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1.
INTRODUCTION

1.1
Drumcree College is a maintained non-selective co-educational school, which draws the majority of its pupils from the Portadown area and surrounding parishes.  It also attracts pupils from Armagh, Lurgan, Gilford and Craigavon.

1.2
There has been a decline in enrolment over the past five years.  Just over 40% of the pupils are entitled to free school meals.  The school reports that almost 15% of the pupils require additional support in literacy and numeracy.  The majority of the pupils do not sit the Transfer Procedure before entering the school.  The attendance rate is two percent below the Northern Ireland (NI) average for non-selective schools; there has been a marked improvement in attendance on the academic year 2002-2003.

1.3
The school has gone through a period of several changes of management within the past six years.  The perceived impact of this unsettled period on the school and on the pupils was reflected in discussions with the management, members of the Board of Governors (BoG), and some of the teachers.  Recently there has been several useful developments in the organisation and work of the school under the new management:  the accommodation is good and there has been refurbishment throughout most of the building; there is stricter enforcement of school rules; the school has drawn up a learning contract between the school and the parents which has been accepted by the majority of the pupils and the parents; and there has been a series of useful initiatives to provide more effective academic and pastoral support for the pupils.  The vast majority of the staff with whom the inspectors came into contact are positive about the improvements within the school.  There is, however, evidence of some strain in staff relationships which are having a negative effect on the implementation of the initiatives to improve general behaviour and academic performance.

1.4
FOCUS

The inspection focused on the work of the French and Irish departments, and the arrangements for pastoral care including those for child protection.

1.5
The Views of the Parents, Governors and Pupils
1.5.1
The arrangements for the inspection of pastoral care and child protection included the completion of questionnaires by a sample of the parents as well as meetings with members of the BoG and groups of randomly selected pupils from years 8, 12 and sixth form.

1.5.2
Prior to the inspection, 92 parents were invited to complete a confidential questionnaire on aspects of the life and work of the school.  There were 25 responses, with ten parents choosing to write additional comments.  The responses in the questionnaire indicated that most of the parents were informed and satisfied with most aspects of the school’s provision.  The majority of the small number of written comments referred to continuing concerns about the standard of discipline within the school.  Over half of the responses indicated that the community does not have a positive perception of the school.  The concerns raised by the parents were discussed with the BoG and with the Principal.  Reference is made to the issue of discipline at several stages in the body of the report.

1.5.3
The members of the BoG outlined their close involvement with, and interest in, the school as an essential part of the community.  They affirmed their confidence in the management of the school, their support for the staff and the pupils and their resolve to support the school’s agenda for improvement at all levels.

1.5.4
The pupils presented a largely positive view of the school; they indicated that they feel well supported by the staff, and they know to whom to turn if they have a problem or need help.  The older pupils were able to illustrate positive improvements in the general life of the school; they also acknowledged the efforts to make their studies more relevant to their interests.  The younger children spoke positively about their year 8 induction, and indicated that they appreciated the support of the sixth form pupils in assisting them with their reading, and helping them settle into the school.

1.5.5
The school is in a period of transition.  The newly appointed management team, with the support of the vast majority of the staff, is reviewing many areas of school life to ensure that the pupils are provided with the best possible education.  There is evidence of the commitment and hard work of the teaching and ancillary staff to support improvement.  The support of the wider community will be essential to the school’s continued progress.

1.6
The Arrangements for Pastoral Care and Child Protection
1.6.1
The school gives a high priority to the pastoral care of the pupils.  A pastoral care co-ordinator and a system of year heads and form teachers ensure the pupils have regular pastoral support.  The school has recently reviewed and revised the pastoral care programme.  There are sound structures and procedures in place to develop further this important area.  In the past year the school has obtained additional funding for two learning mentors who meet regularly with about 50 pupils to review their progress and to help them set personal academic and behaviour targets.  The mentoring programme has the potential to provide effective support to meet the needs of these pupils.

1.6.2
Throughout the year all pupils follow a taught programme of Personal, Social and Health Education (PSHE) delivered by the year heads.  The programme aims to develop a range of appropriate themes to ensure that the pupils have the opportunity to form positive attitudes to health, personal responsibility and social issues.  At the beginning and end of each day, there are timetabled sessions to enable the form teachers to oversee the welfare and progress of their classes, and to extend and consolidate aspects of the pupils’ academic work and PSHE programme.  They also monitor the class merit book to follow up any issues or concerns noted and to identify and celebrate positive behaviour and achievements.  The good practice of positive rewards needs to be developed further in these sessions and integrated more fully into year and whole-school assemblies.

1.6.3
The school’s pastoral care procedures are consistent with the guidance outlined in the Department of Education (DE) Circular 2003/13 “Welfare and Protection of Pupils”.  There is a suitable range of policies in place to direct the work of the school in relation to pastoral care, discipline, anti-bullying matters and child protection.  The teachers and ancillary staff have received appropriate training, and the school has provided the parents with a summary of the arrangements for child protection.  The Principal and the teachers display a high level of commitment to the well-being and development of the pupils.  The majority of the pupils have a clear understanding of, and respect for, the school’s policies on discipline and anti-bullying matters.

1.7
Examination results

The results achieved by the pupils in the General Certificate of Secondary Education (GCSE) examinations showed a marked improvement last year.  In the past three years, just over half of the subjects were within or above five percentage points of the Northern Ireland average for non-selective schools.  In the past two years, the school has introduced a range of vocational courses which the pupils have successfully completed.  Details of the school’s examination results appear in the Appendix to this report.

2.
THE QUALITY OF THE PUPILS’ WORK IN MODERN LANGUAGES

2.1
The arrangements for languages teaching within the school.

2.1.1
The French and Irish departments operate currently as two separate entities.  There is a Head of Department of Irish and another for the French department.  Another teacher, the senior teacher in the school, takes classes in both departments.  Departmental meetings are scheduled monthly.

2.1.2
The majority of the pupils study both Irish and French in key stage (KS) 3; one class of moderate ability in each year group studies only French.  In KS4, a minority of the pupils do not study a language; French or Irish is an option for the remainder of the pupils.  The option for the study of either language is against Leisure and Tourism which is a popular choice with the pupils; effectively those pupils who opt for Leisure and Tourism do not study a language.  The school should consider a language module to complement the Leisure and Tourism option.

2.2
Ethos

2.2.1
Staff relationships within the departments are good; there is generally a good rapport between teachers and pupils, and among the pupils when they work together.  In the majority of the lessons observed, the pupils responded positively to the teachers’ encouragement.  In Irish, there are a few classes in which the behaviour is unsettled; the department needs to consider ways in which the pupils can become more engaged in their learning.  There are displays of the pupils’ work to celebrate their achievements; in some of the classrooms the nature of the displays is limited.  The French specialist uses the target language in an effective manner to support the pupils’ learning; there is a need for more consistent use of the target language across the departments.

2.2.2
Extra-curricular activities
The Irish department encourages pupils to participate in language activities such as quizzes and oral Irish competitions organised by external agencies.  There are also scholarships to facilitate their participation in useful language courses in the Gaeltacht.  The participation and success of the pupils in these external activities are celebrated through the local press and in school publications.

2.3
Departmental Documentation and Planning

2.3.1
Both departments have a comprehensive departmental handbook which offers helpful guidance on a range of teaching and learning issues.  The schemes of work consist largely of topics following the sequence of the textbooks and examination syllabuses.  There is a need to identify more clearly different types of learning activities to meet the needs of the whole ability range, with specific learning outcomes to ensure their progression.  In particular, the Irish department needs to focus the planning more on the development of the pupils’ communicative experiences and skills.  In both departments there is also the need to integrate more fully the use of information and communications technology (ICT) into language learning. 

2.3.2
In the most successful lessons, there were clearly planned learning outcomes which were understood by the pupils.  There is a need to share the intended learning outcomes more regularly with the pupils, to set them targets within the class and to assess the success of the learning at the end of the lesson.  There is also the need for more challenge in a significant minority of the lessons and for more focused individual planning by teachers to meet the differing needs of the pupils.

2.4
The Quality of Teaching and Learning

2.4.1
The quality of teaching is always satisfactory; in a significant minority of the lessons observed, mainly in the French department, the teaching was good.  In the best practice, there was an effective sequence to the lesson and the teacher used a suitable range of materials and activities to support the learning.  The language was well rehearsed by the pupils, was put into a meaningful context and was practised in a variety of situations, including with the language assistant and in paired work.  In the less successful lessons the pupils learned individual words in isolation without having the opportunity to use or identify them in a meaningful context.  In these lessons the pace was slow, there was not enough challenge for the pupils and they became restless and unsettled as a result.

2.4.2
The pupils have regular opportunities to hear and respond to the target language in French.  The teacher uses commercial tapes and, on occasions, the support of the language assistant.  In both departments many of the listening tasks consist of simple matching exercises; there are many missed opportunities for the pupils to reproduce the language being learned and to extend their oral responses through using language from other contexts.  The teachers need to use a greater variety of strategies to test the pupils’ comprehension beyond matching exercises and direct translation into English.

2.4.3
During the inspection there was little evidence of extended reading as a means of reinforcing or assessing language.  Both departments need to consider building up class libraries or magazines to promote reading.  Much of the written work requires only a minimal response such as copying a word or phrase, or matching an item of vocabulary to a number or letter.  There is evidence of preparation of oral work through written responses.  There is a need for more opportunities to write continuously and imaginatively, using language the pupils have learned in other contexts.

2.5 The Pupils’ Responses

The behaviour of the majority of the pupils observed during the inspection was often good and, on occasions, excellent.  In the majority of the lessons the pupils organise themselves well, complete the tasks set to a satisfactory standard and are keen to make progress.  In a minority of the lessons the pupils become disengaged because of the lack of pace and challenge.  The quality of the presentation of the pupils’ written work varies from being well presented and neat to being careless and untidy with many of the exercises being incomplete.

2.6 Marking

The teachers correct the pupils’ work regularly; there is usually a short comment on the overall impression of the work; too often the comments are generalised or negative.  There needs to be a more consistent policy and approach as to how the teachers will mark for improvement.

2.7
Examination results

The teachers ensure that the majority of the pupils receive external accreditation for their language study at an appropriate level.  In GCSE, the outcomes in French at A*-C and A*-E are significantly below the NI averages for non-selective schools.  In Irish, the results at A*-E are within five percent of the NI average, (although the school entered under five percent of the cohort of pupils last year); at grades A*-C the results are significantly below the respective average.  The majority of those pupils who do not sit the GCSE examination achieve a certificate in Graded Objectives in Modern Languages (GOML); almost all of the candidates in Irish have achieved a certificate, with over two-thirds achieving a certificate in French.
2.8
Management arrangements

2.8.1
The Principal has been in post for eighteen months; the Vice-principal took up her appointment in June 2004.  They have drawn up a comprehensive school development plan which includes a major review of many areas of the school’s provision, for example, the pastoral care system, the employability of the pupils, and the curriculum, including the provision for modern languages.  In many of these initiatives there are effective working groups which are making progress in their objectives.  In other initiatives the work is at an early stage of development but the objectives are clearly laid out in the interests of the pupils of the school.  As the development plan is implemented, it will be important to prioritise the various elements with a particular focus on raising the standards in teaching and learning, and in external examinations.

2.8.2
The organisation of the timetable does not provide the pupils with a frequent and coherent learning experience in modern languages.  The majority of the pupils in KS3 study both languages, they only have classes in each language twice a week; currently in year 8 they only have one double period each week.  Those pupils who choose the language option in KS4 only have contact with their teachers twice a week, in two double periods.

2.8.3
The French and Irish departments have the benefit of a language assistant.  There was evidence during the inspection of the effective use of the French assistant team-teaching with the teacher.  The Irish assistant was not in school during the period of the inspection.

2.8.4
There is a variation in the quality of the leadership between the departments which the school has attempted to address through classroom observation of each other by the three teachers.  As yet, the potential of these observations has not been exploited fully to benefit the pupils through the dissemination of the good practice, and to review provision and plan for improvement.  It is appropriate that the school is reviewing the roles and responsibilities throughout the school, including the management arrangements for the languages department.  In such a review, it will need to consider the best way to promote further the area of study and to ensure that there is more consistency across the languages.

3.
CONCLUSION

3.1
The strengths of the areas under focus, include:

· the high level of commitment of the Principal and the teachers to the well-being and development of the pupils;

· the sound pastoral care structures and procedures which the school is developing to support the pupils;

· the good behaviour of the pupils in most of the lessons observed;

· the generally good relationships within the modern languages department;

· the examples of well-sequenced teaching in a significant minority of the classes, especially in French; and

· the provision of part-time language assistants in both departments.

3.2
The areas for improvement include the need to:

· devise strategies to extend the pupils’ oral and written responses in languages, and to raise standards;

· plan learning activities and outcomes more consistently for the whole ability range, including the enhanced use of ICT;

· disseminate the good practice that already exists and promote more consistency across the languages; and

· continue to strengthen the working relationships within the staff to support more effectively an agreed whole-school improvement agenda.

3.3
In the areas under focus, the school has some strengths in aspects of its educational and pastoral provision which can be built upon.  The inspection has found shortcomings which need to be addressed promptly if the school is to meet effectively the needs of all the pupils.

APPENDIX 1

STATISTICAL INFORMATION


1.1
i.
School:  Drumcree College
v.
Date of Inspection: W/C  31.01.05


ii.
School Reference Number:  523-0256
vi.
Area of Study: Modern Languages

iii.
Age Range:  11-18

     

iv.
Status:  Secondary Maintained


1.2
Intake/Enrolment


	School Year
	2000/01
	2001/02
	2002/03
	2003/04
	2004/05

	Year 8 Intake
	81
	76
	85
	65
	59

	Total enrolment
	592
	569
	520
	452
	380


1.3
Attendance


	Year 2003/04
	8
	9
	10
	11
	12
	13
	14
	Average
2003/04
	NI Average
2002/03

	% Attendance
	90.9
	90.8
	89.3
	84.7
	87.4
	85.6
	81.7
	88
	90


	1.4
	i.
	Total Number of Teachers:
	
	29.6


	
	iii.
	Contact ratio (percentage of

timetabled time in direct

class contact):
	
	0.71

	
	
	
	
	
	
	
	
	
	

	
	ii.
	PTR (Pupil/Teacher Ratio):
	
	12.84


	
	iv.
	Numbers of Teachers

involved in Area of Study:

(Focused Only)
	
	3


	Year 2004/05
	8
	9
	10
	11
	12
	13
	14
	TOTAL

	Enrolment: Boys
	35
	37
	47
	48
	43
	6
	*
	216

	Enrolment: Girls
	24
	31
	41
	18
	33
	17
	*
	164

	Enrolment: Total
	59
	68
	88
	66
	76
	23
	*
	380

	PTR
	12
	15.4
	11.4
	15.7
	10.9
	*
	*
	     


1.5
Staying On Rate (2002/03)  (Current year 13/14 as proportion of year 12 from 1/2 years previously)

	Year 13
	20.9
	
	NI Av
	Year 13
	31.0

	Year 14
	*
	
	NI Av
	Year 14
	21.1


	1.6
Examination Results:


	GCSE & GCE A LEVEL
	
2002
	
2003
	
2004

	Percentage of Year 12 taking GCSE in at least 5 subjects
	80.0
	70.8
	82.9

	Percentage of Year 12 obtaining Grades C or above in at least 5 subjects
	25.8
	28.1
	33.3

	Percentage of Year 12 obtaining Grades E or above in at least 5 subjects
	55.8
	47.5
	73.1


* Information not available from school.

APPENDIX 2

EXAMINATION RESULTS

Table 1 showing GCSE subject results, over the three years ending in June 2004, in comparison with the respective Northern Ireland (NI) averages

	
	More than 10 percentage points above
	Between 5 and 10 percentage points above
	Within 5 percentage points
	Between 5 and 10 percentage points below
	More than 10 percentage points below

	GCSE

A* - E


	Home Economics,

Information Technology, Personal and Social Education

*Applied Business Studies,

*Leisure and Tourism,

*Business and Communication Systems,
^Personal and Social Education
	Home Economics, Child Development,

Music.
	Business Studies,

English,

English Literature, 

Mathematics,

Double Award Science 1st Subject,

Single Award Science


	History, Irish,

Motor Vehicle Studies, 

Religious Studies
	Art & Design,

Design and Technology,

French, Geography

^Information and communication technology

	GCSE A*-C
	Home Economics,
Home Economics Child Development,

Information Technology, Music, Personal and Social Education
^Personal and Social Education,
*Business and Communication Systems


	Business Studies

*Applied Business Studies
	English,
English Literature,
Mathematics,
Religious Studies,
Double Award Science 1st Subject

	Design and Technology.
	Art & Design,
French,
Geography,
History, Irish,
Motor Vehicle Studies,
Single Award Science
^Information and communication technology


*Double award GCSE – only June 2004 NI average available for comparison

^ only June 2004 NI average available for comparison

Table 2 showing the spread of the NI subject averages which have been used in the determination of Table 1.

	
	100% - 96%


	95% - 86%
	85% - 76%
	75% - 66%
	65% - 0%

	GCSE

A* - E


	English Literature,
Double Award Science 1st Subject

Personal and Social Education, Applied Business Studies,

Business and Communication Systems,

Leisure and Tourism
	Art & Design,
English,
French,
History,
Home Economics Child Development,
Irish,
Music
	Business Studies,

Computer Studies/Computing,
Design and Technology,
Geography,
Home Economics,
Mathematics,
Additional Mathematics,
Personal and Social Education,
Religious Studies,
Single Award Science

Information and Communication Technology
	Motor Vehicle Studies
	Information Technology

	GCSE  A* - C
	
	Personal and Social Education
	Music

	Art & Design,
English Literature,
Additional Mathematics,
Double Award Science 1st Subject

Business and Communication Systems

	Business Studies,

Computer Studies/Computing,
Design and Technology
English, French, Geography,
History, Home Economics,
Home Economics

Child Development,
Information Technology, Irish, Mathematics,
Motor Vehicle Studies,
Personal and Social Education, Religious Studies,
Single Award Science

Leisure and Tourism,

Applied Business Studies,

Information and Communication Technology


Table 3 showing results for Leisure & Tourism GNVQ equivalent to 4 GCSEs (post 16)

	
	Year
	Entry
	A*-C
	%
	A*-E
	%

	Leisure & Tourism
	2002
	10
	10
	100%
	10
	100%

	
	2003
	13
	13
	100%
	13
	100%

	
	2004
	12
	12
	100%
	12
	100%
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