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1.
INTRODUCTION

1.1
Dean Maguirc College is a maintained co-educational non-selective post-primary school situated in the town of Carrickmore, County Tyrone.  Approximately one-tenth of the pupils are drawn from the town; the remainder come from the surrounding area within a radius of approximately seven miles.  The enrolment has increased over recent years from a figure of 424 in 1999 to the current figure of 464.  Over the last three years, just under one-third of the pupils have obtained a grade C or above in the Transfer Procedure.  Approximately two-fifths of the pupils are entitled to free schools meals.  The school has identified just over one-ninth of the pupils as in need of special educational help with their learning.  Further statistical information about the school is included in Appendix 1.

1.2
The inspection focused on the school’s work with pupils who have special educational needs (SEN), particularly through the work in English, geography, mathematics, music and science.  In addition, the inspection team observed the work of pupils across the whole ability range.  The school’s arrangements for pastoral care, including child protection, were also inspected.

1.3
Board of Governors’, Parents’ and Pupils’ Responses
The arrangements for the inspection of pastoral care and child protection included the completion of questionnaires by a sample of parents as well as meetings with the governors and groups of pupils.  Prior to the inspection, 113 parents were asked to complete a confidential questionnaire on the school; 61% of the sample responded to the questionnaire, with 27% taking the opportunity to write additional comments.  The responses from the questionnaire indicated that the parents are well satisfied with the way in which the school cares for the pupils.  The governors are supportive of the work of the school, and of the Principal and staff; they reported that they were informed well about school issues and fully involved in the drawing up of policies relating to the welfare of the pupils.  The pupils indicated that they feel secure and happy in school, and they acknowledged the help and support which they derived from the pastoral care arrangements.

1.4
Examination results

1.4.1
In recent years, the results obtained by the pupils in public examinations have been of a high standard.  For example, in 2003, most of the year 12 pupils achieved grades A*-E in at least five subjects at General Certificate of Secondary Education (GCSE); over two-thirds of these pupils achieved grades A*-C in at least five subjects at the same level.  These strong performances are well above the corresponding Northern Ireland (NI) GCSE averages for similar non-selective schools.  Over the previous three years, in a majority of GCSE subjects, the proportion of pupils obtaining grades A*-C was more than ten percentage points above the respective NI average for non-selective schools.  More details about the results for each subject are provided in Appendix 2.

1.4.2
In the last few years, the school, in co-operation with the local college of further and higher education, has introduced a sixth form curriculum, which includes a number of General Certificate of Education (GCE) Advanced (A) level and Advanced Vocational Certificate of Education (AVCE) subjects.  The results over the last three years are provided in Appendix 2.

2.
THE QUALITY OF THE PUPILS’ WORK

2.1
Ethos

2.1.1
The relationships between the staff and pupils and among the pupils are good.  The pupils display a loyalty to the school community, are courteous and friendly and are keen to talk about their work to visitors.  The school has in place effective routines and procedures; the behaviour of almost all of the pupils in lessons and in the corridors is good.

2.1.2
The teachers have created a distinctive subject identity in most rooms to promote the pupils’ learning and interest in their subjects; wall displays in classrooms and in the corridors celebrate the achievements of the pupils across the whole ability range.

2.1.3
The pupils achieve notable success in sporting and extra-curricular activities with the enthusiastic support of the staff.  The school reaches out to the wider community and, in turn, is held in high regard by the local population.

2.2
Pastoral Care and Child Protection

2.2.1
The quality of pastoral care is very good.  The year 8 pupils benefit from a well-planned induction programme.  Form teachers, with the guidance of members of the wider senior management team, implement effective procedures to ensure that the new pupils begin to feel at home in the school and make a good start to their post-primary education.  The school has recently introduced a revised Day Book, in which pupils record their homeworks and through which class teachers, form teachers and parents can liaise; appropriately, this was developed through consultation with the pupils.  In developing this initiative further the school is aware of the need to ensure that it is being used more consistently to celebrate the pupils’ achievements.  The Student Council, consisting of pupils from key stage (KS) 4, has reviewed aspects of the school and through questionnaires and consultation has brought about worthwhile changes in a number of areas; for example, the menu available in the canteen.

2.2.2
The taught programmes of personal, social and health education (PSHE) provides valuable experiences that develop the pupils’ self-esteem and positive attitudes.  Key topics have been identified for each year group and staff use appropriate teaching materials.

2.2.3
The school’s child protection policy and procedures are in line with the Department of Education’s Circular 1999/10, Pastoral Care in Schools:  Child Protection.  The parents are informed about the arrangements for pastoral care and child protection within the school.  The teaching and non-teaching staff receive relevant training and guidance.  The documentation and procedures provide the staff with clear guidance and support, and form the basis for securing a safe environment for the pupils.  Good use is made of colourful wall displays to raise the pupils’ awareness of available support from within school and from external agencies.  In their experiences across the curriculum, the pupils are provided with a range of strategies and knowledge to help them keep safe.

2.3
Overall planning, teaching, learning and marking

2.3.1
In the five subjects listed in paragraph 1.2, the departmental planning ensures that all pupils have access to a broad and balanced coverage of the corresponding programmes of study in the Northern Ireland Curriculum (NIC).

2.3.2
The teachers are hard-working and caring; they are committed to the welfare and education of the pupils.  In line with the school’s aim and vision, the teachers make considerable efforts to assist the pupils in achieving success.  Appropriately, the school has initiated strategies to encourage the pupils to undertake revision prior to public examinations; a mentoring system involving the wider senior management team and many staff is also in place.

2.3.3
The quality of teaching is always satisfactory and, in most cases, it is good or better.  In the best practice observed, the pupils undertook activities which were varied, interspersed appropriately through the lesson, set in meaningful and relevant contexts, and pitched at the right level in order to engage pupils of varying abilities.  In these lessons, the teachers introduced lessons in an interesting way, often sharing the intended learning outcomes with the pupils.  During a small number of lessons, connections with other subjects or the pupils’ vocational area of study were emphasised.  On the occasions when the teaching was less effective, the timing of the lesson was poorly managed, there was a failure to consolidate what the pupils had learnt at the end of the lesson and the activities were insufficiently challenging for the range of abilities in the class.

2.3.4
Almost all of the pupils are well-motivated.  They show interest and perseverance and, in almost all cases, respond positively to the expectations of the teachers.  The quality of presentation of the pupils’ work is very good; across the whole ability range, the pupils take pride in retaining and organising their past work.

2.3.5
As part of the school’s improvement work in raising standards in literacy, all departments are focusing on the implementation of the revised marking policy.  Evidence from the inspection indicates that the policy and the monitoring strategies are being implemented and, when marking, the teachers are adding encouraging and supportive comments; these include, on occasions, suitably well-defined and achievable individual targets.  In a few classes, however, the pupils undertake writing tasks in which inaccurate work is accepted with little correction or advice on how the pupils could improve their work.

2.4
Special Educational Needs (SEN)

2.4.1
A strong feature of the school’s provision for SEN is the commitment of the senior management team (SMT) to raising achievement and the much-valued hard work and assistance of the special educational needs co-ordinator (SENCO).  Regular visits to, and the reports from, the primary schools, along with the use of standardised tests and class tests, and the observations of class teachers, ensure that, in almost all cases, the pupils with SEN are identified early.  The SENCO has prepared individual education plans (IEPs) outlining the pupils’ learning difficulties.  These offer limited guidance to inform the teachers’ preparations; in particular, the subject specific targets are not sufficiently precise in addressing the pupils’ individual needs within subjects.

2.4.2
Procedures are in place for the SENCO and others to review, during the year, the progress of all of the pupils on the SEN register; these procedures need to be more rigorous and more regular.  It has become school policy that the heads of department (HoDs), and their colleagues, take responsibility, within their respective subjects, for meeting the needs of the full range of ability.  This sharing of responsibilities is designed to ensure that the provision for pupils with SEN is based on an assessment of progress across the curriculum, and is tailored as closely as possible to their needs.

2.4.3
The teachers are making progress in identifying appropriate learning and teaching strategies for the pupils in their classes; in many subjects, however, these are not sufficiently focused on developing the strengths and addressing the shortcomings, which many of the less able pupils demonstrate in their day to day work.  Individual teachers, for example, plan their work without knowing a great deal about the effective practice which may occur and about the achievements and learning behaviour of the pupils in other subjects; the increased sharing of good practice, with some additional external guidance, has the potential to make this planning, and consequently the teaching, more effective.

2.4.4
Thirteen pupils with SEN are withdrawn from classes to receive additional support with their learning from the SENCO and a part-time member of staff.  During the inspection, the withdrawal sessions observed focused on literacy; these were most effective when the context for the learning was relevant and meaningful for the pupils.  In developing further the school’s provision for SEN, it will be important to review the allocated time and resources and the role of the literacy and numeracy co-ordinators in supporting the SENCO.

2.5
English

2.5.1
The recently revised planning within the English department includes appropriately suggested strategies for differentiation.  At the time of the inspection, teachers were piloting some of the new units of work and, in the classes observed, there was evidence of resources being adapted appropriately to meet the needs of the pupils in the lower bands.  The quality of much of this work is good.

2.5.2
In developing further the provision for those pupils who have SEN, the teachers realise that they need to take greater account of the different ability levels, aptitudes and interests of the pupils in their respective teaching groups.  In doing this, it will be important for teachers to agree on strategies which are proving effective in raising the standards of the pupils’ oral and written language, to ensure subsequent planning is based more securely on the strengths and weaknesses identified in pupils’ ongoing work and to disseminate more widely the existing good practice in the department.

2.5.3
All pupils are entered for GCSE English and, currently, teachers have opted to enter two teaching groups in year 12 for GCSE English Literature.  There is no additional time allocated for this work and teachers are working voluntarily with pupils, after school, to ensure the specifications of both subjects are delivered.  Over the last three years, the GCSE examination results in English are good and in English Literature are very good when compared with schools of a similar entry profile.
2.6
Geography

2.6.1
The management of classes and range of teaching strategies employed by the geography teachers are largely effective in promoting the learning of pupils of all abilities.  The teachers instil variety into their approaches, making good use of well-structured lessons, audio-visual materials, differentiated written tasks and whole-class discussions.

2.6.2
Almost all of the pupils are keen to articulate their experiences and knowledge.  Consideration, however, should be given to more challenging questioning linked closely to supporting and improving the quality of written work; the consolidation of learning during and towards the end of lessons should also have a higher profile.  In addition, the pupils would benefit from an even greater degree of structured support for writing and increased access to information and communication technology (ICT), both to enhance their work and to assist them in the processes of drafting and editing.  In KS4, the teachers have suitably high expectations for pupils of all abilities; all pupils are entered for an appropriate public examination.

2.7
Mathematics

2.7.1
The predominant teaching strategy in mathematics combines direct teaching involving short oral exchanges, routine exercises and helpful individual support in the context of whole-class work.  In a number of classes in which the pupils had learning difficulties, the teachers used practical equipment well to introduce a concept or to enable the pupils to have first-hand experience before attempting more abstract work.  Mathematical language was also introduced carefully in these lessons: the teachers explained ideas clearly with appropriate precision.  On occasions, opportunities were missed to extend the pupils’ understanding through questioning which was insufficiently probing and which resulted in too little discussion.

2.7.2
In addition to the information gathered from the pupils’ previous schools and the Cognitive Ability Tests, the department uses standardised mathematics tests in KS3.  Greater cognisance of this information is needed when identifying those pupils who require further support in their mathematics and their particular areas of difficulty.

2.7.3
The teachers make considerable efforts to encourage and challenge those pupils who have a high level of mathematical ability:  after school classes are arranged in order that pupils are well-prepared for the highest level of entry in public examinations and pupils are entered, with notable success, for national mathematical competitions.  The results achieved by the mathematics department in public examinations are well above the results in similar schools.

2.8
Music
The pace of lessons in music is good and there is a range of activities to develop musical skills through listening, composing and performing.  Topics are well chosen and relevant to the pupils, such as the influence of music in the media through advertising.  Literacy is encouraged through the relevant key-word lists for each unit of work.  Further development of individual target-setting needs to focus on the specific needs of the pupil and the musical content of their work.  Pupils of all abilities are given opportunities to participate in extra curricular music activities within the school and public performances such as the St Patrick’s Day parade in Dublin.

2.9
Science
2.9.1
The science department has identified appropriately the need to develop departmental planning.  In particular, there is a need to plan more effectively for the less able group and to discuss collaboratively how best to adapt the departmental teaching and learning resources to meet the learning needs of these pupils.  During the inspection, many lessons had significant strengths; there is a need to disseminate the good practice throughout the department and implement it consistently in all classes.

2.9.2
The science teachers need to develop the pupils’ literacy skills consistently and progressively within and across classes.  In particular, they need to review the range and quality of the resources used to support the pupils’ writing skills and to reach agreement on how they should be used.  In a minority of classes, the pupils are given good opportunities to talk about their work and consolidate their learning through discussion; appropriately, the teachers are making good efforts to provide further opportunities for oral work.

2.9.3
A feature of the science department is the extent to which the teachers enter pupils of all abilities for GCSE science examinations.  The GCSE examination results at KS4 are good and compare most favourably with the corresponding results of similar schools.  In particular, the results in double award science, the course followed by the majority of the pupils in KS4, are very good.

3.
MANAGEMENT

3.1
The Principal

The Principal is one of the longest serving members of staff and was head of department and Vice-principal before taking up his current position seven years ago.  Together with the other members of the wider senior management team, he has a clear vision for the future of the school and has established effective channels of communication and consultation.  He has led the school in a sequence of developments that have centred on improving teaching and learning and raising achievement.  In addition, he takes the lead in maintaining the established routines and practices that form the basis of the good discipline in the school.

3.2
The School Development Plan (SDP)

The SDP focuses on raising achievement through a number of suitable areas for development, such as, target-setting and rewarding achievement; it identifies appropriately both the intended effects on teaching and learning and the monitoring and evaluation strategies.  Heads of Departments and subject-leaders review annually their own action plans (APs), which are designed to promote improvement, and it is timely that the school has reviewed recently how the examples of good practice can be shared at departmental and whole-school levels.  It will be important for the SDP and related APs to be adjusted in line with the inspection findings.

3.3
Teachers with responsibilities

In the subject areas under consideration, the HoDs and subject-leaders show good leadership and a clear commitment to the school’s vision and aims.  The HoDs have begun to monitor and evaluate the teaching and learning in their subject areas; in particular, good progress has been made in the regular evaluation of the work in pupils’ books.  In addition, the SMT, under the leadership of the Principal, play a major role in monitoring and evaluating the delivery of the curriculum.

3.4
Organisation of the curriculum

3.4.1
When arranging the pupils in classes in order to deliver the curriculum, the school employs a combination of setting, based on ability; broad banding, within which there is mixed ability teaching; and fully mixed ability classes.  In KS3, the curriculum is enhanced suitably by the inclusion of modules in, for example, numeracy and debating.  A number of pupils each year take advantage of the KS4 Flexibility Initiative to experience work-related learning through attending the local further education college and suitable work placements.  The school reports that these pupils benefit greatly from their experiences in the vocational areas of study.

3.4.2
The post-16 curriculum has undergone a number of changes in recent years.  In the current year 13, thirty pupils follow full-time courses leading to A levels, AVCEs or a combination of both.
3.5
In-service support (INSET)

The teachers have benefited from attending a variety of INSET courses which have been organised by the Curriculum Advisory and Support Service (CASS) of the Western Education and Library Board (WELB).  Appropriate school-based training has also been provided for various areas of the curriculum by the relevant co-ordinators.

4.
CONCLUSION

4.1
Strengths of the school include:

· the strong ethos and good climate for learning;

· the good behaviour of the pupils;

· the hard-working and committed teachers, including those with positions of responsibility;

· the good, or better, quality of most of the teaching;

· the dedication and leadership of the Principal, especially with regard to raising achievement;

· the high standards achieved by the pupils.

4.2
Areas for improvement include the need to:

· broaden the range of teaching and learning strategies in order to engage more fully, and to raise further the level of achievement of, those pupils with SEN;

· review the time and resources being allocated to SEN;

· increase the role of the literacy and numeracy co-ordinators in supporting more fully the work of the SENCO.

4.3
The school has many strengths in most aspects of the school’s SEN and pastoral provision; the few areas for improvement need to be addressed if the school is to meet as fully as possible the needs of all the pupils.

APPENDIX 1

STATISTICAL INFORMATION


1.1
i.
School:  Dean Maguirc College,
v.
Date of Inspection: W/C  22.03.04



Carrickmore


ii.
School Reference Number:  223-0138
vi.
Area of Study:


iii.
Age Range:  11-18

Special Educational Needs

iv.
Status:  Secondary Maintained


1.2
Intake/Enrolment


	School Year
	1999/00
	2000/01
	2001/02
	2002/03
	2003/04

	Year 8 Intake
	83
	87
	88
	84
	74

	Total enrolment
	424
	430
	450
	452
	464


1.3
Attendance


	Year 2002/03
	8
	9
	10
	11
	12
	13
	14
	Average
2002/03
	NI Average
2001/02

	% Attendance
	94.7
	92.96
	93.62
	92.96
	92.81
	82.73
	87.5
	93
	90


	1.4
	i.
	Total Number of Teachers:
	
	32


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.69

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	14.5


	
	iv.
	Numbers of Teachers

involved in Area of Study:


	
	32


	Year 2003/04
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	39
	53
	57
	46
	50
	8
	0
	253

	Enrolment: Girls
	35
	33
	35
	46
	36
	22
	4
	211

	Enrolment: Total
	74
	86
	92
	92
	86
	30
	4
	464

	PTR
	14
	16.2
	16.5
	14.9
	14.3
	10.7
	4.7
	     


1.5
Staying On Rate (2002/03)  (Current year 13/14 as proportion of year 12 from 1/2 years previously)

	Year 13
	11.5
	
	NI Av
	Year 13
	30.5

	Year 14
	24.7
	
	NI Av
	Year 14
	18.9


1.6
Leavers’ Destinations (2001/02)

	
	Year 12
	NI %
	Years 13/14
	NI %

	Total Number of Leavers
	68
	     
	17
	     

	Another School
	46%
	10
	6%
	2

	Employment
	0%
	14
	6%
	21

	Full-Time Further Education
	0%
	33
	24%
	22

	Full-Time Higher Education
	N/A
	N/A
	24%
	41

	Full-Time Training
	53%
	35
	0%
	6

	Unemployed
	1%
	6
	12%
	6

	Destination Unknown
	0%
	1
	29%
	2


	1.7
NAME OF SCHOOL:  
	Dean Maguirc College, Carrickmore
	             SCHOOL YEAR:
	       2003/2004


	GCSE & GCE A LEVEL
	
2001
	
2002
	
2003

	Percentage of Year 12 taking GCSE in at least 5 subjects
	88
	78
	86

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	81
	77
	86

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	45
	58
	68

	Percentage of total exam entries obtaining Grades E or above in GCSE
	99
	90
	93

	Percentage of total exam entries obtaining Grades G or above in GCSE
	100
	100
	97

	Percentage of Year 14 obtaining Grades C or above in at least 3 GCE A level subjects
	9
	0
	21

	Percentage of Year 14 obtaining Grades E or above in at least 3 GCE A level subjects
	18
	57
	26

	Percentage of total subject entries obtaining Grade E or above at GCE A level
	60
	100
	100
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Within this report, when commenting on examination results of individual subjects, the respective Council for the Curriculum, Examinations and Assessment (CCEA) average is used as a proxy for the corresponding average for all pupils in Northern Ireland taking that subject.

APPENDIX 2

EXAMINATION RESULTS

Table 1 showing the GCSE subject results, over the three years ending in June 2003, in comparison with the respective Northern Ireland (NI) averages

	
	More than 10 percentage points above
	Between 5 and 10 percentage points above
	Within 5 percentage points
	Between 5 and 10 percentage points below
	More than 10 percentage points below

	GCSE

A* - E
	History, ICT, Mathematics,  Technology and Design


	Business Studies, French, Physical Education (PE)
	Double Award Science, English, Geography, Irish, Religious Education (RE), Single Award Science
	
	

	GCSE

A* - C
	Double Award Science, French, History, ICT, Mathematics, Technology and Design, PE


	English, RE
	Geography, Single Award Science
	
	Business Studies, Irish
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Art, English Literature, Home Economics (HE), Music, and Spanish have been omitted, as they have not been taken for the whole of the three-year period.

Media studies is not included as there is no CCEA equivalent.

Each of Information and Communications Technology (ICT), Computing and Office Applications has not been offered for the whole of the three-year period; the results have been combined and compared with Information Systems.

Table 2 showing the spread of the NI averages which have been used in the determination of Table 1

	
	100% - 96%
	95% - 86%
	85% - 76%
	75% - 66%
	65% - 0%

	GCSE

A* - E
	Double Award Science
	English, French, History, PE
	Business Studies, Geography, ICT, Irish, Mathematics, RE, Technology and Design, Single Award Science
	
	

	GCSE

A*-C
	
	
	
	Double Award Science
	Business Studies, English, French, Geography, History, ICT, Irish, Mathematics, PE, RE, Technology and Design, Single Award Science
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Table 3 showing the post-16 results for the three years ending 2003

	Year
	Level
	Subject
	Grades
	Total Entries

	
	
	
	A
	B
	C
	D
	E
	N/U
	

	2003
	AVCE
	Health & Social Care (double award)


	
	1
	4
	3
	
	
	8 (4 pupils)

	
	
	ICT (double award)


	
	3
	5
	2
	
	
	10 (5 pupils)

	
	
	Business Studies
	
	1
	3
	
	
	
	4 

	
	
	ICT
	
	1
	4
	6
	
	
	11

	2002
	AVCE
	Health & Social Care (double award)
	
	
	4
	4
	
	
	8 (4 pupils)

	
	
	ICT
	
	
	2
	5
	
	
	7

	2001


	GCE Advanced level


	Biology
	
	
	2
	1
	1
	4
	8

	
	
	English
	1
	
	1
	4
	1
	
	7



	
	
	Geography
	1
	
	1
	1
	
	1
	4

	
	
	History
	
	
	1
	
	
	3
	4

	
	
	Mathematics
	
	
	
	
	1
	3
	4

	
	
	PE
	
	
	1
	2
	
	
	3

	
	GNVQ
	
	Distinction
	Merit
	
	
	
	
	

	
	
	Health & Social Care
	5
	1
	
	
	
	
	6
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