships between staff and students are a feature of all the courses inspected.  They are particularly good in art and design, the CIM courses, essential skills, the certificate in foundation studies HE Access course, and SLDD courses, where lessons are often characterised with good humour and enjoyment.

4.2
The college has been particularly successful in widening access and increasing the participation rates of learners, who are often under-represented in further and higher education.  This success is mostly due to the extensive provision of essential skills courses, ESOL courses, the certificate in foundation studies HE Access course and the increasing links that have been established with special schools.  Students with learning difficulties and disabilities (SLDD) are integrated effectively into mainstream courses.

4.3
The college provides a satisfactory range of courses that matches most students’ aspirations and capabilities.  Nearly all full-time students on level 3 courses, undertake additional studies, in line with the spirit of the Curriculum 2000 (C2k) initiative.  In most vocational areas, the students who study the double award AVCE, are offered a satisfactory choice of single or part award AVCEs in business, ICT, and media.  A minority of students on vocational programmes take a General Certificate of Education (GCE) Advanced Subsidiary (AS) or Advanced Two (A2) in psychology.  There are significant weaknesses, in the planning of the media course, where students in year one and year two take different vocational units in a combined class.  It is a significant shortcoming that no work-experience is provided for full-time students in any of the vocational areas inspected.

4.4
The curriculum is well-planned for most vocational areas.  It is particularly good in art and design, and on the HE Access courses, where most students have an excellent choice of optional units.  There are weaknesses in curriculum planning for students on the AVCE in engineering:  the programme lacks coherence and progression; the students attend college on only three days each week and they have no expectation that they will undertake additional study outside the college.  The students, studying for the HNC courses in computing and telecommunications, are not provided with sufficient opportunities to take industry-standard qualifications, such as those awarded by the Cisco Networking Academy or Microsoft.

4.5
The quality of the provision in telecommunications is not of the standard to be expected of the college’s status as a centre of excellence in telecommunications.  The shortcomings, identified by this inspection, need to be addressed immediately.

4.6
With the exception of the intermediate GNVQ course in ICT, and the Jobskills programmes, there is no planned provision for full-time students to develop and gain accreditation in the key skills of application of number and communication.  The college reports, that its recent decision to withdraw this provision, was due to the low levels in the students’ participation and achievement.  There has been no systematic monitoring or assessment of the students’ achievements across the college.  Although, the college provides General Certificate in Secondary Education (GCSE) classes, in English and mathematics for students who have not achieved a grade C, or better in these subjects, attendance is optional, the overall level of provision is inadequate, and more needs to be done, especially for those students wishing to progress to higher education.

4.7
A total of 101 lessons was observed during the inspection.  The quality of teaching and learning was good or better in 81% of the lessons inspected.  There were significant strengths in 17% of the lessons.  The quality of teaching is particularly strong in art and design, where nearly all lessons have significant strengths.  In contrast, the majority of teaching on the AVCE in engineering has more weaknesses than strengths.  Most lecturers plan their lessons effectively, have formulated clear learning objectives, and make good use of a range of teaching methods that both challenge and interest the students.  Weaknesses outweighed strengths in just under 20% of the lessons inspected.  In these lessons, the lecturers use a narrow range of teaching methods and much of the teaching is dull and routine.

4.8
The arrangements for the assessment of students’ work and the monitoring of their progress, are both good in nearly all vocational areas.  The assignments are typically well-structured and challenging, and provide students with good opportunities to develop and apply their knowledge and understanding of their vocational work.  The students’ performance is carefully tracked by the course tutors, and with a few exceptions, the students receive good feedback from their tutors.  The assessment and internal verification procedures, however, lack rigour, on the AVCE in engineering.  There is insufficient evidence, for example, that students have met the awarding body’s assessment criteria.

4.9
The college has effective arrangements to support SLDD.  The co-ordinator for SLDD has implemented well-planned initial assessment procedures, and tutors are provided with relevant information about the nature and extent of identified learning difficulties.

4.10
The arrangements for the pastoral care of students are mostly good.  The students on full-time courses have good access to weekly timetabled tutorial classes, and individual student learning agreements (ISLAs), are implemented across all the vocational courses inspected.  The college has established a suitable child protection policy and implemented comprehensive procedures to meet the requirements of the Department of Education’s circular 1990/10, ‘Pastoral Care in Schools:  Child Protection’.  Appropriate staff from the college have been identified, and there has been college-wide staff development, for both newly-qualified and experienced tutors.  Although the name of the designated child protection officer is highlighted in the student guidebook, college noticeboards do not give sufficient guidance to students on the support that is available within the college, and from outside agencies.

4.11
The college learning resource centre is well-stocked with careers reference texts and relevant computer software.  The students receive effective support in their applications to higher education institutions.  The overall provision of careers education and guidance, however, is fragmented and lacks coherence, and models of good practice, such as those, in art and design, are not shared across the college.  More work is needed, in most vocational areas, to implement an integrated careers education programme to improve the students’ career management and employability skills.

4.12
All full-time lecturers are suitably qualified and experienced, and most are deployed appropriately.  In recent years, the college has been well represented on external curriculum development projects.  The college also makes good use of part-time lecturers with current and relevant industrial experience.  Although, there is a mentoring system to support recently-appointed members of staff, more needs to be done to support these lecturers in their lesson planning and assessment strategies.

4.13
During the past six months, the college has made significant progress in its efforts to introduce the use of ILT across the curriculum.  A network manager has been appointed, there is good provision of interactive whiteboards across the college, the targets set by DEL for staff and student access to networked computers have both been exceeded, and a significant investment has been made in the purchase of fixed-point data-projectors and a virtual learning environment (VLE).  In addition, a development team, comprising curriculum champions, has been established to embed the use of ILT across the college, through an internal curriculum development project.  However, the use of ILT by lecturers to support teaching and learning, is still at an early stage of development.  Access to ILT equipment in the curriculum areas of art and design and HE Access is poor.  Most lecturers use the college intranet to make materials available for students, and a small minority makes use of the college website for similar purposes; however to date, only one group of students makes regular use of the VLE.  The lack of sufficient clarity in the definition of the roles and responsibilities of the staff involved in embedding the VLE across the curriculum is hindering progress in the use of ILT.

4.14
Almost all full-time lecturers have completed their ICT training to level 2.  The provision of level 3 training is poor and the staff development in ILT is mostly inadequate.  Lecturers require additional training in the use of interactive whiteboards; very few have the necessary skills to use these learning tools effectively in the classroom.

4.15
The college learning resource centre is suitably furnished, and well-used, with extensive opening times including Saturday mornings.  There is an appropriate range of textbooks, periodicals, trade journals and computer hardware and software.  The provision includes ICT activities, group work and a quiet study area.  It is managed effectively, and the staff are suitably qualified to provide useful support and guidance to students. 

4.16
The quality of the accommodation in the college is generally satisfactory, and is well-maintained.  In spite of the recent difficult financial position of the college, appropriate measures have been implemented to improve the quality of the college estate.  The inspection has, however, identified weaknesses in the accommodation across a number of vocational areas.  These weaknesses include, the science laboratories, the e media suite and the mobile art classroom.  It is unsatisfactory, that little use is made of the specialist equipment in the telecommunications workshop.  With the increase number of link courses provided with special schools, there is a need to ensure the appropriateness of the accommodation for SLDD.

5.
MANAGEMENT AND LEADERSHIP 
5.1
Most of the curriculum areas inspected are well managed; five have more strengths than weaknesses, and one, art and design, has significant strengths.  The key features of the good practice include, the effectiveness of the leadership provided by course co-ordinators and head of centres, the collective planning and reviewing of the provision, by team members and their effective sharing of good practice.  A further characteristic of the good practice is the relevant and well-organised links with industry.

5.2
The management arrangements in two curriculum areas, engineering and ICT, have more weaknesses than strengths.  The management arrangements on the AVCE in engineering have significant weaknesses:  there are poor relationships between the head of centre and the SMT; there are inadequate links with industry, the course design and assessment are poor, and there is no evidence of effective action to address the poor levels of achievement.

5.3
The SMT comprises the Director, the deputy principal, and the five heads of department (HoD).  Two HoDs are responsible for designated curricular areas, a third is responsible for estates, marketing and services to students, and the other two HoDs are responsible for corporate services and finance respectively.  The middle management team comprises five heads of curriculum centres, the manager of the college business development centre and training organisation, and cross-curricular middle managers with cross-curricular responsibilities.  The Director has worked hard to ensure that business planning processes are suitably aligned to the strategic objective of the CDP.

5.4
Appropriate measures have been implemented to ensure the financial position of the college, following deficits incurred over a four year period since 1998.  These measures include stringent financial controls and reporting mechanisms along with the delegation of budgets to heads of curriculum centres.  These measures have been well managed and have resulted in a satisfactory surplus at the end of the 2002/03 financial year.  The college resources are mostly well-managed.  The college gross student staff ratio (SSR), for 2001/02 was in line with the average for the other colleges in Northern Ireland.

5.5
The governors are committed to the success of the college and to ensuring that the needs of the local economy are met.  In addition to the scheduled full board meetings, and sub-committees, the governors take part in weekend development seminars and various away days.  The attendance of the governors at all of these sessions is good.  They are fully involved in the college development planning process, and have played an important role in determining the seven strategic objectives of the CDP.  Most of the strategic objectives have been determined by the need to develop a sound and sustainable financial future for the college, and due attention has also been paid to the promotion of a culture of excellence within the college.  The CDP, however, is not sufficiently focused on the needs of the students:  the strategic themes do not state explicitly the importance of good quality education and training, nor of the skills and competences that students should develop on their courses.  The governors are well-informed about most elements of the college, for example, finance and auditing.  Reporting arrangements, however, on curriculum planning and the review of course outcomes are inadequate.

5.6
The quality of management information is variable.  Effective measures are in place to provide reliable information on student enrolments, staffing levels and measures of college efficiency, particularly the SSR.  The quality of management information on the levels of achievement obtained by the students, in most vocational areas, is poor and much of the information provided to the inspection team was inaccurate.  The transmission and analysis of accurate information on course outcomes, both good and poor, from a minority of heads of centre to the SMT, is inadequate, and undermines the college quality assurance procedures.

5.7
The college has implemented satisfactory procedures to review and evaluate the quality of the full-time and substantive part-time courses.  These reviews are initially presented to the relevant head of centre, who prepares a summary for the HoD who, in turn, distils the information and prepares a departmental quality improvement action plan.  There is variation in the quality of the summaries presented to the HoD.  The majority of summaries simply provide a list of the strengths and weaknesses of each course, and only a minority include an appropriate action plan.

5.8
The procedures for the review and quality assurance are generally well-aligned to the framework and guidance outlined in the first edition of the Education and Training Inspectorate’s (the Inspectorate) publication ‘Improving Quality:  Raising Standards’ (IQ:RS).  Although the teaching staff has received initial training in how to manage course reviews, more needs to be done, to develop staff competence in making evaluative judgements on the quality of teaching and learning, and in placing appropriate emphasis on the standards and outcomes achieved by students.  In addition, course teams are not provided with any feedback from the college’s Quality Committee, on the effectiveness of the reviews they have carried out.

5.9
The college has good links with external stakeholders.  The Director has been effective in ensuring that the college becomes increasingly more business orientated in order to support local economic development, and to reduce the dependency of the college on the DEL recurrent budget.  One specific outcome of this planning has been the merger, in April 2003, of the college business development unit with the training organisation funded by DEL; the new unit has adopted under the brand name of Connexus.  Ambitious targets have been set for Connexus to increase the income levels from the training programmes funded by the Government, and to contract training for private and public sector organisations.  There is evidence that already, these new arrangements have resulted in the development of partnerships with a wide range of organisations and agencies involved in economic development.

5.10
The college provides education and training programmes in 40 out-centres; the provision includes ICT courses, essential skills and leisure and recreation courses.  Good use is also made of the college mobile unit and laptop van to support provision in outreach centres.

5.11
The college maintains good links with local schools, and has expanded considerably its provision in a range of special schools, including its provision for young people with severe learning difficulties and disabilities.

PART THREE - REPORTS ON CURRICULAR AREAS
6.
CURRICULUM AREA:  ART AND DESIGN

Courses inspected:
Foundation Diploma, Art and Design


GCE AS and A2 Art and Design


GCE AS and A2 Critical Studies


GCE AS and A2 Photography

6.1.
INTRODUCTION

The foundation diploma in art and design is a one-year full-time, intensive programme and is also offered as a part-time programme over two years.  The main aim of the programme is to provide a basis for progression to related art and design courses in higher education.  The GCE programme includes a combination of GCE AS and A2 levels in art and design, critical studies, and photography.  There are 15 full-time students and seven part-time students enrolled on the foundation diploma, and 13 full-time students and four part-time students on the AS/A2 course.

6.2
MAIN FINDINGS
The main strengths are:

· the effective pre-entry guidance and recruitment of students on to courses which match their ability and aspirations;

· the consistently very good, and often excellent quality of the teaching; and

· the high levels of student achievement.

The main areas for improvement are the need for:

· better storage facilities for materials and equipment and a review of the extensive use of a poorly located mobile classroom;

· better ILT resources; and

· more specialist staffing for design-related aspects of the programme.

6.3
STANDARDS AND OUTCOMES
There are effective recruitment procedures in place for the GCE and foundation diploma programmes.  The students enrolled are appropriately qualified; they are well-motivated and the majority plans to progress to higher education.  Thorough pre-entry guidance ensures an appropriate match between the programme and the applicants’ abilities and aspirations.  The students have a good understanding of the structure of the programme and the arrangements for the assessment of their work; they value highly the tutors’ extensive, constructive feedback, which identifies and promotes progression in the students’ work.  The standard of work demonstrates the consistent development of the students’ ability to evaluate and direct their learning; this development contributes to their achievement of good standards.  The average retention and progression rates over the last three years, on the foundation diploma, are excellent at 100% and 95% respectively.  The success rate is good at 89%.  The average retention rate on the GCE AS level programme is good at 85%, and the success rate is excellent at 98%.  At A2 level, retention and success rates, for the GCE programme, are excellent at 92% and 100% respectively.

6.4
QUALITY OF TEACHING AND LEARNING

The distinctive, supportive ethos evident within this curriculum area, contributes much to the stimulating, welcoming environment.  The excellent relationships at all levels enable very good support for a diverse range of learners, including, school leavers and adults returning to study.  The experienced, well-motivated course team members collaborate in programme planning; they are mutually supportive and work hard to sustain and develop further the high level of provision.  The quality of the teaching is consistently very good and is often excellent; several of the lecturers are practising artists and this role provides an enriching dimension to their teaching.  However, there is a need to increase the access for students to specialist, design-related expertise to encourage progression to a broader range of higher education courses.  A wide range of teaching approaches is used, including frequent visits to local galleries; well-planned demonstrations of techniques and processes, and the use of carefully selected videos and printed materials in supporting learning.  This breadth of approach informs and influences the students’ work.  Although the provision of ILT resources is inadequate, there is good evidence of effective use of ILT to support teaching and learning.  Students and staff, for example, are compiling a departmental reference resource of still and moving imagery.  This resource was used to good effect by a student at AS level, who used a data projection to create layers of related, moving images on to a series of suspended shapes; a series of still images taken from this process demonstrates good progress in developing and refining ideas.  The assessment of the students’ work is regular and rigorous.  The range of assessment strategies used takes account of the students’ individual, prior achievements and experience, informs subsequent teaching, and builds the students’ self-confidence and motivation.  Substantial improvements have been made to much of the accommodation used for art and design.  However, storage for materials and equipment is inadequate, and the extensive use of a poorly located mobile classroom is inappropriate.  A skilled technician provides good technical support for staff and students.

6.5
MANAGEMENT AND LEADERSHIP
6.5.1
The individual courses are effectively co-ordinated and managed by subject tutors, the work of the whole curriculum area is led by one lecturer.  The level of co-ordination and administration across the curriculum area, including the personal tutoring of students, is overly demanding; there is consequently a need for a more equitable allocation of co-ordination and administration duties at this level.  The team’s continuous evaluation of the quality of programmes ensures the consistent high level of provision.

6.5.2
The inspection confirms that the self-evaluation procedures for art and design are implemented rigorously and effectively.  The findings in the self-evaluation report match the findings of the Inspectorate.

6.5.3
The quality of the provision within art and design is very good.  The leadership is effective and efficient in ensuring that the students’ needs are met, and that the students make appropriate progress; the standards achieved are very good and the curriculum takes due regard of local circumstances.
6.6
Table of Results
	Completion Year
	2000/01
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	Foundation Diploma Art and Design
	11
	11
	10
	100
	91
	13
	13
	12
	100
	92
	13
	13
	11
	100
	87

	GCE AS Art and Design
	8
	8
	8
	100
	100
	13
	13
	12
	100
	92
	13
	13
	12
	100
	92

	GCE A2 Art and Design
	6
	6
	6
	100
	100
	5
	5
	5
	100
	100
	4
	4
	4
	100
	100

	GCE AS Critical Studies
	6
	6
	4
	100
	67
	5
	4
	4
	80
	100
	9
	7
	6
	78
	86

	GCE A2 Critical Studies
	6
	6
	6
	100
	100
	5
	4
	4
	80
	100
	4
	4
	4
	100
	100

	GCE AS Photography
	8
	7
	7
	87
	100
	14
	9
	9
	64
	100
	19
	14
	14
	74
	100

	GCE A2 Photography
	8
	7
	7
	87
	100
	7
	6
	6
	86
	100
	5
	4
	4
	80
	100


a - number of students enrolled in first year of the course
b - number of students who completed the course
c - number of students who gained the full award
d - Retention (%)
e - Success (%)

7.
CURRICULUM AREA:  BUSINESS AND MANAGEMENT

Courses inspected: 
AVCE in Business (double and single award)/Advanced 
GNVQ Business


CIM Advanced Certificate in Marketing (evening only)


CIM Postgraduate Diploma in Marketing (evening only)

7.1
INTRODUCTION
The college’s main provision of business courses at level 3 is the double award AVCE in business.  Enrolment levels are satisfactory with 21 first-year and 17 second-year students.  Most of the students supplement the AVCE double award in business with a AVCE single award in ICT.  Nearly all of the remaining students take AS/A2 in psychology as an additional course.  The single award AVCE in business is offered to students from a wide range of vocational areas as an addition to their double award programme.  The main provision of level 4 courses in business, is the CIM part-time advanced certificate and postgraduate diploma courses; enrolment levels on both these courses are good, at 17 and 25 students respectively.  Almost all students are full-time employees who work in marketing management.

7.2
MAIN FINDINGS
The main strengths are:


AVCE


· the effective induction and tutorial programme for students;

· the quality of course assignments; and

· the good or better success rates on both courses and evidence of improving levels of retention on the double award course.

CIM

· the good or excellent teaching and learning;

· high levels of retention rate on both courses; and

· the good standards of student work.

The main areas for improvement are:
AVCE

· the retention on the single award courses in business;

· the opportunities for the students to discuss and debate important issues in business and finance; and

· the coherence of the approach to course review and evaluation.

CIM
· the provision of support for students on the postgraduate course in preparation for their examinations;

· the course success rates; and

· the cognisance taken in the review and evaluation procedures of national pass rates.

7.3
STANDARDS AND OUTCOMES

7.3.1
The AVCE course is well designed to ensure that the students on the first year of the course develop a broad range of business skills, which are developed further through a good range of specialised units in the second year.  The students’ standards of work are in line with the requirements for the AVCE programme.  They have a good understanding of important concepts in business, finance and economics, including contract law and market planning.  The attendance at lessons is mostly good for the double award course, but is poor for the single award.  The students’ written work is mostly satisfactory, although many of the assignments have minor secretarial errors that have not been corrected by the tutors.  The students have good ICT skills and they make, for example, effective use of a wide range of office and presentation applications in their coursework.  They have a good understanding of the assessment requirements of the AVCE, and are well-informed about their progress.  Most are well-motivated and plan to apply for higher education courses in business and related areas.  The average rate of retention over the last three years, on the double award, is modest at 65%.  The level of retention, however, has improved steadily, and in 2003, it was good at 83%.  The level of student retention rate on the single award in business, however, is poor at 50%.  The average success rates on the double and single award courses in business are excellent at 94% and 100% respectively.  The levels of student progression are excellent; nearly all who complete their course, progress to higher education or employment.

7.3.2
Students on the CIM courses are given the option of taking all four modules in one year, or of taking the options over a longer period of time.  Most students enter the postgraduate diploma course with the advanced certificate course.  All of the students are well-motivated and their attendance is mostly good, particularly on the postgraduate diploma course, where full attendance is the norm.  They achieve good standards in their work.  Students on the advanced certificate course develop a good understanding of the main operational aspects of marketing communications; those on the postgraduate diploma course are able to synthesise effectively, complex business models in strategic marketing management.  Although students on the advanced certificate course are confident that they are on target to meet their assignment deadlines, students on the postgraduate programme need more support for their examinations in semester one.  The average retention rates on the advanced certificate and the postgraduate diploma are good, at 86% and 89% respectively.  The average success rates for both courses are generally satisfactory; on the advanced certificate, they are consistently between one and seven percentage points below the United Kingdom norm.  Success rates on the diploma course vary significantly from 14% above to 20% below the norm, though for most examination entries they are three to seven percentage points below the norm.

7.4
QUALITY OF TEACHING AND LEARNING

7.4.1
The quality of the students’ learning experiences on the AVCE course is mostly good.  The tutors are well-prepared and most lessons have clear learning objectives.  The main form of teaching is whole-class teaching, with question and answer sessions.  Although this is mostly well managed, on occasions, a minority of students do not pay sufficient attention and distract the work of other students.  Some use is made of group work and case studies; more needs to be done, however, to provide students with adequate opportunities to develop their skills of discussion and argument.  Although the use of ILT to support and enhance learning is at an early stage, the tutors are making good progress, for example, through effective use of multi-media presentations and on-line assessment activities.  The induction arrangements are good and are supported by an effective timetabled tutorial programme.  Industrial links are well-developed; the students are provided with a good range of industrial visits that are integrated effectively into the assignment programme.  The planned introduction of the Council for the Curriculum, Examinations and Assessment (CCEA) certificate in business enterprise for the second year students is a welcome development.  The assignments are well-designed and provide the students with good opportunities to develop and apply their understanding of important issues in business.  Although work is marked to the appropriate standards, the written feedback provided does not provide students with sufficient guidance on how they could improve their work.  The tutors are hard-working and committed, and all are well-qualified specialists.  The teaching accommodation is mostly good and students have good access to industry-standard computer hardware and software.

7.4.2
The quality of teaching on the CIM courses ranges from good to excellent; it is mostly excellent.  The relationships at all levels are excellent and lessons are characterised with good humour.  The lessons are well-planned and the tutors supplement effectively, the CIM training materials with a good range of relevant learning resources.  The teaching is lively, and appropriate attention is given to the students’ employment roles in marketing.  Whole-class teaching is managed effectively: clear exposition is supported with skilful questioning and provides students with excellent opportunities to discuss important issues in marketing management.  Good progress has been made in using ILT to support learning.  The lecture notes, for example, are sent to students by e-mail in advance of their lessons, and some learning resources are being developed on the college VLE.  The course team is well-qualified, and extensive use is made of part-time tutors with relevant experience in marketing management.  The quality of teaching accommodation is satisfactory, although the provision of ILT hardware is inadequate.

7.5
MANAGEMENT AND LEADERSHIP

7.5.1
The AVCE and CIM courses are well-managed.  Effective action has been taken, for example, to improve retention on the double award AVCE course, though more work is needed to address retention on the single award.  The monthly team meetings of the AVCE course tutors are planned efficiently, and effective procedures are in place to monitor and review the progress of the students.  Although the course teams complete annual reviews in accordance with the college quality assurance procedures, they are mostly descriptive, and contain little evaluation of the quality of learning and the standards of the students’ work.  The analysis and use of statistical data in the reviews is inadequate, particularly those related to the achievements of the students.  With the CIM programme, there is a need to ensure that appropriate action is taken to benchmark the students’ performance, in the December and June examination results, with the national average figures.

7.5.2
The quality of the provision, within the areas inspected in business and management has many strengths.  A few areas for improvement need to be addressed if the curriculum area is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstances.

7.6
Table of Results
	Completion Year
	2000/01*
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	AVCE (Double Award) in Business/

Advanced GNVQ Business for 2000/01
	27
	14
	14
	52
	100
	21
	13
	13
	62
	100
	24
	20
	17
	83
	85

	AVCE (Single Award) in Business
	
	
	
	
	
	15
	7
	7
	47
	100
	21
	11
	11
	52
	100

	CIM Advanced Certificate in Marketing
	15
	13
	12
	80
	92
	12
	10
	6
	83
	60
	22
	19
	8
	86
	42

	CIM Postgraduate Diploma in Marketing
	 16
	 13
	 8
	 81
	 61
	 19
	17 
	8
	 94
	 47
	 22
	 21
	10
	 96
	 48


a - number of students enrolled in first year of the course
b - number of students who completed the course
c - number of students who gained the full award
d - Retention (%)
e - Success (%)
8.
CURRICULUM AREA:  ENGINEERING

Courses inspected:
AVCE in Engineering


Edexcel National Certificate in Telecommunications Engineering 
(day release)


Edexcel HNC in Telecommunications Engineering (day release)
8.1
INTRODUCTION
8.1.1
The college is recognised by DEL as a centre of excellence for telecommunications.  It provides the AVCE course in engineering, the Edexcel national certificate and the Edexcel HNC in telecommunications.  Recruitment to the full-time AVCE course over the last three years has been steady, with an average enrolment of approximately 16 students per year.  At the time of the inspection, there were only nine students in year one and seven in year two.

8.1.2
All of the students on the national certificate are employed by British Telecom; they follow the course to meet the underpinning knowledge requirements of their modern apprenticeship programme.  Since 1999/2000, recruitment has been good, with at least 16 students enrolling each year.  During the first year of the course, the students attend the college on a block-release basis, and in the second year they attend one day each week.  At the time of the inspection there were 16 students in year one and 17 in year two.  Recruitment to the HNC course has fallen significantly over the last three years, as a result of the downturn in the telecommunications industry, and by the time of the inspection, there was only a first year cohort of nine students.

8.2
MAIN FINDINGS
The main strengths are:

The AVCE in engineering

· the good relationships between the students and the lecturers; and

· the good range and combination of mechanical and electrical/electronic units.

The telecommunications courses

· the excellent success rates on the national certificate course;

· the effective involvement of  employers in the design of the courses; and

· the good range of teaching approaches on the HNC course.

The main areas for improvement are:

The AVCE in engineering

· the standards of student work and retention rates;

· the effectiveness of teaching approaches;

· the effectiveness of the planning of the students’ programme of learning; and

· the assessment and internal verification arrangements.

The telecommunications courses

· the retention rates on both courses;

· the teaching approaches on the national certificate course; and

· the pace of work of a significant minority of the students on the national certificate course.

8.3
STANDARDS OF AND OUTCOMES

8.3.1
Although there are good relationships between lecturers and students, most of the students on the AVCE course are poorly motivated and are unclear as to the progression opportunities to employment or higher education.  In the majority of the lessons, the students work at a slow pace and do not achieve the standards of work of which they are capable.  The students’ practical craft skills at technician level for industry are underdeveloped.  The majority of the students’ projects and assignments do not include sufficient work at industry standard.  Most students are developing their numeracy and ICT skills to a satisfactory level, but a significant minority lack confidence when discussing their work, and their assignments contain many spelling and grammatical errors.  The average retention for the last three years is poor at 40%; the success rates for the same period are good at 88%.  It is unsatisfactory that only seven of the 30 students recruited on to the AVCE engineering course, over the last two years, successfully completed the course.

8.3.2
Most of the students on the national certificate and HNC courses are well-motivated, develop mature working relationships with their lecturers, and have excellent attendance and timekeeping records.  They have a good understanding of their training programme and career opportunities within the telecommunications industry.  The standards of most of the students’ work are satisfactory or better.  The students on the HNC course are developing a good knowledge and understanding of telecommunications networks and business management skills, including network access techniques, network devices, financial planning, and costing techniques.  In contrast, however, a significant minority of the students on the national certificate course work at a slow pace, and do not make appropriate progress in their learning.  Most of the students develop their numeracy, literacy and ICT skills to an appropriate level.  The average retention and success rates on the national certificate course over the last three years, are modest at 67% and excellent at 100% respectively.  Over the same period, the average retention and success rates on the HNC course are modest at 64% and satisfactory at 77% respectively.

8.4
QUALITY OF TEACHING AND LEARNING

8.4.1
Students on the AVCE double award course are provided with a good combination of mechanical engineering and electronic/electrical engineering units.  They also take six units from the engineering specification to broaden their knowledge and skills in technician engineering.  There are, however, weaknesses in the planning of the students’ programme of learning.  The sequence, for example, in which the students undertake a number of subjects is inappropriate, and as a result, they are unable to build effectively on prior learning and achievement.  In addition, the students are timetabled for only three days each week, with little expectation that they will undertake additional study outside the college.  The majority of the lessons have more weaknesses than strengths.  These lessons are poorly planned and the range of teaching approaches is narrow.  The learning activities do not sufficiently challenge the students to develop their knowledge and skills to industry-standard. In addition, there is no programme of visits to industry or work-placements, to enhance the students’ understanding of engineering.  Students without a grade C pass in each of English and mathematics at GCSE level, are provided with the necessary support to enable them to work towards these qualifications.  Although the students are provided with appropriate opportunities to develop their mathematical and ICT skills within their vocational units, there are no effective strategies to ensure the continual development of the students’ communication skills.

8.4.2
The national certificate and HNC courses provide the students with a good range of units to meet the needs of the telecommunications industry.  These include telecommunications principles, networking, mathematics, and software programming.  The quality of the teaching and learning ranges from good to satisfactory.  On the HNC course, the lecturers provide the students with well-planned and challenging learning experiences.  They make effective use of a good range of appropriate teaching approaches, which include whole-class teaching, questioning, demonstration, and one-to-one support.  In the majority of the lessons on the national certificate course, the range of teaching strategies is too narrow, and the learning activities are not well matched to the students’ abilities.  As a result, a significant minority do not make appropriate progress in their learning.

8.5
MANAGEMENT AND LEADERSHIP

8.5.1
The quality of the management and leadership ranges from satisfactory to poor across the courses inspected.  The national certificate and HNC courses are well co-ordinated; there is effective communication with students’ employers, and the courses are designed to meet the employers’ needs.  However, the provision of specialist professional qualifications in networking and software engineering within the HNC course is underdeveloped.  There are also significant weaknesses in the management of the AVCE course in engineering; there is insufficient planning and monitoring to ensure that the students achieve good standards and outcomes, and the marking and internal verification of the students’ assignments fail to identify shortcomings in the students’ portfolios of evidence in meeting the awarding body’s assessment criteria.  The quality of the accommodation is generally good, but, the utilisation of specialist equipment, particularly the telecommunications training equipment, and the use ILT to enhance and support teaching and learning, is poor.  The quality assurance procedures, across the courses inspected, are weak.  The annual course review and evaluation reports lack rigour, particularly in the evaluation of standards and outcomes, and of the quality of the teaching and learning.  The main areas for improvement are not clearly identified, nor is appropriate action taken.

8.5.2
The quality of the telecommunications engineering provision, within this college, has a range of strengths, which can be built upon; a particular strength is the links with employers in the telecommunications industry.  There are, however, shortcomings in many important areas of this provision, which is, therefore, not of a standard to be expected of a centre of excellence.  These shortcomings need to be addressed immediately.  The quality of the AVCE engineering provision has very few strengths, which can be built upon.  There are significant shortcomings in most of the important areas of this course, and these need to be addressed urgently, if the college is to meet as fully as possible the needs of all the students and to respond effectively and efficiently to local circumstances.

8.6
Table of Results

	Completion Year
	2000/01
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	AVCE in Engineering*
	13
	10
	8
	77
	80
	18
	7
	7
	39
	100
	12
	0
	0
	0
	0

	Edexcel National Certificate in Telecommunications Engineering
	16
	13
	13
	81
	100
	45
	25
	25
	56
	100
	15
	13
	13
	87
	100

	Edexcel HNC in Telecommunications Engineering
	64
	34
	33
	53
	52
	16
	12
	2
	75
	13
	17
	16
	13
	94
	76


* in 2000/01 this was BTEC national diploma in engineering

a - number of students enrolled in first year of the course

b - number of students who completed the course

c - number of students who gained the full award

d - Retention (%)

e - Success (%)

9.
CURRICULUM AREA:  ESSENTIAL SKILLS

Courses inspected:
Adult Literacy


Adult Numeracy


English for Speakers of Other Languages (ESOL)

9.1
INTRODUCTION

At the time of the inspection, Castlereagh College provided almost 40 different essential skills classes each week.  Approximately half of these take place in out-centres.  The majority of learners attend one class, although a small number attend both literacy and numeracy and a small number attend more than one ESOL class.  The college also provides an externally accredited certificate in adult literacy support.

9.2
MAIN FINDINGS

The main strengths are:

· the good leadership, good team-work and well-managed provision;

· the quality of the teaching, the commitment of the tutors and the positive and encouraging climate for learning which they create; and

· the increasing enrolments, and the marked rise in the numbers of adults achieving success in the new adult literacy qualifications.

The main areas for improvement are the need for:

· better use of the initial assessment outcomes and better differentiation of learning, to ensure that all the learners are adequately challenged;

· greater emphasis on helping the learners to apply their mathematics and language in a range of contexts and for a variety of purposes; and

· greater use of ILT, both as a teaching tool and as a medium for communication.

9.3
STANDARDS AND OUTCOMES

9.3.1
The vast majority of learners, who attend an essential skills class, are extremely well-motivated and have identified particular competences, which they want to develop.  Most of the learners are working at the upper end of entry level or at level 1; attendance at their respective classes has helped them to develop their self-confidence, to reactivate skills that have been dormant, and to enable them to take risks and attempt new activities to extend their learning.  The learners attending literacy classes are helped to extend their oral and written vocabulary; they learn to read and respond to short pieces of straightforward text, in which the meaning is explicit.  Few of them have strategies which they use to tackle more difficult vocabulary, or to explore more sophisticated text.  In a minority of classes, they are given opportunity to consolidate and extend their vocabulary, and to compose for themselves.  Most need more guided work in composing and shaping text for themselves, and applying their knowledge about language.

9.3.2
The work in the ESOL classes is well matched to the ability level of the students; the majority progress well, particularly in their spoken English; the more able also make good progress in their  ability to read and compose text.

9.3.3
The number of learners enrolled in literacy and numeracy classes has increased significantly since the introduction, by the DEL of the new Essential Skills Strategy.  Following the introduction of the new accreditation in the spring of 2003, the percentage of learners achieving an external qualification in literacy has doubled and is set to rise further this academic year.

9.4
QUALITY OF TEACHING AND LEARNING

9.4.1
The initial assessment practice, the tutorial time that is available to students, and the size of the classes, ensure that the tutors get to know well the ability and prior achievements of their learners, and the barriers to learning that they may face.  The tutors prepare carefully for their classes in the short- and longer-term, and provide good ‘at-the-elbow’ support; most of the learners work within the limits of their current capabilities; significant numbers of the more advanced learners are not adequately stretched.

9.4.2
In both literacy and numeracy classes, there is evidence of repetitive practising of skills and techniques, at the expense of applying mathematics and using language in more meaningful ways, in real contexts or to tackle actual everyday numerical problems.  Many of the learners need to develop greater versatility in their use of language and numeracy, through handling a wider range of reading and writing, including ICT and screen-based work.  In numeracy classes, the learners need more opportunities to use calculators as a tool, to consolidate their understanding of mathematical concepts, and to extend their confidence and competence in solving problems.  The digital camera is used well to stimulate their interest in the activities undertaken and to celebrate their achievements.

9.4.3
The ESOL lessons are well-paced, and include a good balance between the teaching of new vocabulary and grammar points, and the consolidation of this learning in oral work, writing and reading.  The work is carefully differentiated to match the interests of the learners, and the range of ability and experience in the class.
9.5
MANAGEMENT AND LEADERSHIP

9.5.1
The head of centre and the team leaders with responsibility for literacy, numeracy and ESOL, provide good leadership and manage the provision well.  Useful structures are in place:  the regular meetings of the staff and of the team leaders, for example, have ensured that the tutors, almost all of whom are part-time, have quickly come to terms with the new curriculum and the new forms of accreditation; they have also provided opportunity for good professional support and dialogue.  There is evidence that the teams work well together, share resources, and are improving their own practice.  A significant number of the tutors have also participated in external staff development courses.

9.5.2
The self-evaluation report produced by the college is detailed in its description and explanation of the developments in essential skills.  It contains only slight evaluation of the achievements of the learners and their destinations.  Now that so much positive development has been achieved in establishing good structures and working practices within the curriculum area, it is timely to focus on the pedagogical issues raised by this report, the putting in place of appropriate quality assurance strategies, and the monitoring of the progression of the learners.

9.5.3
The quality of the provision, for essential skills in Castlereagh College has many strengths, particularly in terms of its leadership, the increased levels of external accreditation achieved by the learners, the quality of the teaching and the tutors’ handling of the new curriculum.  A few areas for improvement, particularly the balance of work within the literacy and numeracy classes, and a better match of work to the ability levels of the learners, need to be addressed if the college is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstances. 

9.6
Table of Results
	Completion Year
	2000/01
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	Essential Skills 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Adult Literacy
	71
	48
	6
	68
	12
	81
	71
	17
	88
	24
	157
	126
	62
	80
	49

	Adult Numeracy
	73
	53
	28
	73
	53
	74
	57
	33
	77
	58
	111
	92
	42
	83
	46

	ESOL
	46
	32
	6
	70
	18
	31
	20
	9
	65
	45
	38
	27
	15
	71
	56


a - number of learners enrolled
b - number of learners who completed the course
c - number of learners who achieved external qualification
d - Retention (%)
e - Success (%)
10.
CURRICULUM AREA:  HIGHER EDUCATION ACCESS
Course inspected:
The Queen’s University Belfast (QUB) Certificate in Foundation Studies (full-time and part-time)

10.1
INTRODUCTION

The certificate in foundation studies has been provided in the college since the late 1980s.  Over the years, the number of students enrolled has expanded significantly; currently there are 183 students enrolled.  Students can take the course on a full-time or part-time basis, they choose six modules, including one compulsory module in study skills.  The course attracts students from a range of backgrounds and geographical areas; there is a wide variation in the age, experience and previous academic achievement of the students.

10.2
MAIN FINDINGS
The main strengths are:

· the excellent relationships at all levels and the students’ high levels of motivation;
· the high levels of student enrolment and good flexibility of provision to meet the needs of a wide variety of students; and

· the standard of the students’ coursework and the rigorous and supportive marking and assessment of the completed assignments.

The main areas for improvement are the need to:

· monitor more closely, the planning and outcomes across all modules to ensure parity of expectation and standards in all aspects of the course;

· provide more opportunities for the students to explore, discuss and consolidate their learning through discussion and research;
· improve retention rates, which are poor at 58%; and

· improve access to ILT resources and the quality of teaching accommodation, especially the science laboratories. 

10.3
STANDARDS AND OUTCOMES

The course team works hard to provide flexibility of choice for the students in the modules from which they can choose.  Plans are in place to broaden the range of modules for the students who choose the part-time evening route.  A pre-access ‘Stepping Out’ course is also provided for those students, who need more support, prior to commencing the certificate in foundation studies.  The standard of the students’ coursework across all the modules, is always satisfactory, often good, and on occasions excellent.  The students are well-informed about progression routes to higher education.  The most popular choices among the current intake, are courses in the fields of nursing and initial teacher education.  The lecturers provide the students with good learning support and guidance, and encourage them to achieve appropriately high standards.  The marking and assessment of the completed assignments are undertaken rigorously and supportively, and the students are provided with helpful, personalised comments indicating where their work can be improved.  The individual tutors for each module maintain good links with the QUB in the design and moderation of coursework and examinations.  However, the internal course team needs to monitor more closely, both the planning and the outcomes across all the modules, to ensure parity of standards and expectation in all aspects of the course.  In the past three years the average retention rates for the Access course are poor at 58%.  They are good and satisfactory on the one year full-time and part-time courses at 82% and 73% respectively, but are consistently poor on the two year courses.  The average success rate is excellent at 90%.  The progression of students to higher education, employment and further education and training is satisfactory at 79%.

10.4
QUALITY OF TEACHING AND LEARNING

Relationships at all levels of the course are excellent; the learners value highly the support provided by their tutors, and the commitment and concern for the learners’ social and educational welfare.  Almost all of the learners are highly motivated, and respond enthusiastically to their learning tasks.  The quality of teaching is always satisfactory and often good.  The members of the course team are dedicated and hard-working.  They are suitably qualified, display good subject knowledge, and prepare thoroughly for the lessons.  They are committed to ensuring that their students achieve good academic standards; through working with a range of lecturers, the students experience a variety of styles and expertise.  The wide range of age and experience of the students creates a very interesting context for learning.  The best teaching takes advantage of this range, and challenges the students to extend their thinking, whatever the level of their starting point.  In the less successful, though competent teaching, the learning is more teacher-directed and results in the over-use of closed questioning and a slow pace.  These learners need more opportunities to explore, discuss and consolidate their learning through organising and sustaining discussions, formulating independent opinions, and researching and investigating collaboratively.  The classrooms are not conducive to an ethos appropriate to adult education.  The layout and furniture do not support opportunities for group work, collaborative study or personal study during non-contact time.  Two of the science laboratories require refurbishment and are not situated sufficiently close to the third science classroom, to facilitate efficient use of resources. Access to ILT resources is inadequate.
10.5
MANAGEMENT AND LEADERSHIP

10.5.1
The centre manager has a clear vision for the ongoing development and expansion of the course, and the co-ordinator is efficient and effective in her role.  The course team completes the annual review and self-evaluation in accordance with the college procedures.  The course review is comprehensive but overly descriptive; it does not focus sufficiently on the quality of students’ learning experiences.  Nevertheless, the inspection endorses some of the areas for improvement identified in the course review.  These include the need for improvements in accommodation, and the increased integration of ILT across all modules.
10.5.2
The quality of the provision, within the area inspected in this college has many strengths.  A few areas for improvement need to be addressed if the provision for foundation studies is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstances.

10.6
Table of Results

Certificate on Foundation Studies

	Completion Year
	2000/01
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	Access Full-time One year
	
	
	
	
	
	23
	20
	16
	87
	80
	33
	26
	25
	79
	96

	Access Part-time

One year
	32
	27
	27
	84
	100
	19
	13
	10
	68
	77
	13
	7
	6
	54
	86

	Access Part-time two years (day)
	40
	22
	19
	55
	86
	23
	8
	7
	35
	88
	16
	6
	6
	38
	100

	Access Part-time two years (evening)
	15
	7
	6
	47
	86
	28
	8
	7
	29
	88
	25
	12
	11
	48
	92


a - number of students enrolled in first year of the course
b - number of students who completed the course
c - number of students who gained the full award
d - Retention (%)
e - Success (%)
11.
CURRICULUM AREA:  INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

Courses inspected:
GNVQ Intermediate in ICT


AVCE (double award and single award) in ICT/Advanced


GNVQ IT 2000/01


HNC in Computing

11.1
INTRODUCTION
Enrolment on the AVCE double award, single award and the GNVQ intermediate programme has been consistently steady over the last three years; during this period, the average enrolment figure for the AVCE double award was 32, for the single award it was 15 and for the GNVQ intermediate programme it was 20.  Enrolment on the HNC programme has been variable over the last three years and is currently low with only nine first-year students and 13 second-year students.  The students are offered a satisfactory progression route from the GNVQ intermediate programme, to the AVCE and then to the HNC.

11.2
MAIN FINDINGS
The main strengths are:

· the good or better standard of work produced by the majority of students on all three courses;

· the good relations between staff and students; and

· the good retention rate on the GNVQ intermediate programme.

The main areas for improvement are:

· the retention rates on both the AVCE and the HNC courses;

· the effective use of ILT to support teaching and learning; and

· the development of stronger links with industry to enhance the quality of teaching and learning across all the programmes.

11.3
STANDARDS AND OUTCOMES

The majority of students on all the programmes inspected, produce work of a satisfactory or better standard, and are making satisfactory progress in their vocational units.  The students on the GNVQ intermediate programme are learning to design, create and manipulate databases and spreadsheet models.  Those on the AVCE programme can carry out effective research, and produce an appropriate specification for a complete ICT system, to meet identified user requirements; those on the HNC programme can create and normalise relational databases.  The majority of students achieve satisfactory or better levels of attendance across all three programmes.  Relationships between the staff and students are almost always good and the students benefit from the high levels of support they receive in practical lessons.  The majority of students demonstrate good oral and satisfactory written communication skills.  Over the last three years, the average rate of retention across the programmes inspected varies from good to poor; it is good for the GNVQ course at 83%, modest for the HNC at 62% and poor for the AVCE double award at 51%.  The level of student retention rate on both the HNC and AVCE programmes has been declining steadily over the last three years.  It is unacceptable that, of the 41 students enrolled on the AVCE single award over the last two years, none completed the course.  Although the course team reports that students lack motivation for the single award option, more needs to be done to address this issue.  Success rates on the other courses, over the last three years, vary from satisfactory to excellent; they are excellent on the HNC and the AVCE double award at 94% and 98% respectively, and satisfactory on the GNVQ intermediate programme at 76%.  The levels of progression are variable:  almost all of the students completing the AVCE double award, progress to higher education or employment, but only one-third of the students on the GNVQ intermediate programme progress to a higher level course.
11.4
QUALITY OF TEACHING AND LEARNING

11.4.1
In just over two-thirds of the lessons inspected, the quality of teaching and learning has more strengths than weaknesses; in the remainder, weaknesses outweigh strengths.  In the better lessons, tutors set clear learning objectives for the students, expect high standards of work, and make effective use of an appropriate range of teaching strategies.  In the remaining lessons, there is too much whole-class teaching, students are not challenged sufficiently, and the pace of learning is slow.  In a small number of lessons, there is poor classroom management and students do not remain sufficiently engaged in the practical activities.  In the AVCE double award and the HNC programme, there is insufficient planning to ensure that students, with relevant prior qualifications or experience make appropriate progress in their learning.  Induction arrangements are effective and timetabled tutorial sessions are provided for the students.  However, a minority of lecturers need further training to provide more effective student support, during tutorial sessions.  The lecturers make good use of the college intranet as a repository for learning materials, and some good use is made of the college website for similar purposes.  However, a minority of lecturers make ineffective use of ILT equipment, including interactive whiteboards, to support the teaching and learning; there is too much demonstration using the data-projector, and there is inadequate challenge provided for the students.  Current enrolment on the HNC is low, with the result that the first-year and second-year groups have had to combine to complete certain units.  This arrangement, while pragmatic, restricts the flexibility to schedule units in the most appropriate sequence.  The students on the HNC programme are not offered sufficient opportunities to take appropriate industry-standard, proprietary qualifications.  

11.4.2
The quality of assessment across the programmes is good; almost all assignments are well-designed and provide appropriate challenge for the students.  In addition, students are provided with good feedback on how to improve the quality of their work.  There is good peer support on the GNVQ intermediate programme, and a small number of students are able to develop their database skills beyond the requirements of the assignment tasks.

11.4.3
Lecturers on all three programmes are well qualified; however, the majority lack recent industrial experience.  There is a need to develop increased links with industry to enhance the quality of the learning experience for the students.  There is insufficient support for new lecturers, particularly in sharing of materials and expertise.

11.5
MANAGEMENT AND LEADERSHIP

11.5.1
The course co-ordinators carry out their administrative duties effectively.  They hold regular team meetings and monitor student progress closely.  Although the AVCE and GNVQ team members work well together in planning provision, there is insufficient sharing of expertise and good practice.  The course teams carry out course reviews in line with the college’s quality assurance procedures, but the reviews tend to be too descriptive and do not make sufficient use of statistical data to identify and address issues, such as the poor retention.  The action plans do not reflect adequately the areas for improvement identified in the review process.

11.5.2
The quality of the provision, within the areas inspected in ICT, has some strengths which can be built upon.  However, there are shortcomings in many important areas of this provision, and these need to be addressed immediately if the college is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstances.

11.6
Table of Results
	Completion Year
	2000/01*
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	GNVQ Intermediate in ICT
	22
	20
	19
	91
	95
	19
	15
	10
	79
	66
	18
	14
	8
	77
	57

	AVCE double award in ICT/Advanced GNVQ IT for 2000/01*
	21
	13
	12
	62
	92
	28
	14
	14
	50
	100
	46
	21
	21
	46
	100

	AVCE single award in ICT
	-
	-
	-
	-
	-
	13
	0
	0
	0
	0
	28
	0
	0
	0
	0

	HNC in Computing
	9
	8
	7
	89
	87
	26
	19
	19
	73
	100
	18
	6
	5
	33
	83


a - number of students enrolled in first year of the course
b - number of students who completed the course
c - number of students who gained the full award
d - Retention (%)
e - Success (%)
12.
CURRICULUM AREA:  MEDIA AND COMMUNICATION
Course inspected:
Advanced Diploma in e media

12.1
INTRODUCTION
The advanced diploma in e media is a one-year level 3 course.  The course is offered in partnership with Synergy, an e media software company based in Belfast.  The course attracts a good number of mature students, as well as students from post-primary schools in the greater Belfast area.  This is currently the third and final year of the diploma, the college hopes to offer the Edexcel National Diploma in Media (e media) in 2004/05.  Initial recruitment to the course was good, however, enrolments have fallen by approximately 25% over the last two years.  Thirteen students are currently enrolled on the course.

12.2
MAIN FINDINGS
The main strengths are:

· the excellent success rates;

· staff and students have good access to industry-standard hardware and software; and

· the effective development of the students’ practical ICT and e media skills.

The main areas for improvement are:
· the rate of  retention;

· the teaching accommodation and the technical support for the Apple Macintosh computers; and

· the review procedures for the marking and internal verification of students’ work.

12.3
STANDARDS AND OUTCOMES

Students on the advanced diploma are offered an appropriate range of subjects, and are developing a good range of practical ICT and e media skills, using industry-standard hardware and software.  Students can develop and manipulate vector graphics effectively; can use and mix different colour schemes electronically, and can develop animation and digital video clips to a good standard, using digital video techniques.  They make good use of the Internet to search for information on a range of topics, and can discuss their findings and integrate the information effectively into their assignment tasks.  The students’ written and oral communication skills are good, and they demonstrate a good understanding of the key concepts.  There is a need, however, for all the students to develop skills to analyse and evaluate their work.  Links with industry, in the form of industrial visits, work-placements or work-based projects are all underdeveloped.  The careers guidance is also underdeveloped.  Effective marking and internal verification procedures are in place, but because they are carried out entirely in online mode, they are both time-consuming and difficult for the assessor; some consideration should be given to the production of appropriate samples of students’ work in hard-copy format, to assist the process.  Success rates for the advanced diploma are excellent at 100%; however, retention rates are modest at 61%.  Progression rates to higher education and employment are satisfactory at 74%.

12.4
QUALITY OF TEACHING AND LEARNING

In the majority of lessons, strengths outweigh weaknesses.  Lecturers make effective use of a variety of teaching approaches including demonstration, whole-class teaching, discussion and one-to-one support.  In a significant minority of the lessons, the pace is slow and the transition from theory to practical work is disjointed.  There is evidence of the increasing use of ILT to support teaching and learning.  In one lesson, for example, a video was used effectively to demonstrate the creation and integration of animation in real-time.  The lecturers make good use of the resources supplied through Synergy; some consideration, however, needs to be given to the customisation of the resources, to make them more relevant to college needs, and to the development and use of more online resources on the college VLE.  The accommodation is dull and in need of refurbishment and redecoration.  The technical support for the Apple Macintosh computers is inadequate and the network server facilities and memory allocation available for the students is also insufficient.

12.5
MANAGEMENT AND LEADERSHIP

12.5.1
The advanced diploma is well-managed and co-ordinated.  The course team and college management have closely monitored their provision and the potential market for the course; they have plans to revise the provision for 2004/05 and beyond.  There is a need to carefully define strategies to help increase course recruitment and retention.  Course self-evaluations and action plans have been completed effectively and have raised a number of points, which are in line with the findings of this report.  The evaluation of the quality of teaching and learning and of the success, retention and recruitment data lacks sufficient rigour.

12.5.2
The quality of the provision, within the area of media and communication in this college has many strengths.  A few significant areas for improvement need to be addressed if the college is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstances.

12.6
Table of Results
	Completion Year
	2000/01
	2001/02
	2002/03

	Programme
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e
	a
	b
	c
	d
	e

	Advanced Diploma in e media
	-
	-
	-
	-
	-
	18
	9
	9
	50
	100
	13
	10
	10
	77
	100


a - number of students enrolled in first year of the course
b - number of students who completed the course
c - number of students who gained the full award
d - Retention (%)
e - Success (%)

13.
STUDENTS WITH LEARNING DIFFICULTIES AND DISABILITIES (SLDD)

13.1
INTRODUCTION

This inspection focused on the provision made for SLDD within mainstream college courses, and in discrete courses for the learning disabled.  A number of taught  sessions were observed, where learners with disabilities were fully integrated into the courses of their choice, and a number of discrete courses were visited.  Discussions were held with the students, the SLDD co-ordinator and the college support staff, main course tutors and management.

13.2
MAIN FINDINGS
The main strengths are:

· the students are highly motivated and the standard of work ranges from good to excellent;

· the quality of relationships is good at all levels and there is an inclusive culture of acceptance of disability and diversity; and

· the provision is well-managed and the college has developed good partnerships with a range of agencies to support SLDD work.

The main areas for improvement are:

· an overarching policy to guide the developments within the growing provision; and

· the monitoring of the developing SLDD provision.

13.3
STANDARDS AND OUTCOMES

The quality of the work observed for SLDD, enrolled in mainstream courses, ranges from good to excellent.  There is  evidence that the SLDD co-ordinator and college staff work hard to diagnose carefully the students’ learning difficulties, and to give support within the particular mainstream course chosen.  The students are encouraged to identify the extent of their problems, and are assisted to achieve high standards within their chosen course.  The lecturers and tutors are given relevant information about the nature and extent of the learning difficulty, and are actively supported in managing the learning environment, to ensure that the students have full access to the courses undertaken.  Further staff development opportunities are necessary to enable staff to meet the diverse needs of students requiring additional support.  The students interviewed welcome the support given, and how it has facilitated their continued inclusion on their choice of course.  Relationships at all levels are good and the culture of acceptance of disability and diversity actively promoted throughout the college, was reflected in the taught sessions observed.

13.4
QUALITY OF TEACHING AND LEARNING

At the time of the inspection, an increasing number of discrete link courses with a range of special schools, including those for young people with severe learning difficulties, had been established.  The sessions observed were of a high standard, with the learners being challenged as they participated in vocational programmes, across a range of areas, including horticulture, catering and life skills.  The college should ensure that dialogue is continued with the schools as these courses develop.  The discrete classes, in collaboration with Knockbracken Health Care Trust, exemplify high standards and effective multi-disciplinary co-operation in meeting the needs of adults and SLDD.  The college continues to provide discrete SLDD provision for students in Jobskills, and the team of lecturers involved has developed an appropriate approach, often with high quality, purpose-made resources.  A feature of the provision is the good quality relationships between staff and students, and the staff’s sound knowledge of the students and their families.

13.5
MANAGEMENT AND LEADERSHIP

13.5.1
The provision for SLDD is well co-ordinated throughout the college.  The college has been proactive in setting up appropriate structures to support the inclusion of SLDD, in mainstream courses.  The discrete SLDD courses are well-managed and are led by an effective core team, supported by specialist colleagues in the vocational areas.  The work, however, is not sufficiently guided by a strategic policy, which sets out the optimum level of provision and the necessary staff development. 

13.5.2
The quality of the provision in this college for SLDD has many strengths.  A few areas for improvement need to be addressed if the SLDD provision is to meet, as fully as possible, the needs of all the students, and to respond effectively and efficiently to local circumstances.

PART FOUR

14.
CONCLUSION
14.1
The quality of the provision, within the curriculum areas inspected in this college has many strengths.  A few areas for improvement need to be addressed if the college is to meet as fully as possible the needs of all the students, and to respond effectively and efficiently to local circumstance.

14.2
The main strengths are:

· the good staff student relationships;

· the well-qualified and committed course teams in most vocational areas;

· the valuable contribution of the college to widening access and improving participation to further and higher education;

· the commitment of the college to supporting economic development;

· the mostly good teaching and learning experiences;

· the high levels of success achieved by the students on most courses; and

· the learning resource centre in the college.

14.3
The main areas for improvement are:

· the use made of management information to plan and to monitor both course and college provision;

· the implement action of strategies, as a matter of urgency, to improve retention rates across a range of courses; 

· the monitoring of the outcomes of AVCE single award courses;

· the support for students with weaknesses in literacy and numeracy;

· the support for recently-appointed lecturers;

· the quality of accommodation across a range of vocational areas, including, art and design, science and e media;

· the support and training for staff in the reviewing and evaluation of their courses; and

· the coherence of the approach to careers education and guidance.
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